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Reconceptualising Early Childhood Education

in Diversity: The Singapore Context

Dr Lynn Ang

How often have we heard students and
educators invoke Piagel, Wygotsky, Skinner
and their studies when talking about early
childhood education? The answer, | suspect,
is all too often, as sarly wears educalors
have, intentionally or unintentionally,
interpreted child development from a single
theorelical perspective. What | thersfore
hope 1o achieve from this discussion is
to stimulate debate about different
possibliies of reconceplualising esarly
childhood education, especially in the
context of 8 multicultural and diverce
society such as Singapore. In their book
Chitdhoed and Postoolanization, Cannella
and Viruru (2004) contend that we have to
step outside the world of early childhoodg
theories in order lo look fer different
possibiliies of understanding children.
Indeed, we need to continuously contest,
reconceptualise, and rethink what we
understand by early childhood education, in
arder to do justice 1o the diverse |ives of
children.

Perhaps a useful starting point of this
discussion is an honest appraisal of my
own assumptions of how children develop
and leam. As an undergraduate, my first
vivid introduction to early childhood
education was Piaget's stages of
development. | was taught that Piagel's
developmental theory was the universal
paradigm of how children developed, and
that all children passed through a series of
developmental stages. albeil at their own
pace. | also learnt that fearning takes
placs most effectively in a 'child-centred'
envitonment and that children learm best
when they are encouraged to be individuals
and active in their own leaming. After
gradJation and as a newcomer (o the
profession, these ideas of child development
wearg invaluable as a dominant frame of
referance for my work with children. These
theanes seemed so right and logical that it
did not oceur o me to question the
philcsophies and idealogies from which
they originated.
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A few years on and working as an
academic, | came to recognise the conflicts
that arise from these dominant theories,
and the tensions that sometimes underpin
our own understanding of early chidhood
educalion. While there is no dispuling the
importance of a child-centred cumiculum
and the vital comnbution thal Piaget has
made to the field, there are nevertheless
valid raasans for us to question and contest
these theories, which are often regarded as
‘universal truths'. These ideas of child
centredness and the individual child are
very much based on the Wastam paradigm
of developmental psychology, and one of
the crnticism (s that they do not sufficiently
lzake mnta account the socio-cultural and
diverse conlext of children and their
families. The majority of theornsts such as
Erikson, Bowlby, Piaget and Skinner, ware
all also Ewopean and American men who
wrote from a particular economic, gender
and racial position, but yet whose names
have become synonymous with child
development and universalist notions of the
child. There are many different ways in
which children develop and leam, but what
their studies do not adequately show is the
influence of culture, change, and the social
environment on the diverse experiences of
children.

Eary childhood education has therefore
long been constraned by its over mianca

on science and developmental psychology,
particularly where there has been a need
10 understand how children develop and
lmarn. Recent developments have seen
a movement towards reconceptualising
those dominant frames of reference that
have informed the fisld. In the last
decade, there have been overl attempts
io reject traditional notions of child
development. Cannella (1997), Dahlberg,
Moss and Pence (1999}, Viruru (2001),
Mac Naughton (2005) and Yelland (2005) to
name a iew, have taken = poststructurslist,
even postmodamist stance in challenging
the dominant theories of child development.
In particular, the tenets of Develcpmentally
Appropnale Practice (DAF), which was
introduced in the United States in the 1980s
for the National Academy of Early
Childhood Frogrammes, have been
questionad and challenged for its adoption
of developmental psychological theories
and for assuming a behaviourist approach
v viewing development. Dahlberg, Moss
and Pence (1999), and Cannella (1997)
have taken a socio=cultural critical
perspective in challenging the way that
DAP has prvileged a positivist and
universal thecry of child development at the
expanse of a socio-cullurally sruated one.
A eritique of DAP is that it fails to take into
account the diverse nature and gualities of
hiowe children develop in their cultural, social
and historical snvironmant. To thal exient,
DAP, and with it the discourse of child
development, needs to be culturally
appropriate and localised, and must include
a socio-cultural perspective, without which it
cannot be applied to children from diverse
cultures and chidhoods, whose aducational
experiences, expectations and goals differ
and vary.

This critique of the developmental apprcach
becomes all the more poignant when
thinking zbout notions of the child and the
concept of ‘child cantradness’ The child, lor
instance, is constructed by Westem science
as an ‘independent biclogical organism’ to
be observed and studied. Children are
seen as intellactually constructing and
rarnnefrycling understanding in thought



and reascening, and maturing according o
particular developmental patterns. Such a
construction of the developing child is rooted
in the science of developmental psychology
and the probiem as Cannela suggests, les
with the culural appropriateness of
developmentalism, whare childran who do
not meet the milestones of
developmentalism are deemed normal or
abnormal, competent or incompetent, and in
need of adjusiment (Cannella, p 33)
Sirmiarly, our understanding of the term ‘child
cerlred’ is problemalic because more often
than not it is predicated upon an exclusive
Western notion of the child as an individual
and autonomous being. active in his or her
own leaming and In constant pursuil of
knowledge (Silin, 1995), The term is used
frequently by early years professionals to
justify their practice of the ‘child-centred’
curriculurm as the ideal wav of leaming that
is considerad both natural and approprate
for all children. Yet, as Cannella contends,
the concept of ‘child-cenlredness’ is a
universal pedagogy that is dominated by
‘veilled assumptions of democracy, hurnan
nalure and the circumstances of the human
life' (Carnella. p118). It s conceptually
located in the ideology of developmental
psychology which reifies the universal child
as progressing through predetermined
stages of development, and embadded in
this theary is the importance of allowing the
child choice, autonomy and contral over his
or her learming. One of the main problems
with such a notion of ‘child contrednass’ is
that universal and global references are
made about children without sufficient
reganrd to the history, context or relations of
power thal are reoled in the usage of the
term. As Cannefla asserts, the cuestion of
choica, for instance. in a ‘child-cantred’
curriculum, is an illusion, as "adults actually
control the cheices that surround children’
(Gannella, p.121).

The concept of child-centredness and
child development thereiore remains
problematic. In 2 multicultural and diverse
society such as Singapore, it is impartant
that earty years educators reconceptualise
these concepts cribcally, when thinking

about their own assumptions and practice
of the curniculum. Practitioners and educators
must ask themselves impodant questions:
‘what do we really understand by the term
child-centred?’, ‘whose knowlsdge are we
using as a yardstick to teach the children?”,
‘what purpose 15 being served when we talk
about a child-centred currictlum?, ‘does
such a curriculum really sen/e the Interests
of the child? and “what place, if any, is there
for thearists such as Piaget and Vyqotsky
in the Singapore context?’. Singapore is
multicultural and modern society with a
unigue blend of Asian and Conlucianist
values. It is therefore important that the
countny/'s history, values and culture are
taken into account when providing an
appropriate curriculum for the children, The
issue is not just about how early childhoed
education can or cannot be applied to the
Singapore context, but how, despite
devizting in some ways from the dominant
theories and models, the examples of
practice that is laking place in Singapore
offers a new and different depiction of how
children develop and learmn. Perhaps only
then can we begin to understand how
children develop, in their own lifewaorlds,
and historical and cultural orientations.




A vignette from Singapare

Perhaps an account of my recent visit 1o
Singapore will further illustrate my point
about the importance of reconceptualising
early childhood education, especially in the
context of the coumtry's diversity. The
setting | visited was a private day nursery
which catered for children before primary
school age, from 3 months - 6 years. The
most vivid imprassion from my vigt was the
gefting’s curriculum for its oldest group of
children, who at 5-6 years old, were in their
final year of nursery. As part of the daily
routine for this group of children, some ime
was sel aside for simulation in a school
environment. The phrase ‘copying from the
board' was used to describe the main
activity for the children, which invelved
literzlly copyirg letters or numbers off the
board. As part of the simulation, the room
was recreated as a lypical classroom to
give the children a sense of ‘being in
school', The chairs and tahles weare laid out
in rows, with a whitehoard mounted at the
frent of the room. For an hour or 50 each
day, the children are taught the alphabets
or numbers in the classroom, facilitated by
a teacher who coaches them in literacy and
numaracy. The teacher directs the children
in their learming and sets the children tasks.
Apart from copying from the board, other
activities included playing games, singing
and sharing. The rationale behind this, the
manager explained, is to simulate the
environment of a primary school and to help
the children ease their transition from
nursery to school. The children are
provided opportunities to explore what
school is about, and to engage and interact
with each other. Thus, for an hour each day.
In that cne moment, the 'real life’ of sehool
became a part of the children’s lived
experience in the nursery.

This brief anecdote presents an
nteresting illustration of how the concept
of early childhood education is being
[rejconstructed and (rejnegotiated within a
ditterent discourse and in & different
temporalty From a developmentally
approprate perspective, activitiss such as

sitting in rows, direct teaching, and
cenainly ‘copying from the board’ seemed
incarrecl. They seemed to contradict the
child-centred pedagogy of child initiated
learning, of allowing the children choice of
activities, and of the child being in charge
of his or her own leaming. Relying on my
Western early childhood training, my
immediate response from that visit was
that the setting was not ‘child centred’
enough, its curriculum too teacher-
diracted, and the children deprnived of
choice and opportunity o explore and
experimeni. However, on reflection, |
realised that my view was dominated by
Westarn notions of whal constituted
learning, child-centredness and child
development. It highlighted the privileging
and natralising effect of dominant
discourses of child development that otten
work at a subliminal level. The setting
showead an allernative perspactive of what
it means to offer a ‘developmentally
appropriate’ curriculum, and one in which
the children develop and leam, albeil in a
manner different from what one might
expect. The cumiculum for the children was
as much for their academic learning as it is
for their emotional and social preparation
for their progression in the education
system, The setting was cperating within
its own discourse of how children should



develop and leamn, whilst at the same
time maintaining a vibrant, caring and
challenging environment. Being in the
classroom and copying from the board was
just one aspect of their daily routine in the
nursery. The children also participated in
other tasks and activities such as playing
games, singing, drawing, washing and
gating. Many of the children seemed to
enjoy what they were doing. and most
importantly, what struck me was the
healthy level of noise | encountered while |
was at the nursery. The children were
interacting, laughing, chatting and seemed
enthusiastic and comfortable in their
surroundings, which made it difficult to
regard their curriculum as inappropriate. In
fact, it made ‘copying from the board' seem
logical in the context of the setting as it was
part of the curriculum and lived experience
of the children.

It is not my intention to make a judgement
on the practice that takes place in the
setting, but what this vignette serves to
illustrate is my point about how dominant
discourses of child development can lead
us to see what is lacking in a situation and
not what is present. The practice of the
setting highlights the effects and realities of
early childhcod education in Singapore,
where academic achievements are highly
valued by society and it is commonly
perceived that assimilation into a formal
structure of learning at an early age plays a
vital role in children's future success in
schooling. Hence, it is not unusual to find
that part of early education in Singapore is
to prepare children for their transition to
primary school and the rigors of the
aducation system. It is noteworthy that in
the case of the nursery, these educaticnal
expectations and cultural values were
taken into consideration while at the same
time a positive and caring environment for
the children was maintained.

Perhaps it is time then, to reconceptualise
early childhcod education in Singapore,
to challenge dominant theories and
discourses, and question their
appropriateness or inappropriateness for

the Singapore context. The scope of this
paper is consciously limited in the way that
it does not assume to offer a more in-depth
account of preschool education in
Singapore. However, what it does hopefully
offer is a starting point for reconceptualising
and relocating early childhood education in
the social and cultural context of a society.
Ultimately, the strive to re-examine the
way we think about and theorise child
development is to advocate a legitmate
space for children, and empower all those
who work with them. This task of
reconceptualising early childhood has
therefore challenging ramifications for early
childhood professionals. We need to
racognise and include the diverse cultures
and cultural expectations of children as
much as we explore and challenge them.
Mare importantly, we need to problematise
universalist discourses of early childhood
education, in search for the complex and
diverse lived experiences of children. As
Yelland suggests. ‘early childhood
educators must look beyond the
boundaries of the ties, and ask questions
about their practice’ (Yelland 2005, p.7).
The guest for practitioners and all those
involved in working with children then, is to
challenge and contest the very canon that
have dominated ideas of early childhcod
education.
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Innovative Leadership for a New Future

David Ng & Veronica Ng

Introduction

In this new millennium. nations will face
significant challenges that will threaten their
gconomy. Everincreasing competition,
demand for innovative producls, the
continuing need for global expansion,
and rigorous bottom-line perfermance
requiremerts will require knowledgeabls,
adaptable and innovative knowledge

workers. Nafions therefore will be forced 1o
rethink how they should develop and
educate their human resources in order to
meet the challenges posed by the fast-

pacad changing warld. The first line action
of nations will be to rethink and redefine
how schools must be reformed to produce
a critical mass of knowledge workers ready
for the new future.

School reform and success depends on the
strang leadership of top management and
staff alike. School leaders must possess an
appropriate balance of skills, competencies
and capabilities that must be aligned to the
changing context and needs of the nalion.
Thay need 1o think about work and working
in a different way, to work “outside the box”,
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which calls for
high levals of

cognitive and
interparsonal
skill. Because
they now laad
and manage in a dynamic and competitive
era, school leaders alsc need to become
more flexible and nnovative in their day-te-
day work,

In this paper, we discuss 3 new framework
of leadership that will require schoal
leaders to adopt new and innovative roles
in leading and managing schools. This view
ol innovative leadership for school reform
and succaess looks at how leaders think and
not just on what and how they perform.

importance of innovation and
knowledge creation

Innovation, ideas and crestivity oceur not in
the formal but in the informal organization.
The informal organization is a labynnth of
webs or maps which form the relationships
and inter-relationships that leaders and their
teame have with others m the organization
and cthar external stakehoiders. These
relationships though nol formally charted
are powerful and important.

It is within this netwark that people will create
and destroy, will reproduce and innovate, wil
axcite and neglect. Futhermore, the failure
o recognize the importance of this network
and its creative potential will cause the
organization to remain in status quo.

If creativity, innovation and ideas are indeed
generated through this network, then it is
important for leadars to undarstand it bettar
Moreover, it is important for them to aliempt
to make sense of this complexity for their
own well-baing, as well as for sound
organizational and educational reasons. It
is also vital for leaders 10 have a new way
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of seeing, thinking and understanding
how innowation and creativity works.

Knowledge represents the ephemeral
world, the world ot ideas, processes and
chance. Therefore the survival and
compelitiveness  of  an  organization
depends on its ability lo creale new
knowledge. It is a reality that organizations
cannot survive by following some bluepnnt.
Instead, the patenbal for but not the
guarantee of, survival is created by the
capadty 1o produce innovation. This is
controlled by the process of spontaneous
self-oganisation and renewal.

Stacey [2001) argues thatl the creation of
new knowledge, and thercby the process
ol organizational change itself, is to be
viewed as a self-organized process of
communicative interactions between
individuais in the organization.

Inwvestments in knowledge are different in
different types of organizations. While the
ability of an organization to efectively deal
with new knowledge iz limited by a variety
of constraints, the leverage which can be
obtained from such knowledge gives rise
to the patential for increasing retums.
Characteristics such as going back to
competencies and tested knowledge, non-
challenging of assumptions and ideas, and
highly structured bureaucratic shuctures
will inhibit the ability of the organization to
create new knowladge. Leadars must
minimize or remove the constraints on
their ability tc generate and Greate new
knowledge in order for them to have
braakthroughs.

Dispositions/Thinking of an
Innovative Leader

1. Multiple perspectives

The concept of multiple perspeciives
includes the ability to see, understand and
think n difierent depths, breadths, focuses,
angles, and timelines. The Innovation
journey will only be meaningful when
leaders and staff are able to see beyond the




obvious and to think beyond the accepted
assumptions.

In addition, the benelits of innowation
shoulki be viewed from the end-user
perspective. The most axcellent idea and
nnovation will only be as useful as how the
end user percenve the innovation as of
value to him or her. Therefore it is important
for the leader to take into consideration the
end wusers’ perspectives lo view an
innovalive tea.

There are many ways of seeing and
thinking and there are diflerent depths and
breadihe as well. The
perspective of a ten
year-old student will
provide a different
depth and breadth
from that of the
princpal for examplo
Often, when we 1ake
only the adults’
perspective, we lose
a most valuable
opportunity to see
how the end user views new ideas and
innovative oractices. Sludents are helpless
to a cerlain exient because their visws and
perspectives are often not soughl.
However. i1 is precisely when the more
helpless they are, the maore instructive are
the examples they lumish us for innovative
ideas.

The perspective of time-line s seen in the
analogy of a picture seen in the moming
and that in the avening. The picture will be
different becauss of changing fights and
conditions. In locking at a conext, different
perspaclives will require taking inlo
consideration tha time-line of the context,
Newcomers to the organizetion will see a
diffarent perspective comparad to staff who
have been n the organization for a long
time. These new staf might be able 1o
discern relatively easier the norms and
culture that are based on old assumptions
It is precisely the challenging of such
assurmnptions and norme that innovation can
begn. Therefore, it is important for the leader

to invite psopls or get new stan 1o share
their parapeciives of what they see, hear,
small, or think about the school,

2. Redefining Rulea/Structures

Rules and procedures are there 10 promote
responsveness and efficiency directly and
also 1o enhance accoumability. However,
their effects are also limited in important
ways. The specificity of proposed rules
confines input and discussions to the merits
ol a particular oplion, rather than to the
mora basic issues of defining the problem
and idenlifying alternative solutions. In
circumstances when
the problem need to
be redefined and
therefore will need
diftarent rules to be
applied, disincentive
o move nlo such
discussion will cause

the limitalions for
innovation.
In general, the

process of developing a proposed rule that
provides a justified course of action lasts
only for an average of three years in the
midst of constant change. In praciice,
many organizations have realized thal
there are many ‘dumb’ rules that are there
and have baen there for a long ime, Whan
questioned, staff could only say, “That’s the
way we have been doing things all along.”
When staff are nol able to give rationzale or
reasons for such rules, then it is time for
the rule to be reexamined and it might just
be a 'dump’ rule that people abide by bul
limits their choices and alternalive
solutions.

The innovative leader must be willing to lat
chaos and self-organizing to take place in
dealing with a new situation or to generate
new ways of doing things. It means not
letting present rules resinct and constraint
staff fram their exploration and discussions
This initial chaos 5 much needed in the
innovation process bacause present rules
often restrict staff actions and thinking.



We have often heard of the phrase
‘structures drive behaviour.” In innowvalion, it
is also frua that behaviour drives structures.
in other words, the innovative leader must
allow changing needs and praclices in the
inmovation process o determine the tvpe of
structures in the organization. Emploving 2
professional structure may work most of
the time but it i not ideal when dealing with
2 new silualion where the professional
expertise in that depanment or group is not
sufficient to deal with the new siluation
This is often the case mn new initatives
which require new thinking, new ideas, and
innovative ideas that do not fall nicely
within the professional know-how of the
deparlment or group. Thus as an example,
moving intc an ad-hoc structure may be
more useful 1o generate novative ideas
as mermbers from different disciplines and
experiences come fogether.

As A trainer | have often played an activity
where | give specific rules 10 participants 1o
obey In order o achieve a goal. Almost all
the time, participante will be dutifully
obeying the rules and never question the
rules. As g result, they oftan stumble and
take a much longer time to achieve their
goals. Tha same analogy s applied 1o staff
who deal with new situations and new
challenges which call for innovative ideas.
They often are restricted by fixed structures
and fixed rules. The innovalive leader must
be willing to redefine the rules, change the
structuras if necossary in order 10 allow
innovation 1o take place.

3. Progressive seeing

The process of innovation is never static
nor a once-off product. It is a process of
experimentation and review as we move
into a better product, process, syslem or
idea. Therefore, the innovative leader must
see things in progression and in ongoing
perspective. Using the analogy of viewing a
piclure, the eye moves along the pamting
surface and conlinually change the
perspective vanlage poinl as opposed lo
seeing a stalic view of the picture. We
ourselves, as humans, have become a form
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in movernent. People see us in a more
complete picture if they see us in actions in
different contexts and facing different
situations.

It is interesting to note that a Chinese poem
derives its meaning not only from the words
of the text but from their dispositions on the
page and the rhythmic and texiual quality of
the calligraphy. Innovatve ideas will only be
meaningful if seen in progression and
relation 1o the context of the organizalion,
the pecpls, the uselulness both present
and in the near future. In other words, the
innovative leader must never be satistied
with a compilete innovative idea because
there is no completion and no perfect
innovative idea. All mnovations will go
through progressive expenmentation and
refining,

As the innovative leader staps back to
view an innovative idea, the process of
beholding must take place al different limes
and over lime. This is progressive seeing
as the process of ereating a new idea takes
place. Creation is an ongoing process that
requiras naw knowledge gained as a result
of leaming from the past and the present.
There i no straght line in nature and there
is no straight pracess in innavation and the
leader must be willing to adapt strategies
and plans as perspective change and/or
opportunities are encountered,

The practice of progressive seeing stems
from a desper understanding and lhinking
of the ‘what ifs’, ‘whal about', and ‘what's
next.' It is not a static thinking where no
continucus review s done. The mnovabve
leader must continuously review and see
the past, present and the future in his mind.
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“Is that a ‘Basketball’ School?” A Cautionary
Note on the Development of So-Called
Niche Areas in Singapore Schools

Jonathan W.P. Goh

Abstract

The purpose of this paper 15 to provide a
discussion on niches in an educational
context. The author cautions school leaders
on the emphasis of developing areas of
specialization, of ‘niche areas’ which are
very specific in focus and may be in the
areas of sports, arts ar a subject area in
the curriculum, Should basketball be
considered a ‘niche area’ for schools? Cr is
it just another 'product' oifered by the
school? Does a basketball ‘niche’
necessarly reflect the needs of the intended
markat, Ihat is, the students and their
parents? Can a basketball ‘niche’ attract
majority of the potential students or just a
small handful? What implications would it
have on the schools resource allocation it
they have chosen such a focus? Does a
basketball ‘niche’ really help parents and
students make better informed choices
about schools? The author attempts to
answer thasa questions in this aricle,

Introduction
AE the (gt
millennium

progresses, the
| educational
KJ' climale continues
Y to evolve into one
that iz becoming
progressively complex
yel exciting at the same
time. Owing 10 easser
accoess 10 information
and exposure to a
wider range of
educational services,
students and thair
parents are bacoming

A W

-
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maore sophisticated and expect mare in
relation to their educabonal expenences.
Gone are the days when education Is seen
as public service to a hemageneous group of
customers. As a rasult, diversity in offerings
may very well represent the key to a school's
success, future growth and possibly
competitive advantage i the education
industry.

Addressing these challenges, the Ministry of
Education (MOE hereafter) continues to
move Singapore’s education io a pamadigm
that is ability-driven. The changes and
refinements made t¢ our educational
system are generally facused on craating
belter opportunities and flexibility in terme
of school choice and admissions
{Shanmugaratnam, 20056a). One such
refinement is the MNiche Area Scheme for
autonomous schools in 2001, The aim of
this =cheme is o encourage schools to
develop niche areas to nurture the talents
and abilities of their students. These niche
areas could be in sporls,
culture and the arte, or a
subject area in the
curriculum. it is hoped
that once the scheme is
fully implemented, it wil
provide variety and
distincliveness tn  our
school system, and give
students the opportunity
to excel in areas wheare
they have special lalents
or abilities (Teo, 2000a &
bl. In so doing, schools
can extend their
admission policies for
siudenis with special
talent and ability in the
schools chosen niche. In



a recent press release, the MOE (2005a)
approved 43 secondary schools to offer
discretionary places in January 2006 under
the Direct School Admissions — Secondary
(DSA-Sec) Exercise for schools with
approved niche programs.

Several independent secondary schools
with stronger emphasis in specific areas
have been set up to offer a wider range
of educational choices for students
(Shanmugaratnam, 2005b). For example,
the Singapore Sports School was opened in
2004 to cater for students with the desire to
develop their sporting talenis professionally
as well as academic performance. This year
marked the opening of the NUS High School
of Mathematics and Science promising a
stimulating environment for students with
exceptional aptitude and interest in
mathematics and science. Soon, we will
also witness the opening of the Arts School
catering to students with talents in the aris.

Primary schools have also started to focus
on distinct strengths in diverse areas such
as new teaching approaches or
pedagogies (e.g., human dynamics
or infusing information technology
\_ into  teaching and learning),
aesthetics (e.qg., calligraphy or
art), and character development
L (e.g., rugged outdoor activities). The
schools awarded with additional funds
from the MOE can employ additional staff or
instructors, train teachers in the niche area,
make minor infrastructural improvements to
the school, or purchase relevant materials.
In fact, 16 primary schools were recently
awarded additional resources of up to
$100,000 per year to develop their own
special strengths under the Program for
School-based excellence (PSE) (Ministry of
Education, 2005b).

Extending niche theory
.. to marketing ... to
schools?

In response to the MOE’s \
directive to focus in areas
of excellence, mainstream

& schools have begun developing
specific ‘niche area(s)’ subject to

the MOE's approval (Ministry of
Education 2005c). Let us begin the
discussion on developing niches by first
examining the definition of ‘niche’ and its use
in understanding markets.

According to the Collins COBUILD Advanced
Learner's English dictionary (2003), a
niche is;
“A hollow area in the wall which has been
made to hold a statue or a natural hollow
part in a hill or a cliff”

It also provides definitions for ‘niche in a
market’ and ‘niche marketing':
“A niche in a market is a specific area of
marketing which has its own particular
reguirements, customers and products.”

“Niche marketing is the practice of
dividing the market into specialized
areas for which particular products- are
made. A niche market is one of these
specialized areas.”

Marketing scholars (e.g., Freeman & Boeker,
1984; Lambkin & Day, 1989) have long
advocated the use of ecology or biological
theories in marketing in order to study and
understand markets. According to Lambkin
and Day (1989),

In ecological terms, each unigue
combination of resources and
competitive conditions that is adequate
to support any one type of organization is
defined as a niche. However, a single
respurce space (market) typically
contains several overlapping niches,
competition is likely to alter the extent to
which individual organization forms can
proliferate in their chosen niches.
(Lambkin & Day, 1989, p.11)

In order to capture this competitive
process, ecologists distinguish
between fundamental niches and
realized niches (Freeman & Boeker,
1984, Hannan & Freeman, 1977).
The fundamental niche refers to the
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size of the potential niche available to any
new category of competitors. In other wards,
the fundamental niche in ecology is
amnalogous to what marketers refer o as
market segments. Essentially, a market
segment consists of a group of consumers
wha have a similar set of wants.

The realized niche, on the other hand,
describes the size of the segment that je
aclually available once competitors have
secured 2 certain amount of that segmeant.
In marketing terms, the realized niche is a
more specific and smaller market
consisting of a small group of customers
with similar characienslics or needs
(Hooley & Saunders, 1993; Keegan,
Moriarty, and Duncan 1992; Kotler 2003
Stanton, Etzel & Walker, 1881).

Difference between Segments and
Niches of a Market

Niches. In almost every industry including
the education sector, there are
organizations specializing in sening market
niches. Instead of attempting to pursue the
entire market, these orgarmzations should
focus on target segments, or a niche which
& & =egment within a eegment. According
to Kotler (2003), an atiractive niche

market is charactenzed by (1) customers in
the niche having a distinct set of neads; (2)
customers willing 10 ‘pay’ a premium to the
organization that best satisfies their
needs; (3) the niche is not likely to attracl
other competing organizations; (4) the
nicher gains certain economies through
speciaization; and (5) the niche has size,
profit and growth potential.

It is evident that the key to nichemanship is
specialization. This nation of specialization
emphasizes the distinctive competencies
an organization needs lo possess to pursue
niche markets. The niche market is
gaenerally small and deas not attract many
organizations similar in size and resources
o compete for it (Debruyne & Rebstzin
2005]. The key to their success is their
ability o match technology with specific
customer requirements. However, over
tims, nmiche markets that are not attractive
today may become viable for competing
organizations as marketing eficiency
improves and changes in consumption
patterns occur (Blattberg & Deighton, 1991,
McKenna, 1988),

Market Segments. A market of cusiomers
is not homogenous with gimilar tastes
and preferences, needs, motivations and

Table 1: Bases for Segmentation Consumer markets

Bases of Segmentation

Descriptions (with examples pertinent ta schools)

Cemographic

Imuslves dividing e market into groupe based on age, gender, Tamily size,

family lile cyolie, ncome, occupation, education, religion, mce and nationaity.

Peychographic
» Secial dass

Inivas dividing e markel inke groups based on:

» Ulestyle (2g., b-lechnokogy bazed environmend

CGeograothic
« Location

« Hagion

= P:_an_spnahty chamclenstics (e.g., ndependence).
Invcives dividing the marke! inlo groups Based on:

{NB. Locatian and Reqgon lactors are particularty imporiant for “neighberhood

arhonle’
= Censity.

Bohavionsi

Imvhvas divding the merkat into groups based on;

= Benefite sought (e.g., leadarship ar crlical thinkers)
* Lisage rmte (8.g., light, moderate or heavy consumers — students ablities 1o

| marn)

« Loyalty status (tfhrough strong alumni)
* Siege of readiness (.9, he umnasarg, awars only, knowiedgeabio anmd

desircus|

= Atfitude (e.g., enfhusiast, indifferent, negative, and hostile towards vanous
tvpes of lcaming and school culiurs).

Saurca: Adapbad friem Kodler (2003) ang McCarttry & 2, {7994)



gemands. A more realistic perapective

15 that a market is made up of smaller
gagmanis ol cuslomers Markel
segmentation is thus the process of dviding
the total markel into several relatively
homogenous groups or segments. Careful
wentification of thase sogments is critical
as these perceptions of segmenis will
help the organization focus its marketing
strategy and business capabilities on the
requirements of this group of customers
(Coles & Culley, 1986; McCarthy, Pemeault,
Quester, Wilkinson, & Les, 1394)
Therefore, to identity these segments
more meaningfully, there are numenous
sets of vanables a marketer can use.
Tha marketer can identity these
segments by classifying consumers
ademagraphically, geograghically,
psychographically or behavoristically. Table
1 provides a more detailed explanation of
these bases for market segmentation
strategies.

.

“What kind of biker are you?" - An
illustration

To illusirate the difference between markel
segments and niches, let us consider the
bicycle riders market. Figure 1 depicls the
general segments of bicycle riders. Clearty,
the market of riders is not homogeneous,
and each segment of nders has dfferent
profiles and requwements for their bicycle
riding experience. In view of the varied riding

e

requirements, i is no surprise that bicycle
marufacturers only focus an one or a few
markets m serve. These groups of ndars
constitute aifferent segments and not
niches. Recall that a niche is defined as a
segment within a segment (Kotler 2003).
5o are there sub-seqments within these
segments? In other words, are there riders
wilh wvery specialized necds within each
segment that are cumrently not satisfied by
the existing bicycles? Three excallant
examples of niches include tandems
(doubla-s2at and peaddie bicycles) within
the leisure and recreation riders segment,
tricycles with  storage  within  the
transporation riders segment. and ‘reclined-

Figure 1: Market grid diagram with segments of bicycle riders

Seqment 1:
Frotessional and Spor
Enthu=iasiz

Segment 4;
Extreme Sports and

Sturn! Ridlers

Seqgment 7:
Off-road
Adveniure Riders

Acdapinead Troas M Cacly & &l 11984, g 47

Segment 2
Exsrcisars

Segment 5:
Ervirormentalists

Segment %
Leisure and Recraation

Segment E:
Kiddy Riders

Segment 8:
Transportation Riders

y
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peddled’ bicycles for professional and spart
enthusiasts segment.

“To niche or not to niche™ - Where do
we go from here?

A guick survey of participants in leadership
courses al the Nalional Instilute of
Education (NIE) indicates Ithal a
considerable number of leaders understand
the MOE's push for the development of
niche areas 1o be very focused in areas
such as robotics, basketball, performing
arts, uniform groups and information
techrnology. School leaders need io be
cautious that devaloping specalization(s) in
certain product offening(s) such as these
does not necessarily reflact the neods of the
intended potential students and their
paremts. Clearly, schoois zre channeling
resources nio the development of these so-
called niche areas which may lead to what
marketers cal ‘product orentated
approach’. A product-orientad organization
presumes that its major task is o offer
programs that It believes are good for their
customers without a clear understanding of
the needs and wants of their customers.
Apart from resource allocation is3ues,
school lsadars should justify how these so-
called niche programs are aligned with the
school vislon and mission, and ultimately
contribute to the school's brand. Obviousty.
this can be difficult to achieve it a school
decides its niche area to be ‘basketball’.

On the other hand. the MOE's
decision to encourage the
deavalopment of ‘specigist
schools,” such as the
Singapore Sports Schadl

is cerainly consistent
with the concepts
~/ advocated in niche
> marketing. This is because
students with genuine interests
in developing themsehles prolessionally in
a particular sport may not be fully satistied
by the traning and coaching they would
receive in mainsiream secondary schoaols.
Besidas, the laciliies n most secondary
schools cannotl compare with the S375

mdlion Singapora Sport School state-af-the-
art facilties, and professional coaching and
expertise in the various spons. Cleary. this
group of students with unigue nesds in
sports falent development constitules a
niche market in Singapore’s education.
Mora importantly, this niche market forms
the basis of the school's vision and mission
and this focus will drive the corporate,
business as well as marketing sirategias of
the school.

The way ahead - segmenting your
markel and marketing orientation

The news for mainstream schoois is
sufficiently clear — they cannot be focusing
on niche marketing. Instead a marketing
oriented approach should be adopted. In
oiher words schoole “must know their
markets: attract sufficient resources:
conver thase resources inlc appropnate
programs, services, and deas; and
effectively distribute them to various
consuming publics” (Kotler & Fox, 1985,
p.7), They can do this by efficiant markst
segmentation and creating value for their
customars in terms ol the educational
experience. It is only then can schools
decide which segment(s) to target or focus
an. The principles of segmentation and
market targeting are certainly embedded in
the quote by then Education Mimster,
RADM Teo Chee Hean. Clearty, the facus
was for a school-wide approach rather than
a small group of sudents:

The schoc! will be able to draw together
a critical mass of students and develop
the necessary staff and programmes
that can fully develop the interest and
abllity of Ihese sludents in this special
area. Students with the same interests
or talents will have classmates and
school-mates, and well qualified staff
and facilities, to stimulale and spur them
on o higher levels of achievemenlL
(Teg, 2000a, point 23)

However, It does not mean
that an aducational instihulion
has to dispense with its




Figure 2: Segmentztion and Straiegic Planning

Mission and Vision
. Basedd on preferences of its
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and Assessment

Bases for Terching snd Learming

2 Understanding Needs

My Echool

T Creation of
value for
studenis (and
their parents)

Studenls and
Parants

mission and competitive advantaged
competencies to prowide whatever the
‘customers’ wanl, or what educational
programs that are popular or in fad at the
moment. Rather the school should identify
customers who are inieresied and would
value its service offerings, and then
develop these offerings based on their
competencies 0 make them attractive.
Figure 2 depicts these key considerations:

1. Effectively segment the market to
identify groups of students and parents:

Understand their needs, preferences
and aspirations;

The school should develop its mission
and visign based on (1), (2) and their
competencies and resources. Here
‘resources’ could include physical,
informational, legal, financial, human,
refational and organizational;

2.

The mission and vison must be
operationalized in the school's contest
That is, what are the key principles and
valuss which form an overarching theme
for the school. Cases in point include
Hougang Primary School’'s Qutdoor
Education or Rivervale Primary School's

[E]

Innovation and Enfrepreneurship as
themes for their respective schools.
50 regardiess of instructional programs
or co-curricular activities, the critical
skills are being emphasized by the
teachers Therefora, il is crucial that staff
members undersland, believe and know
how they can contribute to the schools
mission and wvision in their interactions
with students;

Understanding and believing in the
mission and vision is not sufficient. The
staff members must also know how 1o
etratagically implemeant or inluse thase
key princples and values in their work
with siudents namely, curriculum
design, pedagogy and assessment;

Following successtul formulation of
strategies and implementation, the
school must measure and evaluate
perfarmance so as to determine if the
obiectives are achieved;

Az & reasult ol the schools understanding
of ils strengths and their students
nesds it can create value for the
students. Here ‘perceived walug’ does
not only include functional value (ie.



ulilitarian and physical performance) but
alsc emotionzl (e.g., pride), epistemic
{e.g., inguiry and discovery of new
knowlecge) and social values (e.g.,
sense of belonging) from the
educational experience n a parficular
schoal;

8. Finally, the school must communicate or
educate the key slakeholgers on the
quality of the offerings (e.g., programs
and services) as well as the ceniral
educational theme of the school.

Conclusion

In support of the MOE's call to create better
opporunities and flexibility in terms of
school choce and admissions, schools
have beqgun to develop distinctive areas
al  compelencies or excellence
(Shanmugaratnam, 2005b). A cautionary
nate is necessary when a school choosas
to focus narrowly on a particular 'niche
area’ (e.g.. shooting, dance, baskstball or
life sciences). A4s noted earlier, such
gpeciaizations may not necessarily reflect
the needs of the intended students and
parents. Besides, the school may want o
focus on a hmader themea (such as, Hougang
Primary School's Outdoor Education
thematic approach) which can ‘direct them in
thelr endeavor and communication with the
public. In s doing, the school can befter
manage their resources and altract a grealer
segment ol students interested in the type of
education offered by the school. In many
ways, this is consistert with the MOE's call
for mass customization (and the marketing
lteratura). It would certanly halp schools o
build stronger brands. and parents and
students to make better mformed choices.
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A_n Ability Driven Edu:_:gtion in Singapore

Dr Charlene Tan

An  Ability Driven Education {ADE)
represents a paradigm change in the
education framework adopted by the
govemment in Singapore, Them has been
three phases in the history of education in
Singapora. The first phase was "survival'
phase when the aim was to produce trained
workers in the early years of Singapore's
independence and industrialization. The
next phase, “efficiency” phase. fine-tuned
the system through measures

such as straaming in

arder to praduce
skilled workers
for the economy
in the most
efficient way. In
other words, the
government projected

the manpower demands in various seclors
of the economy and train people to fit into
jobs in those sectors. The current
paradigm, ADE, aims to equip and prepare
students to meet the challenges in a
knowledge economy by faking into
constderation their individual abilities and
talents.

An ADE aims fo identify and develop the
talents and abilities of every child to the
maximum. These talents and abilities are
harnessed by inculcating in the students
national values and sodial instincts so that
they will be committed to the nation and
will actively contribute their talents for tha
good of the society. The emphasis 18 on &
diversity of talents, be it in intellect, the
ans, sports. or community endeavours.
While the Ministry of Education aims to
help every child find his or her own talents
and abilities, i recognises at the same time
that it = unable to tailor its educational
programmes for every individual. So mass
customisation is adopted to cater to
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groups of students with similar needs and
abilities.

This is achieved in two ways: grealer
flaxibility and choice in the educational
programmes. and greater autonomy al the
school level which will allow a grealer
varety of programmes across the schools.
The former is seen in the different types of
gschools and programmes available in
Singapore. There are schools thal offer an
Integrated Programme (IP) where students
bypass the General Cerificate of Education
Ordinary Level examinations and
head straight for the General

Certificate of Education Advanced

Level examinations or the
International Baccalaureate (IB)
diploma, specialised independent
schools in sports, the arts, and science and
mathematics.

Besides programmes for students with a
range of aptitudes and abilities, there are
also programmes for students who need
more support. For example, the "B’
syllabus of the Mother Tongue Language is
open to secondary one students weaker in
the subject, and the Leaming Support
Programme in all primary schools is
designed for students weak in English.
Changes have also been made to the
primary school streaming system, in
order to allow studenmts in the
siowast-paced EM3 stream more
opportunties to be infegrated
intc mainstream classes.
Students in the Normal
stream in secandary
schools will be
allowed io take
more subjects and
will be given more
oppartunities o be




transferred from the slowest-paced Normal
(Technical) stream to the Nomnal (Academic)
stream. The annual ranking of secondary
schools in raw numerical sequence has
been replaced with attainment banding in
order to prasent a broader picture of the
schools' perfarmance in academic and non-
academic domains. More weight is given to
co-curricular activities where fraits like
rasilience, team spirit and resourcefulness
are inculcated in the students.

The Education Minisiry alse acknowledges
the need lor a judicious mix of naticnal
policies and local adapiation. Flexibility and
autonormy will be given to school principals
to admit more students based on the
criteria laid down by the schools. This may
include both academic and non-academic
standards such as artistic or sporting talent.
At one end of the spectrum, schools and
junicr colleqes that offer an IP will have full
discretion n admitting students. Independent
schools and autonomous schools. which
already have some discretion in admitting
students, will be able 1o offer more placas 1o
students aof their choice irom 2006 onwards

— 20 per cent and 10 per cent
respectively. The 12 junior

colleges that do not

affer an IP may

admit up to 10

per cent of their

student intake based

on their individually determined

criteria. Mainstream secondary schools will
be allowed lo develop niches of excellenca
and to admit up o 5 per cent of ther
secondary ene enmmlment based on their
individual discretion. School leaders are
also given more power to manage their
resources a@s they mass customise their
programmes (o meet the objectives of an
Ability Driven Education. Through a
comprehensive swathe of programmes,
the MOE hopes to reduce the emphasis on
examinations and focus on a holistic
education. The above reforms are
consonant with a 2003 surwey of ower
1,400 students, parenis and educators that
reveals that over 90 per cent of parents
supported a more holistic representation
of school achievemant and a broader
definition of success for schools.




implications for Key Stakeholders in
Education

What are some implications of an ADE for
key stakeholders in education — principals.
teachers, parents and students” There is a
nead to balance our aducational ideals with
pragmalic considerations to achieve whal
is best for our pupils in order to achieve. In
other words, an equilibrium is needed
between individual and community
interesis

Princlpals are in the forefront of ADE as
they are now given more aulonomy to
spend their resources, develop their niche
areas, and market their schools to their
potential students and parents. Mrs

Carmee Lim, former principal of Haffles
Girls’ School and executive diractor of the
Academy of Principals says: "Results are
just one snapshol of lile. Esch school
up its own larget
ullimately

far its
promating  the

shauld put
students,

anjoymeant of whalever they choose to do”
(Today, 18 March 2004). The practical
challenge is to balance the needs of the
school and the needs of individeal
students. For example. how can a school
which decides to drop a co-curricular
aclivity like Track-and-Field in order to
concentrate on a niche sport like
badminton, cater 1o the needs of students
talented in the farmer sport? One
suggastion s for schools 10 aexplore ways
to encourage student initiative and work
with the community. Under the new policy
initiative, students can eam up to two CCA
points if they stat a new co-cumicular
activity, an ad hoc activity or a one-off
evenl requiring students to put in at least
gight hours. Foar example, two students
from ane secondary school which does not
offer soccer succeedad in organising a
two-day soccer match in school for their
schoolmates. In anolther school, the
students offered to act as guides at the
Singapore Sclence Centre for younger
chiidren ( The Strafis Times, 8 Nov 2004).

In the midst of all these educational
reforms under ADE, the challenge for
teachers is to keep up with the reforms
while mantaining the passion to teach.
There have been complaints about the
heayy werkioad faced by leachers and the
pressure they face from the school
managament. Consequently, some
teachers respond to educational changes
with a sense of pragmatic sceplicism.
Cognizant of the siress and constraints
faced by teachers, the Ministry of
education has introduced a number of
initiatives  such as providing maore
teachers to schools, developing teachers
through “Leaming Framewaork”, and
expanding Teacher Wark Attachment
(TWA). Teachers are now encouraged
and empaowsared to introduce innovative
teaching mathods in the claserooms.
One such exampie s peer Baching
where the students lake lums to
explain topics in different subjects to
their classmates with the help of

the teacher as the facilitator.
The success of this



teaching method is seen in these classes
outperdomming the rest during the end-of-
yaar exams (The Slaids Times 16
December 2004). Of course, in the process
of sourcing for and introducing novel
pedagogical methods for teaching, teachers
need to adapt the methods to st the local
cultural context. Through communicative
actviies which are inleraclive, enjoyable
and educational, students will not enly enjoy
leaming. but perform better in that subject.
This is essential as a recent study has
shown that three in four studenis alinbute
their good results in Mathematics and
Science 1o the fac! that they enjoy leaming
these two subjects ({The Straits Times, 15
Dec 2004),

Apart from principals and teachers, parenls
play a key role in supporting the initiatives
under ADE by collaborating with the
school. The markefisation of education in
Singapore means that parents are given
more options fo decide on the knd of
education they want their children to
receive. For example, the latest change to
the bilingual policy where learning is
flexible and customized sllows parents (o
choose how much English and Mandarin
they wanl their children to learn in schools.
But given the examination-criented culture
in Singapore where parents put a lot of
pressure on their children to excel in their
studies how much room are parents willing
o give 1o help their children achieve their
individual aspirations? Many pragmatic
parents would prefer their children to be
lawyers, doctars and accountanis rather
than artists, ballet dancers and poets. How
can parents themselves respect and
encourage the crverse talenis in their
children. especiaily talents in the non-
academic aspects? Students in Singapore
are also a pragmalic lol. A recent survey
reveals that the most popular educatonal
aspiraton cited by shudenis was to
complete an university educsation But
increasingly, more young peaple regret
spending too much time and energy on
academic subjects that help them to ace
their examinations but which have not
helped them 1o appreciate life A typical
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view 15 axprassad by a young Singaporean
who argued that there is an over-emphasis
an Mathematics and Science. Questioning
the functionalist approach tc education, he
alluded to the intringle worth of education:
“Are we learning a lot more than necessary
for scnce and maths? ... Educaticn is
about preparation for iife, not just o pass
exams, .... It is nice 10 1op the word in
maths and scienca but, as we all know, we
have only so much time; we need lo
distribule our learning more evenly, lo
other fiekds that will be crucial in our later
years. This will enable us to have a culture
100 and not merely be walking computers”
(The Straits Timeas, 17 Dec 2004). Given
the changing social norms and external
influences due 1o globalisation, parents
and other stakeholders in education need
o accept the fact that they may no longer
impose their expectations on their children,
Through mutual understanding, open-
heared interacton and constant dialogus,
all the key stakehalders of education need
to decide on what Is really best for the
country and its critical resource - |ts
children and youth,

Note

Some materials in thie articks are adapted
from my anicle “Driven by Pragmatisim:
Issues and Challenges in an Ability-Diniven
Education™ in J. Tan & PT. Ng (eds.)
Shaping Singapore’s Future. Thinking
Schools, Leamning Nation (Singapore:
Prentica-Hall, 2005), pp. 5-21.

" Dv Charene Tan is Assatant Professor Polcy and
Loaderstyp Stades, Natone! (nsifute o Coucaion,
Manyang Technoloofcad Liniversity;




The Route Less Travelled:
From School To ITE To Polytechnic To

University

Lena Koh and Dr Ricky Tam

Introduction

“Wa must have an aducation sysiem
which offers first-class education to all
and not just an elite few at the
top”...Singapore wants many different
models and paths to success  Even if
paople Hunk out of schoal, they should
get many second chances 10 make a
comeback... “We are aiming for a
mountain range, not a pinnacle. We want
many routes up, many ways to succeed.”
P Les Hsen Loong

The Straits Times, 22 Aug 2005

One of the main poirs in PM Lee's Natignal
Day Rally Speech this year threw light on
the nalion's bid to build a strong Singapore
workforce. |t is one which is skilled at the
various levels so as o cope with the
dynamic challenges present in today's
vibrant global aconamy. To keap up with the
rapid changes, Singapore will thrive on
providing first<clags education thal sesks 1o
expand the educational cpportunities o all
her citizens. Polytechnics will be axploring
running joint-degree programmes with
foraign univarzties in niche areas. For ITE,
its 5-year plan to be a global leader in
lechnical education will see its existing 10
campuses being consolidated into 3 main
campuses eventually. Operating as “One
ITE system, Three Colleges’. it offers a
broadar curniculum, widar chowe of guality
courses and a vibrant campus-leaming
environment to cater 10 studentss' leaming
neeads.

Background

Being a merdocratic sotiety that places
much emphasis on the paper chase, many.
if given a choice, would strive to do their
very best to attain the highest qualification

in the shortesl time and carve 2 bnght
future for themseives. However, PM Lee
recognizes and acknowledges that all
individuals follow a different pace of
laaming, and no capable or diligent student
should be deprved of the opporunity to
leam and upgrade.

As such, his call tor the various educational
institutions to provide a higher level of
leaming patform so as © creale more
opperunities for Singapore's citizens 1o
aval themselves to lifelong learning is not
anly timely but also vital Ths is especially
so given cur emall population and the need
for our citizens to cope with the competitions
and threals of the ever-changing world.

However, being immersed in a highly
competitive society, baing “fast’ is important
and time s the crntical factor — one has to
guickly complets his course of swudies in
the shortest time possible 1o prove his skills
and acumen for the workforce. | denotes
success in a certain way and is perceived
as such by our society. Those who are
successful are consicered 1o be the elite
tew while many, when measured against
them, do not make the ‘mark’.

To inspire the latter group of people and
assura them thal ‘second chances” would
be extenced to as many levels of the
education system as possible, PM Loe
highlighted the succass story of a former
school drop-out who laier made it good in
life. It ail started when he decided to re-
enter the educalion system through ITE.
This student ‘tonk a diferant, albeit mora
circuitous, route to success” (The Stauls
Times, 23 August 2005), In PM Lee's view,
such a case can be apolied o others. In this
paper, we highlight three successful “ITE-
Polytechnic-University™ cases. Based on
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their slones, some generalizations that can
prove instructive include: the wilingness lo
take the longer route if it suits one’s leaming
style better, the abiity tc leam from past
faillure and treat the failure as an opporunity
for personal growth/reflection, and the innar
confidence that allows one to hold one's
own In the face of cocial stigma. Other
generalizations include: appreciation for
one's background and the help of those
instrumental for one's success, and the
power of role models in serving as
inspiration,

The Route Less Travelled - ITE-
Polytechnic-University

Mr. Enc Chen, Mr. Sainn Bin Sani and Mr.

Lye Ray Sen (refer to appendices for their
profiles) are three young men with many
simlarities in ther life's inals and
tribulatiocns. They had once faced the
dilemma of elther re-taking their 'Q° levels
or to take a course in ITE. The three
independently decided on the latter.
Although conscious of other peopie's
negativa parceplion ol the longer route at
that time, these young men resolutely
remained steadfast in their decision to
complete thair course of study in ITE. They
did well in ITE. achieving the Certificate of
Merit award. Next, they progressed o the
different polytechnics, and later, the
Universites to pursue therr interest and
field of study. They have laken the ‘less
travelled route. Hard though this path may
be. all three recounted their success and
attributed  to ITE. It was, for them, the
turning point in life.

ITE - An Institution of Choice

1. A Flexible, Practical and Relevant
Curriculum

PM Lee shared in his National Day Rally
Speech on 21 August that he had asked the
Minister of Education, Mr, Tharman
Shanmugaratnam, “Do ITE students enjoy
ITE? Do they enjoy $chool? |s it the same?"
The minister replied that it was not the
same. PM then asked the students oo and
the students afirmed that. for leamers like
them, ITE I8 much better as it is morne
hands on. This, to the PM, was an
indication that there are lessons o be
gleanad from the success of ITE curriculum

and approach,

The above observation was furthaer affirmed
by the three successful ITE graduates. Eric,
Salrin and Ray Sen concurred that ITE has
provided a good foundation for them to do
well in their subsequent studies in the
polytechnics and universities.

Ray Sen noted, “ITE is especially gocd for
lale-bipomers’ who need the extra two
years 1o build a good foundation for their
rudimentary skills and knowladge. This
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proves to benefit the ITE graduates greatly
especially when they progress to
Polytechnic. They are able to adapt faster
than their peers who are secondary school-
leavers.” For many former ITE students,
their self-esteem is often boosted at the
polytechnics when they are able to keep up
with or even do better than the ‘O’ level
holders.

Sharing similar sentiments, Eric Chen said,
“Those who are more technically inclined
would find it more meaningful to leam and
study in ITE. ITE's curriculum enables them
to appreciate the theoretical knowledge
learnt better as it would be linked to the
practical workshop sessions when the
knowledge is applied and skills acquired.”
For Sairin Bin Sani, he felt that ITE
accommodates the Ilearner’'s pace of
learning and allows the individual to
discover his strengths and potential. The
project-based learning activities and the
long laboratory/workshop sessions hone
the learner's skills and encourage much
exploration and development of analytical
skills. “ITE's comprehensive training
focuses on imparting the skills that are
demanded by the industries. Students are
made to see the relevance and application
of their skills and knowledge to their future
work or career. This spurs them on to do
better.”

It certainly seems like the adoption of more
‘hands-on’ learning activities is one of the
most well-appreciated features of ITE. The
teaching pedagogy adopted by ITE is very
much in alignment with the nation's
promotion of the Teach Less, Learn More’
philosophy. Indeed, ITE College Brand of
Education aims to nurture all ITE students
into “Hands-on, Minds-on and Hearts-on"
graduates. Students can benefit from their:

“Hands-on" training which equips them
with the knowledge and skills-set
required on the job

“Minds-on” learning which nurtures
creative and independent thinking and
the ability to adapt

“Hearts-on” learning which develops
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MName Mr. Lye Ray Sen

Age 33 years old
Qualifications

Higher Nitec in Electronics
Engineering from Singapore
Technical Institute {now TE
College Central, Tampires
campus)

Diploma in Electronics, Computer
& Communications Engineering
from Nanyang Polytechnic

First Class Honours Bachelor of
Engineering Degree in Electrical
& Electronics Engineering from
the University of Newcastle, UK
MBA in Infocommmunication
from the University of Adeiaide,
Australia

Present Occupation
Director and co-owner of Discovery
Studios, a recording company.

“‘complete” ITE students with values
towards self, others and the community

Each ITE College also provides students
with more options for cross-level and multi-
disciplinary learning. Each will develop its
niche areas and specialisations to promote
innovation and diversification, to realize
ITE’s vision in being A Global Leader in
Technical Education.

2. A Nurturing and Caring Environment
The three outstanding young men have

rightly applied the meaning of a Chinese
idiom “yin shui si yuan" (meaning to know
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Name I/ Sainn Bin Sare

Age 27 years old

Qualifications

* MNec inAutemotve Technology
Certificabior from ITE Balesner
fnow ITE College West. Baiesner
campus)

o [Diploma in Mechanical
Engineening from Sngapore
Poktechme

= First Class Honours Degree in
Mechanical & Production
Enginsering from the Nanyang
Techricingical Linmersity of
Singapare

Present Occupation

Sendng Nadonal Service, Intends 1o
pursle 2 career 10 the aeronautical
indusiry.

ihe source of your goodness). In interviews
they never fal to attribute their success to
their ITE lecturers and the ITE system in
general. Sample below some of their views:

“Our ITE lecturars are caning teachers who
view their students without any biss.
insieau, they teal every studenl as
individuals with potential wating fo be
discoverad and strangthened, " — Eric Chen

‘Cur ITE lecturers lake a lot of pain, hme
annd effort in nurtwring, disciplining and
motvarng the students. They mstil pride in
what we do | remember once how my
lfecturer impressed upon me then when | did
a8 pece of shoday work and machined &
metal pvece not 1o specifications. He said

Don't soider like that. Whan you go o tha
industry. don't say you are from ITE. ™ Ray

ITE teachers real us more like aduils,
allowing more feegom and flexibiity in
learning. They encourage us fo explore our
ldeas and learm irom our mistakes. They
discipliing us in our skifis fraining, nurture
our enthusiasm for learning and motivate
us (o 0o better "— Sairin Bin Sani

With inspiring educators, ITE further
reinforces ils stalwan pillar — a Student
Care Framework that includes its Guidance
and Motivational Programmes. This
comprehensive framework orentates new
students 1o forge a strong identity and
sansa ol belonging once thay jpin tha
institution. Noting its merit, Eric Chen said,
‘Recognizing the learner's needs, this
framework even ensures that there is a
good mizx of sludents with diffarom
capabilities within a class to promote
ellective learning.”

Al in all, Ray Sen axemplifies the ITE
education system as one that “teaches the
learners lo work hard and yst work smart.”
This makes ITE students “rather street
aman.” And this savwiness is precisely cne
of the much-louted traits in the New
Economy. Indesd, traits like the ability 1
see the big picture and to thrive in uncertain
condilions where the only constant ig
change are what loday's graduates need 10
adapt in a globalised economy.

3. The Winning Attitude

Eri¢, Ray Sen and Sairin did not do well In
their secondary school days. Like many
young adolescents, these active feenagears
wanted to enjoy their teenage years and did
not place much importance on their studies.
Fale deslt a blow on them when they
reaizad they could not continue with the
‘normal’ path in education. They, howsver,
do not guit easity. Each shares here below
their unicue and poignant story

'I| chose 1o deviate from the normal stream
ol education when | was in secondary three



because | did not want o conform - | had a
rebellious streak in me back then. | went on
10 work part-ume as a walter tor two years
and that was when | realized that no matter
how hard | worked, | will not go very far
ahead in terms of my meager income. [
wanted o do weill for my future. The
‘school of hard-knodds’ made me realize
thal | had to work within the system (o be
termed as ‘successiul as | was conscious
of how sociely perceived me as a fost
cause’ then,

Success means a kot to me. If given a
choice, | would still choose to go through
the slow and steady route az it has brought
me to what | am today. ..l am not an aimless
parsan. In fact, | have identified ITE as my
turning point because | leamt in ITE that |
must set concrete goals. Al individuals
should have goals in lifel”.

Erc Chen is so appreciative of his alma
mater hal upon his return rom Mg Masters
in Science &% Post-graduate Diploma
sludies at Irmparial College in UK, he opted
to retum fo TE and contribute to its vision
to be a global leader in technical educstion.
He is now presently serving as the Head/
Planning with ITE College Central,

Similarly, for Ray Sen, an enterprising
entreprenaur and co-owner of the recaording
company ‘Discovery Sludia’, being
confident about one’s future is & priodty in
his life. But it was alzo his confidence that
cauzed him to slacken in his Q' lavel
studies. Learning from his mistake, he then
gecidad 1o pursue his study in ITE fo
redeem mimself. To motivaie him, his father
once shared with furn the success story of
an ITE graduate who did well in the
University of Sheffield. This sat him thinking
“Ifhe can doif, sa can |I", he told himself. He
has never looked back since. In ITE's
nurturing environment, Ray Sen renewed
his confidence and eamed himsell lhe
Caertificate of Merit that paved the way for a
Polytechnic Diploma, a Bachalor of
Engineering (First Class Honours) and an
MBA in Infocommunication. Ray Sen said,

el

"¥You must balieve that your dream will
come true! ”

Sairin Sani admitted disliking school and
studies - the trait of a typical student
disinierested in everything around him_As a
result, he did badly in secondary school and
was a disappointment to his parents.
Though he could have repeated his 'O
levels, he chose o pursue his study in ITE
becausa he wanted to start anew. “There
was only one choice but | wanted to make
good use of my choice.” he recalled. Sairin
has more than exceaded his own goal. This
year, he made news when he cbtained a
Firsl Class Honours Degree in Mechanical
and Production Engineering from Manyang
Technological University, Putting his
experiences and achisvements in
perspactive, he said, "l had a friend who
decided on repeating his ‘'O levels. He did
nat believe in ITE education. Ha had 1o re-
take his exams 3 times before he finglly
cleared them. He eventually took an even
longer route.... The lesson learm here is
that wou nead to find your awn interesls,
what you like ta do.... and to know that i
you fail once, it doesn’t maan that you will
fail all the tims.... | want to do the best in
what | do; | would never enteriain the
thought that “l can't do it." "

Conclusion

In the past, many may eschew the longar
scenic roule’ but the success stories of
these three young men should inspire many.
Their leaming points in life could be applied
io our young nowadays who may not be
academically inclined but who seek to
realize their patential through a steady pace
of learning. As aptly summed up by Sairn
Sani "Jauh peralanan fuas pemandangan”
(meaning a longer route offers a wider view/
broader perspective of life). The ‘longer
scenic route’ may just be the right answer
for those who know what they want in life =
eventually.

" Ms Lena Moh & e Acling Cowse Manager of
Lifeskiis Oparmomint in ITE Cofiege Canlrad DE Ricky
Tam & oE Principa of ITE Coilege Cantral

=i



Reflecting on a New Feature in the
Landscape: Integrated Programmes

Trivina Kang

Why Integrated Programmes ?

During his address at the 5th Appaintment
Ceramony of Principals on 30 Dec 2002,
then Minister ol Education, Rear Admiral
Taa Chesa Haan announcerd the introduction
of Inlegrated Programmes (IP) in the
Raffles and Hwa Chong families of schools,
National Junior College and Anglo Chinese
Secondary (Independent). Since the
Commitiee’ tc review Jumor College and
Upper Secondary Education was
established in April 2002, there had been
much discussion about the need o divarsify
the upper secondary landscape and create
imtaliactual space for the bast and brightest
in each cohart. However, the policy
decision 10 allow a salect group of students
to skip the General Certificate of Education
Ordinary Level Examinatons [GCE “0°
Levels) in order to facilitate 2 seamless
aeducational expenence from Secondary 3
to JC2 was an extremely boid one. It
effectively eliminated the role the GCE *O
Levels had played for years — to serve as
a gatekesper standardized examinalion
that would determine post-secondary
opportunities and pathways for Singapore
students. In other words, i sent the signal
that even without taking the “0° Levals;
eoma students would be guaranised &
juniar college aducation by virtue of being
salected for the IP.

The rationale is that without the pressure of
preparing lor this highstake examination,
such “through-train” education will “add
value to the aducation of the IF studants by
developing their capacities for creative and
critical theinking...lo provide them with

opportunities 1o develop intelleciual
curiosity and ensure that they scquire a
broad based education® (Ministry of
Education 2002; 58). Since IP students are
meanl to be in the top 5-10% of each cohort
and expected fo perform well in the 0"
Levels and will be university bound, it was
argued that the “C" Level examination
would not serve its sorting purposes for thes
group. I was thus better to let them foous
on leaming ratherthan preparnng for tha "0"
Levels, followed by the A" Levels two yaars
later

1. Tha cmrvnilles mads WG Koy Rocommendaions that ey belesed woold furthes develop Sngapone’s bost stucinte
Mamedy, hone a broader and mom fleciies cumicsiom and provide a mom dveese educstion Endecaps. The s
reCoOmmencEson has ke shape in eoms of 2 revsed jurcy coliege (JC) cumiculum that =1 be robed oul in 2006. Ths
wil be cremed owards deseloping thinking sidlis, 2nd will sngage studenms in gresler breadth of leaming. The revised
cumiculirm will proede Resiclily lor stodesls to sludy subsects a! two lwals - Higher 1 (H1) and Higher 2 [H2) so ral
anrtents tan decids on the =oope of content of & sucpedt they wiah 0 @k, To encoymgo breedth of knowledge, sbucents
will be renpumrer) To study al least one subject outside of thelr main area of specalzaton  In addlion, sidons with
esceEptionsl Srengihs in a pancular subject can pursae ital a higher evel or in greater depth thar the regular H2 curriculum,
At e H3 wdl, The socond recormmardalion @ rompessas o mngo of now peogrammess noudng T nbegrasd
Programme (IP] which seak 10 provide 8 seamless Upps: Secordany and Junior College (C) eoucation, specialined
s hools 15 cater 10 siodents with axceptional talents in sporis, the aets, math and science and privetedly-run and funded
i hoots. Bohooks weould also be allowed o adopt allemaleed cormiculi and prepare students for inlarrsatisnally reognizd
qualifications



However, the P is not just about allowing a
group of students to skip the "O" Levels.
Rather, seen more broady, the IP is yet
ancther example of how Ministry of
Education [(MOE) is customizing the
Thinking Schools Leaming Nation (TSLN)
initiative for the best students in Singapore
“to ensure thal education in Singapore
remains ralavant to the shifting demands of
the knowledge age and that our students
are well-prepared for future challenges”
{Ministry of Education, 2002:19). As the
Minister of Education, Mr Tharman
Shamugaratnam has pointed out,
Singapore must not rest on is laurels for the
world is changing and “we will not succeed
it we produce young Singaporeans who are
too regular, or ton much of the same
mould.. We naed Singspcreans with
different talemts and different ways of
thinking, wiling to test ideas and
approaches off @ach other, and with paople
from arcund the world who will be part of
what defines Singapore.” (The Siraits
Times. T March 2004).

Singapore's education system is commitied
to ensunng that all students have critical
thinking skilks, life long leaming passion and
gommitmeant W the pation.  Gurrent
initiatives like Innavation and Enterprise
{2003) and Mational Education [1997) are
geared lo promote such skills/values
across the sludent population. However,
there is acknowledgement that the
intaliectual elite, the best and the brightest
in Singapore especially need to be nurtured
o be “leaders, inmovators and citizens of
tomoarrow” (Ministry of Education 2002:11).
The |IP is designed far this particular group
of students, by providing them opportuniies
that other students waould not have, Namely
a less structured and less examination
driven upper secondary education that is
intended 1o |2l them experience a greater
breadth in academic and non academic
curriclum, It is envisioned that such an
education would spur them to be among
gther things, independent and critical
thinkers, passionate about their pursuits

and innovators that would spearhezd
Singapore’'s economy in the future.

Whaf do Integrated Programmes look
like?

On 1 Jan 2004, eight schools: Raffies
Institution (R1), Raffles Girls" School
{Secondary) (RGSS), Raffles Junior
College (RJC). The Chinese High School”
(TCHS), Nanvang Girls' Schoal (NYGH),
Hwa Chong dJunior College (HCJC),
National Junior College (MJC) and Anglo-
Chinese School (Independent) [ACS (1))
embarked as ponser |P schools. Thay
werg joined on 1 Jan 2005 by Temassk
Junior College (TJC), Victoria Junior
College (VJC) and Dunman High School
{DHS) bringing the total number of IP
schools 1o slaven.

Although all the above schools are
frequently referred to as the “IP" schools. it
has to emphasized that it is not one singular
common Integraied Programme as such,
but rather different versions of “Integrated
Programmes™ are currently offered.

The “Family of Schocls™ Model

The Haffles Programme {involving HI,
RGSS, RJC) and Hwa Chong Programme
{immlving HC| and NYGH) are distinctive in
the coupling of a secondary school with an
affiliated junior college to provide a six year
programme from Secondary 1 1o Junior
College Year 2 (JC2). In other words,
students who are admetted into Secondary
1 from 2004 onwards will be assured of a
place all the way through and a spot in
eithar RJC or the HCl's junior college
programme.

In an effort to cater to their existing
students, RGSS, Rl and the former TCHS
hawve allowed students who were in
Secondary 1 and 2 in 2003 to opt lor the IF,
In addition, students wha are not from thase
schools can also enter the Raffles
Programme at Secondary 3 as RGSS will
take in about 35 extra students and RI will

2 Un 1 Jan 2006 Chinese High Schozl and Hwa Chong Junior Collage wee marged and mmamed Hea Chong

Insttution (HCH).



lake in 70 students. The Hwa Chong
Programme will take also in Secondary 3 IP
students from NYGH

The “High School” Model

Junior colleges like National, Temasek and
Victorla are also offaring the Integraled
Programme but it is to a select group of
Secondary 3 sludents that they admit over
and above thew usual ¢ohort of jumior
college students. In a model similar to he
High Schaaol modal; studenis will spend four
years in the junior college environment
instead of two and will be exposaed to an
integrated curriculum that seeks to
ancourage critical thinking and creatwity
through problem based leaming.

The “Extended Secondary School”
Meodel

ACS () and DHS are similar in that they
seak lo cater for a select group of théir
students for z full six years. However, al
the end of six years, students from ACS (1)
will be sitting for the Swiss Intemational
Baccalaureate (IB), while thosée in Dunman
High School Academry will be sitting for the
A-Level Examinations as well as the Hanyu
Shuiping Kao Shi. The programmes are
also difterent in that the ACS (1) modeal |&
technically a 4 year programme beginning
in Secondary 3 with a 2 year pre-IB
programme followed by a 2 year IB
programme. In other words, not all ACS
(1) students are automatically eligible for
the IP since lthe
salaction 15 only
made at the end of
Secondary 2.

Although not
included as par of
the IP, specialized
independent
schools like the
National
Universily of
Singapore Maths

and Science High School, the Singapore
Sports School, the soon to be opened
Speciakzed School for the Arts, as well as
privately funded schools like Anglo
Chinesa School (Internationg!) and Hwa
Chong International are also part of a sea
change that 8 cccurnng to the Upper
Secondary and Junior college education
landscape. Together, they prowvide a wider
array of education choicas for students and
parents.

What does all this mean?

For Parents

Such diversity of IP options, belore the
FSLE. after the PSLE and even lalsr on in
sacondary school requires that parents
need lo more aware of the options available
for their children. For exampla, IP schools
now have the flexibility to engage i direct
admission of students, and the IP
secondary schocls admitled up to 50% of
their 2005 Secondary 1 students through
the Direct School Admission Exercise,
before the central posting exercise held
after the PSLE results were released. A
parent wha ig inlerested in sending his/her
child to an IP schoo! but is unaware of this
would eflectively miss out on lhe
opportunities of direct admissions. For
parents who would like their chidren 10
enter the |P schools mid-stream at
Secondary 3 level, they need be aware of
the requirement and schedules far
reasonmg tests, intennews, portlolios as
well as references from thewr teachers
Thess tests as well as the selection trials
and camps, that specialized schools like
Ihe sportz schools and the NUS High
Schools may require, are heid at different
parts of the school year. Thus parents who
are interasted in having their children
considered for INese programmes woulkd
naeed 10 keep abreast of datelimes and
admission critera. In short, in order 1o take
full advantage of this diversification of the
educational landscape, parents nesd to he

3. The Harwu Shoping Kaoshe, also known 25 HSK. of the Chinese Proficency Test i¢ e nabonal sendandlied lesl of
Crinesn as & foresgn binQuage, as recognized by e Poopn's Repubec of China and numemus counines. woridwice
Establisheeg v Beying m 1868, e HSK I widely recognized . ha mog comorehansise of Crinese & njuags pobhanndy

TEts



informed of the full range of opportunities
available for their children. The empinrcal
question is whether parents who are less
educated or less familiar with increasingly
complex educational choices will ba aware
of the wider range of choices availabls.

In today's diverse and ever changing
aeducational environment, the payout from
having informed parents is probably even
higher than it was in the past. One reason
for this is the tighter coupling between
secondary and post-secondary education.
Secondary school choices can benefit
sludents in langible longer-term ways, For
example, from 2004. talented HGI studenis
can enrall for two first-year courses at
MNanyann Technological University (NTU)
over a four month semesier. If they pass,
credits obtained will allow them 1o skip
courses and graduate earlier if they
continue their stodies at NTU. Such
exposure would also allow such junior
college students an opporunity to maet
university faculty even before they enter
university. With the greater autonomy given
to universities 1o select "exceptional talent”
for university admission (Ministry of
Education, 2004) such interaction prior to
admission could be gdvantageous for these
students.

A= admission to the IP is done at eher
secondary 1 or 3, parents play an
extremely critical role in making decisions
because students may not be mature
enough. Thus, in order to ensure that the
bast amd most talented students are
channeled to the IP. it is necessary to
that parents from different
demographic backgrounds are given
adequate information te make their
salactions, My concern is that not all
parenis are given the same amount of
information and to some extent; IP schaols
in their marketing exercise of open houses
atc reinforce this. For example, VJC, for
example, took out a §20.000 half-page
advertisement in The Straite Times on July
5 2004 aimed at parents. The NUS High
School also placed three advertisements in
The Straits Times and Streats in May 2004

eEnsure

What s imteresting is that these are all
English newspapers, suggesiing to me that
consciously or unconsciously, schools are
marketing their programmes at particular
types of parenis — namely the English
speaking parents.

For Teachers

The recent changes in the upper secondary
and junior college arena have been
extensive. Teachers in junior college 1P
schools will probably face the most
challenges because nat only do they have
to adapt to teaching the IP curriculum with
its varied pedagogy and asssssmant
modas, they would also have fo prepara for
the implementation of the new Singapore-
Cambridge A" Level curriculum in 2006.
For example, Philosophy, a subject that has
teen traditionally taught at the tertiary level,
has now been introduced in many IP
schools, while project and portiolio work are
now key components of the P studenrts'
leaming experienca. The increased
demands on teachers in |P schools are not
confined to eflective delvery of the
curriculum. For example, junior college
teachers, accustomed 1o dealing with 17
and 18 year olds, will now have to deal with
14 and 15 year olds and manage their
relationship with their older school mates in
common spheres like co-curncular activities
(CCA).

Teachets in the IP in secondary schools
dlso have lo leam quickly. For example,
teachers in ACS (l) have been trained
intensively 1o get ready for mounting the
Swiss 18, having had no pricr experience in
this area. However, unlike their
counterparts in HCI, at least they would not
have additicnal co-educational issuas the
former might encounter when NYGH
students join the IP in Secondary 3.

Teachers involved in the IF are responsibie
for delivering a programme  thal
distinguishes itself from mainstream
programmes through its effectivenass far
student learning and its cognitive
coherance. Yat, at the end of four or six
years, these (eachers are ullimately



responsible for ensuring that their studants
perform well at the GCE "A" Levels. It is an
important empirical guestion how teachers
will be able o balance the neaed to prepare
students for a high stakes examination and
their use of creative and leamer-centred
technigues.

On a more macro level, such changes to
the educational landscape may lead fio
movermant of teachers across school types,
with a possible influx of teachers towards
such new programmes. [P and specialized
schools may appear airaclive due to
smaller class sizes and opportunities to
work with bright and metivated students
who are in the top 510 percent aof their
cohort. Since most of the students in these
programmes are likely to be from the Gifted
and Express stream, teachers will also lace
a more homogensous cohort of students. In
the light of these possible advantages, it
would be interesting to see if thare will any
change in transtar patterns among the
teachers in Singapore.

Concluding Thoughts

There is no doubt that the best minds in
each cohor are found in the IF schoois.
When the 2004 0" Level results were
released, 20 of the 21 students who postad
10 A1 scores came from either RGSS or Rl
The othar student was from OHS, another
IP scheol. If the best and brightest of each
cohort flock towards the IP schools and
remain there for up to six years, the
possibility for nurturing their cognitive
growth and development is immense. If
such schools are able to unleash creativity
and soirit of enguiry in their students, these
students would be well placed 1o contribula
enomously to Singapore's future economic
success. With the longear duration spent with
|P school-mates, these students will also be
able to forge stronger school and social
identiies as well as build strongar peer
networks. This would bode well for the
creation of a new generaton of future
leaders. However, precisely because these
studermts are educated in such a unigue
context, they need to be caretully nurtured

%

such that thay realize their rights but also
social and civic responsibilities, They need
to realize that their friends and schocl are
not representative of students in their conort
or saciety in genaral and opportunities miust
be provided for tham 1o be exposed to other
stucents in their cohort,

It is likely that the IP schools will furiher
distinguish themselves from the other
secondary schools in the future. For
example, even though they are no longer
inciuded in the school banding league
tables, these schools were winners of
varous prasligious achievement awards
presented at the MOE Weork Plan seminar
in 2004. For example, ACS (1) and Rl both
won the School Excellence Award and
School Distinction Award, while DHS,
RGSS and NYGH won the School
Distinction awards together with a series of
Best Practicas and Sustained Achievemeant
Awards.

However, what 12 crucial is that even as IP
gchools take the lead to bring Singapore
closer towards the vision of TSLN, what is
evan more imporant is that non-1P schools,
who are responsible for majority of each
cohort, constantly adapt and leam from
them in order 1o develop and provide quality
education for ak students, Only then can wa
truly say that we have a diverse educational
landscape in Singapore thal maximizes the
potential of all our students.
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Operation CARE -

Every Child Counts at Jin Tai Secondary

Noonsmawaty Ismail
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infroduction
Our Mirister, Mr, Thamnan Shanmugaratmam,
once said, “An outstanding teacher shows
care for his students.” CARE, & perhaps
the most important quality Whanaver
Students are asked aboul whal qualities
they deem important in & good teacher,
CARE is olten the response given
Students remember most the teachar who
cared for them, who bolslered their self-
image, who Inok time to be a friend, a
mentor and a guardian, while all the time
making surg that they master useful skills
and knowledge. Teachers' epinions of their
students shape their behaviour and life
If teachers care lo encourage students
and let them know
there is something
good in them, thay will
stretch and reach the
potential they have. &
teacher who cares will
be ready o go that
extra mile for his
sludents. Laova for the
sludents will fire his
passion for teaching. It
is this quakity of care
that will leave the
strangest impression
on our siudents.

In JTSS, we have a
vision of a lsaming
and canng community

Mariin Luther King Jrv, cited by Lynch 2003

that seeks to bring out the best in everyone.
We possess a mission to develop in pupils
responsibility and respect for seif and
others through mnovative, leamer-centrad
progammes in a caring school anvironment.
The caring enviranment relers 1o Ihe hear-
ware of eflective and nurluring teachers
who are able to give not only the guidance
but glso the impetus fo leaming. We also
believe that all of us at Jin Tai, bath
students and slaff, are to engage in lhe
pursuit of ife-long leaming and improvement.
To 4o s, our programmes are not only
challenging but alsc able to instill in our
stuclents academic excellence, responsibiity,
respect for self and respect for others.

Reaching out I e adgenly

L d



and Beliefs

By showing care, we hope to instill in our
studenls a sense of confidence in their
abilities and potential. This n tum will spur
them to persavere n the face of difficulties
and be willing to rise o challenges ahead.
Through our character development
programme and valuns education, we aim
te imbue in our students a2 sense of moral
courage and personal responsibility. They
must leamn 1o respect others and show civic
consciousness and awareness of their
behaviour as responsible citizens.

In this environment of care and concemn,
the school seeks to provide a holistic
education which encompass and integrate
multiple layers of meaning and expenence
in our currculum and programmes. We
gonsider avery child as more than a future
employse; every person’'s intelligence and
abilities are far more complex than his or
her scores on tests and examinations,
Thus, our endsavours at creating a holistic
education is based on the premise that
gach parson finds dentity, meaning. and
purpose in lile through connections fo the
community, o the natural wordd, and to
spiritual values such as compassion and
peace. (Ses Fig.1)

Figure 1 Framework for a Holistic Education in JTSS
(Adapiec from Efeciive Schools Task Force, Hallon Board of Education)
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A Climate of Care = Conducive to
Learning

I Student Inveivement &
Responsibility

< Values Education

The objectives of Values Education are
tc help students achieve personal and
interpersonal  effectivencss rignt from
Secondary One and instil in them the
value of communication with thair
parents and siblings. We also explored
study skills and techniques with students
10 achiove better results In addition, we
hope to raise students’ Emotional
Quotient and the ability o control their
emotions better. Thus, the following
programmes have been put in placa:

W Secondary One: 8 Highly Effective

Habits for Teenagers

B Secondary Two: Effective School &
Home Etiguette and Communication
B Socondary Three. Effecive Siudy Skills
B Secondary Four (Normal): Self &
Anger Management and Conflict

Resolution, Effective EQ. AQ and
Efoctive Teenzge Relabonship



B Secondary Four (Express) & Five
(Mormal): Social Efiguette &
Mannerism, Caresrs, Siudy Tips for
O level

Community Involvement FProgramme
(Cie)

To instill in pupils a sense of compassion
and caring, we have developed a whole-
achool approach towards CIP. All
students aim 1o achieve a minimum of
6 CIP hours and this is carried out
through a variety of programmes like
flag-days,  fund-raising and old
newspapsr collaction. The schoal has
alsp adopied sewveral blocks in the
vicinity and in Bukil Merah, providing
needy residents with foodstuff and even
entertaining and cleaning the homes of
the senior citizens, We also took parl in
the President's Challenge to raise our
students’ awareness of the role they can
play in helping the needy. These
activities have helped us to develop
morally upright Individuals who can
contribute to the society. The CIP also
complements the formal curriculum in
achieving the Desired OQulcomes of
Education,

Arts Education

Arts through Assembly/ Pastoral Care
lessons are infroduced to cuitvate o
pupils an appreciation lor theatre, music
and dance, and to encourage student
participation in drama, music and dance.
Since 2000, we have introduced
performing arts during Assembly, under
the NAC arls Education Programme. In
addition, students atlend public
performances on musicals and plays.
They panicipate in the SYF, dance and
drama competitions and also stage
plays during schoo! assemblies. At the
Singapore Youth Festival this year, our
dance groups wan 1 Silver (Chinese and
Western Dance) and 3 Bronze (Concert
Band, Malay Dance & Indian Dance)
awards. The school provides many
opportunities for our students to nurture
their talenls in the arls, especially in the

area of performing arts. The Talenlime
competitions have encouraged many
budding musicians and singers o
showcase their talents. The group 3-
Dash-1 which won first place in the
School of Rock Competition s made up
of 3 ex-Jin Taians whose talent in music
had been nurtured in the school. They
had parformad in school concerts and
even held one to raise funds for the
needy.

Co-Curricular Activitias

Qur niche area is the Uniformed Groups
made up of the Natonal Cadet Comps
{NCC), Mational Police Cadet Corps
(NPCC), St John Ambulance Brgade
(SJAB) and the Rusa Scouts. In the
uniformed groups, the values of discipline
and teamwork are inculcated through the
programmes in the respective groups.
Being in the uniformed groups is also an
opporiunity for students to develop their
leadership skills. Their resilience and
ruggedness are also nurured through
adventure camps and activities like the
Outward Bound School. A rigorous and
comprahensive programmea, the National
Youth Achievement Award (NYAA), is
glso introduced to our uniformed group
cadets so that they develop holistically
and become well rounded individuals.
The achlevements in our co-curdcular
activities in the last 3 years are as
tabulated.
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Figure 2 CCA Achievements 2003-2005

*  Communily Salely and Securlly

Programme

One aspect of the MOE-police
partnership is the school adoption of
the Community Salety and Security
Programma (or CSE&P for short),
pioneerad by the Home Team in our
schools i Apel 2000, CSSP enables
schools. through joimt planning and
action with the Home Team and
community partners, 1o address safety
and security ¢oncerns, create 2 safer
and more secure schoodl ervirormeni
and develop greale” chvic consciousness
in our studants.

in Jin Tai Secondary School a camp s
omanised to focus on how our students
would be better able to serva the

27 Siver 12 Slver

community. With increzsed knowledge
of the law and the consequences of
breaking it, they have become more
awara on how to help keep the
sommunity salte and secure.

Besides programmes involving  the
Folice, our school also coliaborated with
the SCOF 10 extend civil defense skills
training to stludenis. A training session
where participanis leam vital life saving
and other civil delense skils was
conducted in Novemmber last year.

Through school CSSP, the school is
empowered to take boider and more
inmovative staps in iostering Qreater
confidence and saif-esteem in our
youths. Along the way, our students also



Teambuldlng games

pick up uselul skills. In short, CSSP has
instilled a spirit of sell-help and mutual
support in our students. These are
important attributes for our young 1o
ambrace as we remaks Singapore.

Il Mentoring

The goal of mentoring is to raise our
students’ educational achievemenl by
raising their self-esteem and confidence
through rapport-building conferancing and
meetings. All Form leachers are mentors
and fthey act as
‘coaches’ to their
students. These
mentonng Sessions
have helped the
teachaers to get to
know their students
better as a class and
as individuals. In
addition lo that,
informal conlerencing
sessions are also
carmied out between
Form Teacher and
student for a more
personalized  and
confidential mode of
counseling.

The E4/N5 students
anoy an ‘enhanced’

Lifs-53ving sKiNs COUTSE

as

mantoring =cheme
as they will be sitling
for the GCE 'O’ Level
Examinations. Apart
from the mentorng
sessions by  their
Form Teachers, (hey
are zaiso ‘adopled’
by oiher leachers
in the school. This
Fupil Achievement
Tracking (PAT)
Programme is
nfroduced primanly
ic help the graduating
students cope with
the pressure and
difficulties they may face in their
preparation for the nalional examinabons.
We also aim 10 raise our students'
academic performance by manitoring their
results. Students meet thair meniors
regularly, not just to discuss academic
issuacs, but alsn to raize problams they may
fac2. Mentors thus act as supporting pillars
to the students.

The programme is successiul due lo the
commitment of the teachers in adding
value to the Inves of the students under
their care. Using the Pupil Profile Form,




Figure 3 Factors for a Successful Mentoring Programme
(Adapted from Encyclopedia of Educational Technology, 1999. San Diego State of University)

Pre- and Post-

i

Successful
Mentoring

feedback gathered from the students is
documented for monitoring and pertinent
issues are raised fo help the siudents
accordingly.

il Recognition and Incentives

Qur deserving students are recognised for
their contribution and efforts. Several
awards are given out annually. They are:

* Jin Tai Award

* Academic Awards

= CCA Awards

* EAGLES Award

* SINGA Award

*  Merit Award

» Students’ Council Investiture
* Students’ Council Retreat

* Class Committee Certificates of

Appreciation

IV Parental and Community
Involvement and Support

In the area of parental involvement,
precedence is given to the following
measures:

a) helping families establish a conducive
home environment to support the
children's leaming at school

b) sustaining the flow of information from
the school to home and vice versa

c) encouraging parents to attend school
functions and to act as volunteers

Parent volunteers, armed with impeccable
educational achievements and diverse
experiences, have the capacity to boost
pupils’ learning in the school. In sharing
their knowledge and expertise, they help to
motivate pupils. They also offer their time,
talent, skills and financial resources to
assist the school in various ways. Thus, the
school respects and cares for parents and
their children, as there is a need to work
together for the welfare of the pupils.

Col. (Retd.) Tony-Wong Jensen, father of
Hans-Wong Jensen, is the Chairman of the
School Advisory Committee. Although his
son graduated last year. Mr. Tony-Wong
Jensen is still active in the SAC. Together
with numerous other parents, he is also
invited to grace school events like the
Student Councillor Investiture, Speech and
Prize-Giving Day, and Cross Country.
Parental involvement is further sought in
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the Tamil and English LDOS and they
feature regularly in school events and
competitions. Parent volunteers also halp in
the planning and arganization of NE-related
events like the Racial Harmony Day and
International Friendship Day. In recognition
of their contribution, the school presents
them with the ‘Friends of Jin Ta' Award
during the Speech and Frize-Giving Day.

Collaboration wilh the wider community is
maintained at two levels:

a) connectians to enabie the community o
contribute 1o the schoal

b) connections 1o enable the school o
contribule fo the community

As a result ol these “connections”, our
pupits benefit through added skills from an
prriched axtracurricular experience. They
also gain knowledge of careers and options
for future education and work. In addition,
the pupils gain in self-confidence and feel
valued by the community, They also
develop positive relationships with adults in
the comimunity.

The alumni are actively involved in the
school programmes. The Jin Tai Alumni
Association (JTAA) was formally launched

Support schoo projects,
assisl n CCAs, fund-raising.
plan atlend schoo! awants

on 13th July 2002 and the alumni members
have already immersed themselves in the
school programmes, especially in the
CCAs. 4 ex-puplls are involved as either
Cadet Inspectors or Honorary Instruclors
with the NPCC. They help to orgamize and
conduct weskly NPCC training sessions.
The S. John's Ambulance Brigade, NCC
and Band also have a regular number of
ex-pupils who volunteer to help out with the
CCAs. In addition, the alumni are also
invited o school evants ke the Nalional
Day Celebraton. The alumni are active in
school camps and adveniure trips
organized by the CCA Department

The Schocl Adwsory Committee s
mstrumental in providing financial support
for the school programs. For instance, the
SAC sponsored publicity materials and
goody bags tor the schoal's Open House
in 2003. They also provide financial
assistance 10 our needy pupils.

Testimonies by parenis and pupils

*We found ail me Jin Tal teachers

approachable, compassionate, noerstanding
and very pattent We had no aifficulty n

communicating with them because they
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always found time 101 us Jespite their heavy



workioad. They weve wel irainod to handla
teenagers and to encourage them io
develop their potential. As a result, confused
teenagers like our daughter and her friends
found their special areas of interest. They
also found their dirsction in Iife, at a crucial
ime /n thew school years. With the
relentiess help from the dedicaied feachers
at Jin Tai, we were able lo wdenlfy our
child’s potential talents, areas of weakness
and academc leaning. The whole process
was not af all sasy but over four years the
leachers conslanfly supported us. It was a
remendous joint effort amd we succeedsa ™

= Mr. Howard Russon and Mrs. Jenny
Russon, parents of Mary-Ann Russon

‘For a school o nurture znd boost a
sfudent’s inferes! oulside of the class is
something to be proud of My school
playad 3 very big role in the creation of my
band, 3-Dash-1 and other bands. My band
mambears ara also from the 2ame school
After the creation of the band, we were
constantly looking for opportunilies to
perform in front of crowds and spectators.
Tha schooi gava vs loads of opponunitios
o do s0. It invited bands and musictans to
auvdition for schoo! perdormances such as
Teacher's Day, Racial Harmony Day and
aven Talsntme, Through Nase opportunities.
we felt that our talents matiered and that
we have g dure.”

= Muhd. Ashik, Leader of band 3-Dash-1,
Winner in Schoal of Rock Competition
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“If | had not been in Jin Tay, | would never
have found the qualties that are hidden in
me. My teachers have made a aifference in
my life.”

- Ruth Hou Enzhen, Vice-President of
Student Council (2004)

Conclusion

We wanl to nurture cur puplils with minds
that keep questioning, and a desire 1o use
their skills and knowledge (0 create a better
future not only for themselves, but alsc the
community. Through a customised and
holistic education programmae, we seok 10
help every pupil find and develop his unique
talents, and grow and graduate from the
school, 2 confident and responsible youth,
In addition, we want to imbibe in them
resilience, the ‘toughness' to overcome
difficultiea and setbacks, and sventually
work hard to pursue their dreams. We need
to ensure that as leaming activities become
more meaningful, maotivational, multi-
facatad and avan go bayond the classroom,
there must be programmes that help pupils
to be the best that théy can be and yet hone
other life-skills such as leadership service
and creativity.

Relerance

Lymch, P [2003). Building Globel Citizenship through
Universal Values, Address 0 the Austrslasian
Agsociption of Nlematkindl Baccalavreste Schools
Conference.

* Moorismawaly lsmail & he HOQMups Managenant
&t Jin T Secondary Schaol



Different Talents, Unique Individuals

Nanyang Academy of Fine Arts

Singapore's premer tertiary institution for
the ants, the Nanyang Academy of Fine Ans
(MAFA) continues to inspire and nurture
uniqua individuals with divarsae lalents, It
nas groomed an aspinng planist since the
age of six, provided a young man with a
chance to pursue his dream end given a
passionate local artist a clear shol at
academic recegnition.

Musical Genius Meets Academic
Talent

He was first infroduced to the plano at a
tender age of four. At six. he was one of the
selected few 1o be admitted inta the Gilled
Young Pianisls programme offered by the
School of Young Talents at NAFA, Now 20,
John Chua still spaaks of his interest n
music with compslling intensity. Yel, his

Saigh! A's stodgent John Chua shocked pears by
ohoosing 0 sludy music [Ui-time, Now e proves
his brikance al NAFA

decsion o pursue a diplma n music
fulltime, faur years ago. was met with gasps
of ‘Are you crazy? from his peers. At 16,
the former Raffles Institution science
student had scorad eight Als at his ‘O’ level
examinations and had baen accaptad at the
top ranking HaHles Junior College. He
krie'w he had o make a tough choice.

The turning point for him was the 2001
National Piano compelition. He did not win.
But the long nard praclice,
cimaxing in the adrenaline rush of
perfformance and compelton made him
realise where his passion fies, "As you are
able fo exprece mora, your aar develops and
music starts to touch you,” he espouses.

hours ol

Ihe tollowing year, John accepted a place
in the Diploma in Music programme at
NAFA, with the full support of his parents.
He chose NAFA because he kKnew it was
performance oriented. "1 wanted to
concentrale on raising my playing o the
next level so | would be prepared for the
immanse compettion on the internaticnal
stage,” explained John, who wanis to be
a solo concert panist. The rigorous
training has instilled persistence and
pralessionalism. “At NAFA, | |earnt that |
must take responsibility for every note |
play. | have o give complate attention 1o
evenything. even how | walk onto the stage.”

John won first prize in the Open Catagory of
the National Piano and Violin competition in
2003 and was NAFAs Best Graduate in
Diploma in Music in 2005. He also dlinched
a full scholarship from NAFA to do a one-
year BA [Hons) in Music programme. His
future locks promising.

John says emphatically of his scholarship:
“It goes deeper than the financial support.



Accoundng and Finance graduale Lee Dong Ming
traded auditimg for fashion

It is a form of recognition that you are adept
at your field and the school is keen to
nurture your potential.”

Fresh Start in Fashion

“It was cheaper and the school building is
new” Such s the candid reply from Les
Dong Ming on why he chose NAFA to do a
diploma course in Fashion Merchandising
and Marketing. It i true, the grand dame of
arts education has recently moved into an
impressive $115 million building in the
revamped aducation district at Bras Basah
But, his choice is really grounded in
practicality. "NAFA is always involved in
commercial projects, and actively encourages
ite students to join competiions, so we
receive very good exposure as students,”
he added.

The =zffable 2€-ysar-cld already holds a
diploma in accounting and finance from
Temasek Polytschnic, and attained his
ACCA gualification while working full-time.
Going to NAFA to pursue his ambition in

fashion was a seflous and difficult decision
he made.

His choice was met with objection from His
parents. He had o give up a fulltime income
and dig into his savings to pay for the course,
On 1op of that, Lee has continued to foot the
morigage for his family's HDB apariment in
Clementi. To manage, he juggles some part-
time accounting work. It was a greal financial
rekef when he received a full scholarship
from NAFA that will cover his current second
year of sudies.

NAFA has awarded more than $400,000

in scholarships and financial assistance
this year.

Lee was first drawn to fashion as an
impressionable toenager. He was attracted
by the glamour of the 20's cult of
supermodels ke Naomi Campbell and
looked up to designers such as Gianni
Varsace.

Attending the diploma course al NAFA has
rmingled his glamorous notions of the fashion
world with some hard-nosed business
sense. He appreciates that many of the
lacturers in his course are practitionars in the
fashion field because they can sharg real
world expertise in the classroom. In a typical
day, the lecturers devote time 1o evaluating
his business plans.

Mow, rather than Versace, Lee admires
homegrown fashion stars such as Andrew
Gn and Jonathan Seow, who have
established their own internationally
acclaimed labsls despite thugh compstition.
He explains his respect for them quite
simply, “They mades it," he grins.

For Inspiration’s Sake

At 42, Justin Lee is at NAFA, working on a
BA (Hons) Fine Art: Pairting and Drawing
programme. He felt compelled tc do so
despite having earmmed a measure of
credibilty as an established visual artist.
Hisz works have been axhibited at the
Esplanade, the Singapore Art Mussum, in
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three successful soln shows and even
represented at the Venice Biennale in 2003.
Recently, he was commussioned to create a
fowering 6.5m installation of an Absolut
Vodka bottle, decked in red emblems, to
mark Singapore's 40th birthday celebrations.

Justins work 15 immediately recognisable

by his Pop A penchart for using cultural
icons from both the East and Weast, in a
reductive graphic art form. Mickey Mouse,
teddy bears and the Double Happiness
symbol of Chinese weddings are all fair
game. The whimscal juxlaposibons capture
snippels of a Singaporean CoNSCIOUSNess,
expressing its constant state of flux. He i
mosl satisfied when his work elficits a
response, aspacially from somesone seeing
his work by chance. While working on an
instaliastion along a comdor at the
Esplanade, he overheard a passer-by
exclaim, “This can also ba art? So
interesting'” It filled him with pride.

He declared: “When there is a response. a
communication has taken place. Without
communication, art is nothing"

Explaining his decision to study at NAFA,
he said. "l wanted to immerse mysel in an
inspiring environment, where there is a
constant traffic of ideas among young
artists.” NAFA's long reputation for providing

Pop srist Justin Les relums o NAFA for a
oegraa and immerses himsall in a cullural
whirtwind of ideas.

RERED"

quality education has attracted course
males from Korea, Japan, India and
Malaysia, making it a hotbed for cullural
exchange. For Justin, it has meant
invaluable exposure 10 different artistic
viewpoints.

He has besen equally impressed by the

emphas’s on readings and research in the
NAFA degree course. “Theory will help
stimulate your ideas. Understanding cther
artists' methods will help you rework and re-
evaluate your own work,” he said, adding
that furthering his educaton has given him
“the discipline to constantly reflect on my arl
practice "

Having complsted a centificate course with
MNAFA some tme ago, Justin hopes 1o be
abla to callaborate with the school after he
graduates from his degree studies. He can
look forward to that “We are committed to
maintaining a lifelong relationship with our
graduatzs,” said Mr Choo Thiam Siew,
President of NAFA. "We hope to continue Lo
tap the professionzl experiise of our alumni
and keep them engaged in defining the
academic contours of the Academy.”

<7 Manyamg Academy of Fine Arte. Ted GIIF <000
Emai adorezz: srudentagmission ®@agfe eou 59
Websie wiww nars ede.sg

r
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Hwa Chong'’s Footprints on Singapore’s
Changing Educational Landscape:

A Personal Reflection

Balasupramaniam Knshna

As a practitioner of
many years slandng
and having been
closely associated with
devalopments in The
Chinase High School
for the last eightean
years, | would like to
share some personal

imsights into tha
transformation of a
laading Singapore
schaol to an

internationally
acclaimed institution,
The story begins in

true Singapore fashion
frorm & school  of
almost  insignificant

proporicns o one thal
has contributed significantly to the changing
lace of educaton in our country.

| came 10 the school in 1588 fresh from a
stint in MNew Zealand whare | had pursued
both an undergradusle and post-graduale
programme. Lipon my retum | was posted
to a meighbourhood school somewhere
along tha West Ceast. It was here for the
first time that | came into contact with the
cold realities of an evolution that had taken
place during my away-yaars. | refer 1o the
streaaming process that segregated
students into bands of high achievers and
very low achievers. On hindsight
considering cur national priorities then and
the need for affiicien deployment of scarce
educabional resourcaes, | now all makes
gbsolute sense. At that point in time
however, | felt diffierently and so did so
many other teachars. There was this
pervasive perception that schoals lacked
lhe commiiment 0 help their weakest
students. To some extent, this was a plight

in
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that the studenis
brought 10 bear upon
themselvas: they wers
bound in a straitjackst
of helplessness and
apathy as a
consequence of their
ralegation. At the end of
five years ot secondary
education they emerged
from schools like factory
seconds. It was all very
sad. For me it was quite
a numbing and
uAnerving experience.
The system did not
seem 1 have the
resolva or the resounces
to carry these studenis
ic mgher thresholds of
performance. There was a sad air of
resignation about the fate of such students in
so many schoots. This was the siuation in
lhe late eighties.

It was aganst this background that the offer
o teach in an independent schocl came as
a whiff of oxygen-intoxicated air. | was doing
a RSA course with other secondary school
teachers with the British Council at the old
Shell House located opposite Collyer Quay
aleng Shenton Way. The course was an
experence totally differant from typical MOE
workshops and seminars. There, by some
fortuitous twist of chance, a small band of
teachers and Council lecturers became
engaged in an intensa debate on
educational directions in Singapare. We
wers all vary charged and enervated about
what we each Delieved in as dedicated
professionals and starry-eyed teachers. The
opportunities that were being promised for
teachers in  the newly ameming
independent schools to shape a new



learning environment for Singapore’s top
students was very alluring indeed.

The first day, one gray aftemoon mn
Sapternbar 1987, that | walked mno the
Chinese High School was quite memorabie.
The school had all the air and feel of a
typical Chinese community school. Let me
expiain.

Way back in the sixties, in the early years ol
my teaching career, | had the privilege to
teach in a number of schools with very
strong Chingse traditions. What impressed
me most about these schools was their
Sparian simplicity, clear and distinct notions
ol what schooling meant, sincl discipling
and a total lack of sophistication and polish
that some of the more established English-
medium school seemed 1o exude almost
naturally. The Chinese High School fitted
pedectly into the meould of my mental
expeclations.

The hostel complex where the interview
was conducted had a strong smell of
antiseptic and the front office staff were
plain-looking and drab, They were,
however, extremely polite and coureous.
The school, except for the clock tower
block, was made up of decrepit buildings
with a tired and warn-oul look. The ampus
was almost linear and the main buildings
were located alongside ithe school's
campus link road. The administration
building and tha teachars’ commaon room
were located behind the classroom blocks.
Frontng he tree-ned parking lots was e
office. Mounted on
one side of the wall
was a huge billboard
in shocking red with
the words “WIN WIN'
in English and
Chinese characters
It was so reminiscent
of & Maoist hoarding!

Well. 10 make a long
story short | was
offared a place in tha
schood and soon got

to be in charge of the English and Social
Studies Department,

What slruck me about the school, even
then, was the fierce and almost relentless
determination 1o 2xcel in almost every field
where the school thought it had a fighting
chance o prove its dominance Anyway,
English was not the schocl's forte. The first
time | entered a class the students gleefully
chanted, “Chinese High, English low!" It
was a common joke. MNeedless 1o say.
there was an almost imepressible urge and
restiessness in the schocl: the energy level
was very high and the optimsm amost
boundless. It was a combination of these
iwo faclors that made feaching in The
Chinese High School such a heady
expericnce for me in those days.

The Principal of the school then, Mr Tooh
Fee San, displayed a rare sense of
openness and willingness o accept
changes if these could usher a batter school
environment for students and teachers
alke. The attitude was infectious. By the
time he retired from the service it had
spread lke an epidemic among the campus
Maybe the choice of metaphor is rather
unfortunate in the present circumstances
but in the meaning it wishes to transmit is,
well, quite apt. the change n school mindset
was almost unsioppable.

The changes that were introduced into the
school began with a basic pramise: that
sacred cows could be slaughtersd. Nothing
Wwas sacrosancL
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It began with the decision 1o review the
system of axaminations in the school and
the realization that it was a Sisyphus-like
condition o which school administrators,
leachers and students seemed o have

condemned themselves. Here were
students and teachers endlessly and
mindiessly doing the same tasks agan
and again in the name of disseminating
knowledge bul in actuality doing nothing
bayond ensuring that our charges had
answered the last question in the 10-year
saries with the same exactilude ==
countless thousands belore them. |
remember talking to some very able and
astute students in a Mathematics class
about Karmakar's algorithms and drawing
only blank responses. This was at a time
when Bell Laboralones was sgog with the
polential of the new computational system
and airlines and defence organizations
were reacy to seize its promise. In a
gimilar vein, therp were siudenls and
leachers teaching Geography who had
never heard of James Lowelock or the
Gaia Hypcthesis. Mind you we had some
veary axcellent faculty members but all of
them fell too constrained by the
examination system 1o break free and
explore new horizons.

In this respect, | think the language
teachers had a bittle mare leeway. But for
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them, 100, examinanon grades were equally
important. Maybe, more so, because
Engleh grades detarmined a student's
promational prospects! That did not,
however, stop many of us from telling our
students that over the gates of Plato's
Academy was written the injunction: Let
nane enter these porals who do not know
Gaometry, Or that the new non-Euclidean
geomelry propounded in the 1830's
demonstrated that on non-plane surfaces
triangles could have an angle-sum of 270
degreas. We were alraady then tnpng to
break inter-cisciplinary walls and evolve an
integrated programme|

i was in the spirit of such unbound and
unconstrained ieaming in the eary years of
s independence that The Chinese High
School ook the blasphemous step of doing
away with mid-year examinations. This
single step freed considerable curriculum
for other pursuils that the initial
apprehension of “falling standards of
performance” and “inadeguate attention to
the needs of the cumculum” and “corruption
of study habits" faded away like
Singapore's infamous hazes do after a
refreshing downpour. Very shortly after, the
school ook the further step of announcing
that students who consistantly scored high
distinction grades in the course of term
work could seek exemption from the end-



pf-year examinations as well We had
breached the dam that had so long parched
our aducational landscape

Cne of the mast impartant culcemes of this
bold change was the re-evaluation of the
system ol student appraisal. Today, Hwa
Chong has crafted 2 system that places
almost equal emphasis on leacher-
directed, student-directad as well as
traditional written examinations, It is a point
worth noting that studems studying
Humanitias these days are assessed solely
on the basis of & Major Research Paper
(MBP) that reguires a crossover to other
disciplimes 1o attempt a fruly integrated
approach 10 learning and academic
enguiry. The culmination of this axerciza is
an oral defense of their thesis by students
Within the gambit of this system, they have
ample opportunities to demonstrate their
competencies in chosen areas of passion
and interest. | would like 1o think thal the
customizaton of educalon t© suil each
ndividual chid's unique talenis that the
Minister nas been advocaling for some
years has now been realized in substantial
measure in Hwa Chong. The student is now
truly at the heart of the entire education
leaming process.,

Another encouraging outcome that is n tune
with the zeitgest has been the tremendous
focus on research-based learning and
project work, What started off in the early
years as simple show and tell pieces has

now matured Into sophisticated and world
class academic endeavours that have
caught the attention of experts and
orgamzations overseas. In Ihis respect |
would hike ta highlight the recent work ol one
of the students who quite casually became
interested in the phenomena of arbficial
lighting on the phwsical landscape

Philip Chan is like any other Secondary 3
student in Hwa Chong but with a difierence,
He is a sell-confessed astranomy
aficionadc. In the course ¢l his pleasurable
pursuit of star-gazing he became
increasingly perturbed by the effects of light
poliution on his favorite activity. He bepan
investigations ino the problem as par of
his school project in tha true manner of a
scholar. But unlke typical scholars in ivory
towars, ha became an enviroemeanlal
activist as well. He directed his concemn, like
any civic-rinded citizen should, o vanous
local govemment bodies like the Cul Wasta
Panel, National Environment Agency and
even to his Member of Pardiament. His
interast in tha subject soon led him lo
discover the International Dark Sky
Association (IDA) in the USA and his
correspondence with them led to an
invitation lo present his findings at one of
their competitions. Subsequently, Mis

ressarch paper: "Challanges ol Overeoming
Light Polluticn in Modem Day Cilies:
Drawing Paraiels Beiween Tucson and
Singapore” clinched the top prize in the
Gracde 7-9 Category.




The story of Philip Chan is an example of the
light-years Hwa Chong has traversed in the
course ol less than two decades of mind-
boggling change. The school now offars
exciting opporunities to all leamers, whiether
they are teachers or students. Many years
ago | remambar making & proposal 10 the
Principal that the school could actually link
with an interested American university and
offer faculty members to read for posl-
graduate practitioner's degree. it was an
idea thal the school felt was & kile too pre
mature. Today, the school works closaly with
The University of Westem Austraiia to offer
teachers an opporunity o read for their
Masters degrea. Even more impressive s
the fact that more than 50 out of 130
teachers in the school are underaking post-
graduate programmes including doctoral
dicsartations!

The school's reputation has won it acclaim
across the globe. With the merger of The
Chinese High School and Hwa Chong Junior
College nto a mega-institution — Hwa Chong
Institution — their aggregale reach and
impact has become even greater The
metamophoss 10 a cutting-edge insttution
has been the consequence of bold and
magnative atterme (o find new solubons 10
old problems. Sometimes it began with
asking just the right questons 10 overcome
persisting challenges. By now, educationists
in Singapore are almost all of them aware of
the schools revised organizational structure

with students and teachers grouped into lour
different consortia that function like schools
within schools, Equally familiar o many
Singapore teachers is the school's sham
tocus on segregaling profassional and
administrative chores so that there s no
dissipation of energy and resources from a
teacher's primary function: to attend to
students’ needs.

This, in my opinion, is by far the basi-kepl
secrat of Hwa Chong's success and track
record of enduring excellence. The total
commitment of both the school leadership
and the teaching faculty to the full realization
of every child's potential is very exphcit. The
lapses, ¢ any, are few and far in between.
The school ensures that every teacher is not
a mere transmitter of book knowledge but is
a guide who re-affims moral and ethical
values and a mentor who provides emational
and peychological support. Children grow
besl in an environment of love and secunty;
they leam even better when such conditions
prevail in ample measure. The school
organizational and support sarvica has this
and anly this objective in mind. So while we
can talk gbout all the various factors, tangible
and intangible, that have impacted the
school significartly, this is cartainly the most
significant. This shapes students in
marvalous ways. Most importantly, it
manifests itself in the way a student of the
school carmes himself always.

S0, while visitors may be imprassed hy tha
lovely campus and its wonderful facilities,
whal is most satistying for me as a teacher 1s
to see simple acts of courtesy and
consideration in my students. | see this
shining through every time one of them,
aven out of undorm, bows and greals his
teachers even in the busiest shopping mall
or notskest foog-court. This for me is a clear
affirmation of the deep and lasting impact of
the school in shaping a2 confident and
cultured young man. Surely, a school that
can do thes lime and again must have a spirit
that transcends the commonplace!

Balasupramaniam Krighna /= Sema AMectve
Congumant ar Hwa Chorg Institohen.  Emall
Cala @b adu s



Where Studies and Sports Meet

- The Dream Journey

Student-centred learning and support in the Singapore Sports School (S5S)

Ho Beng Kiat and Flossie Chua

The idea for the Singapore Sports School
was concenved when the Committea on
Sporting Singapcre (CoSS) noted that
Singapore’s demanding acadenuc
ervirocnment placed ancsmous pressurne on
young aspiring alhletes, leading to the
disconcerting result of many eventually
abandoning their sporting aspirations o
concentrate on acquiring academic
gualifcations. This meant thal these blazing
talents who could have brought our young
nation sporting glory were snuffed out
pramaturaly, Thus, CoS5 recommended
that a dedicated sports school be sal up 1o

Lettng o o in tive Sceeros dlass.

ensure that our educatonal landscape
provides support for those whoe ars
athletically gified.

The result of this was the launching of the
Sports School in January 2004, a
specialised independent school operating
under the auspices of the Mnisiry ol
Community Development, Youth and Sparts
(MCYS). It bears the sponing hopes of the
nation on its fledging shoulders, for it is
entrusted with the mission 1o groom
Singapore’s future sporling champions
while supporting their academic pursuils

1. Cualily educaion is defined by he leam as igniling the passion far i@aming in owor So¢ B achisuing ACATMIC Euicass

saasd o 'O vl Standard o wupdr Sad
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The Big Questions

How does one accomplish the seemingly
insurmountable task of providing guality
education’ to students with a bright sporting
future, when their studies are frequently
interrupted by their participation in training
stints and competitions?

It is no secret that an athlete needs to train
consistently if he hopes to always extend
the boundaries of his own achievement. So,
if a gifted sportsman

L

is frequently missing lessons due to
competitions & overseas training stints,

has less time to do homework & study
as a result of a rigorous and demanding
daily schedule (comprising 4 hours of
sports training and 9 hours of sleep &
rest. See Table 1 — Student Daily
Schedule), and

is physically drained even before
stepping into the classrooms at 9am.

How is the school to ensure that he is also
academically prepared to pursue higher
education, which his mainstream peers are
privy to? This is the challenge that we face
in shaping a viable curriculum and school
systern that will allow our sporis talents to
develop their sporting prowess with
minimum disruption.

Table 1 — Student Daily Schedule
6.00
6.30
8.00
9.00 am
12.00 pm
12.30 pm
2.00

am Rise and shine

am Training session 1
am Breakfast
School lessons
Lunch

School lessons
pm Afternoon rest or Personal
Effectiveness Programme
{PEP)

4.00 pm Training session 2
6.30 pm
7.30 pm
9.00 pm

10.00 pm

Dinner

Supervised study time
Free time

Lights out
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At the Sports School, the academic team
has embarked on the journey to answer this
big guestion. It has been no mean task, for
it is a journey through uncharted waters.
We foresee that this journey will continue to
be challenging but are motivated by the
realisation that as we search for the best
ways to provide our students with a quality
education, we are also growing as educators
and a team that is carving out new tracks on
a hitherto well-ploughed field.

At present, we employ the following

student-centred learning and supporting

strategies:

1. Teach & Learn Right From The Start

2. One Student At A Time - Close
Support & Monitoring

3. Flexible & Credible Curriculum

Teach & Learn Right from the Start

We believe that the way to go is to focus on
guality teaching and learning, i.e. ensure
that whatever is taught is effective the first
time round. In this way, students’ interest in
the subject will be sustained as there is no
need for repetitive and tedious revision or
mountaing of homework to ensure that
students ‘drum’ the concepts into their
heads. This should also create buzz and
exciternent during the lesson as new things
are learnt each time they enter the
classroom. Such a vibrant atmosphere will
certainly circumvent the problem of the
students’ already fatigued bodies causing a
lack of concentration.

This strategy is possible because of the
following actions and structures in place;

Our Home Room System

At the SSS. students are not confined to
a specific classroom for lessons. Instead,
they move around to home rooms that
are ‘owned’ by subject teachers. Such
an arrangement allows teachers to
transform their home rooms into more
than just classrooms; the home rooms
are learning centres that are rich in
materials and learning apparatus to
make leamning a ‘living’ experience.



Learning abour Mathematical proportion through music

Our Lesson Delivery Approach

To complement the physwal leaming
emvironment (the ‘hardware’, i.e. home
room), the ‘software’ - lasson delivery —
is just as important. Many teachers use
Cooperative  Lesmning  siralegies,
Problem-based Learning methods.
Diffarentialed INSrUcnions ar the Adctivity-
based Learning approach in their
teaching.

To further enhance their leaching &
leaming competency, all teachers have
bagun thair involvement in Peer
Coaching, an appreach that encourages
tsachers 1o work wilh their colleagues in
an open and collegial relationship for
sell-development. In this novel approach.
every leacher is recognised as a self-
directed learner (Dr Moo, 2005)

Our Teacher Recruitment Policy
Both the ‘hardware” & ‘software’ wil
amount to little success if the ‘hearware’
15 not in place. This ‘heartware' s the X-
tactor in any classroom, i.e. ihe leacher
who is caring and able to build guality
ralationships with students. As such, the

school places great emphasis on
recruiting the right teachars with this X-
factor,

When the ‘hardware’, ‘software’ and
‘heantware’ are properly put inlo practice,
Teaching & Leaming Right From The
Start will naturally follow

One Student at a Time - Close
Support & Monitaring

Al the SS5. we place primacy on
supporting each and every student in
realising his dream of balancing sports and
sludies. Students are taken care of
zcademically when he is away from school,
so thal he does nol lag behind his
mainsiream peers. To achieve this, we
have imtiated the foliowing:

Small class & menlorship group size
For the tracking system 1o be effective in
the SS55 context, class size is
deliberately kept below 25 while each
mentor group is capped al 20. The
smaller sizes allow subject teachers and
mentors o establish a better-quality



relatienship with their students, thus,
enhancing the sifectiveness of the
Studant Suppon & Monitoring system.

Student Tracking System

Each student goes through a pre & post
‘@way procedure:

The pre-phase will ensure that school
work that can be completed ahead of the
absence will be eompleted before the
student's scheduled absence from
school.

When he returns, the post-phase kicks
in. A personalised make-up time-table
will be created to allow each student to
caich up on work missed. His subject
teachers will ensure that he is brought
up to spend with the class,

In & Level Meeting conducted st the and
of each 5-week module, student
achievement or issues (e.gq. if a

The Engifsir Homemom.
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particular  student  exhibits a
deteriorating leamming attitude) are
surfaced for the mentor to take the
necessary actions to remedy the
situation. The mentor's role is e monitor
and owversee the academic and
behavioural aspecis of the studenis
under his charge. This ensures that the
siudents are provided with timely
support and intervention to help him
stay on course.

Flexible & Credible Curriculum

The challenge for us has been to develap
a curriculum that is flexible encugh 1o
accommodate the students' absence fram
school, so that they can it in’ immediatedy
upon retum. The curriculum has also to be
academically sound so that the students
are recognised to have achieved a leve! of
knowledge and skills be credible enough to
quality them for higher studies in respecied
institutions of learning.
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This is achieved by adopiing the foliowing.

Modular System

The school operates on a modular
system where the academic calendar
organized in blocks of § weeks per
module. The modules are independent,
non-sequential learming units. This
allows aniry at any point and makes
catching up with the lessons easier
This flexible sysiem enables our
students to train for and participate in
competitions with less worry. Teachers
also develop individualised study
packages for students away for
ovaerseas tournaments to ensure that
they do not lose track of whal is being
taught in school.

The academic calendar [s also flexible
enough to allow its school holday 1o
coincide with major sporting events for
that year, e.g. SEA Games, particularly if
a large number of our students are
involved in the competition.

Through-Train Programme

Our partnerships with New Zealand's
Auckland University of Technology
(AUT) as wall as Singapore’s Republic
Polytechnic {RP) and Nanyang
Technological University (NTU) have
enabled us to provide our own unique
through-train  programmes for owr
student-athletes. These ground-braaking
parnerships remecve the dilemma thal
many national youth athletes face — to
skip a year of school o compete in major
intermational competitions or stop ther
training 10 prepare for the major GCE
examinations. Our MOUs with these
top nstilutions mean that our students
can now pursue diplomas and degrees
in a wide field of disciplines, including
sports sciance, without having to sit for
the GCE 'O and ‘A’ Level examinalions.
With these exciing routes open 1o them,
our students can now continue with their
training and competition without lagging
behind in their academic pursuits

In Conciusion

Every school has its unique ‘Big Question’
to answer. At SSS, our guiding principle
has been what is best for our students.
Even with all these structures in place,
there are still many challenges to surmaount
in our day-lo-day operation. Basically, what
oils the wheels ol our enthusiasm and
staying power 15 the belefl that we are
serving the needs of our students. That
makes finding the elusive key to untangle
the knols a worthwhile enterprise.

Reterance
Dr Moo Swee Nooh (2006, Peer Coaching Wokshop
conducted (n the 555,

" Ho Bang Klet in HOD Maihs o the Singapros Spora

Sehool This skl wae willer Oy Team Academic
(Teaches of Sigapore Sports School), coondinaled
by Ho Beng Mal & Flosse Dhad Pedsie. www
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ITE College East - ANew Benchmark in

Technical Education

Samuel Wee

“That's why Singapore works, Its ned just hecause we haoe a few stars but a strong

Shirgapore team. That's win the tsenanti operation was possible. You can have (lie best

generals writing orders, but unless you've got the volunteers, you've got the specialists,

you have gol He technicians, you have got the crew men, the satiors, the men on the

grosnd, an excellen! organisation from top to bottom, yow carnel delfver. Evervene has

to be well-trained, know his jiph.”

= PM Lee Hsien Loong

(Natonal Day Rally Speech dalivered on 21 Aug 2005 as he emphasised the impoiance of an ITE education)

Clearing the Ground

With the advent of the knowledge economy
and the mnformation age. education in
Singapore s undergoing tremencous
changes. One of the most fundamental is
the need 10 provide diverse education
opportunities to our students. In this way,
not only evary student's potential can be
maximized. the skilled manpower needs of
its warious sectors of the economy couid
alse be catared far.

Howard Gardner (1283, 1999), an eminent
psychologist and a professor in educaton,

mooted his theory of mulliple intelligences,
namely, linguistic inteligence. logico-
mathamabeal  intelligence, musicai
fntelligence, bodily-kinesthetic inteligence
spaval aiteligence, interpersonal intalgence.
witrapersonal inteiligence and naturalist
infelligance. This theory has helped
sducators appreciate and understand the
need lor diversity In our education — nol
just in providing subject eleclives but 1o
offer altgrnate pathways.

Tradiional mainstréam aduoation has often
valued the first two types of inteligence with
the next three associated with the ads, the



next two with personal effectiveness and
the last his‘her relation with the
anvironment.

An ITE education caters 1o those who are
mare competent in the other types of
intelligerce differert from the malnsbeam
students by using broad base education,
local and flexible programmes and a locus
on character education. This brand of
education is now known as the ‘hands-on,
minds-on, hearis-on’ education.

ITE College East: Four Educational
Pillars

As the newest kid on the block offering
technical and wvocational education in
Singapore, ITE College East opened its
doors 1o secondary school leavers in
January 2005. The vision of the College is
“To become an institution of choice for post-
secondary technical education; a new
benchmark for transforming techmnical
training in Singapore.”

Situated in Simei, ITE Cellege East is the

first comprehensive technical college

offering a wide range of Nitec and Higher

Nitec courses under one roof. It has four

schools of study, namely,

+ School of Applied and Health Sciences
offering courses in Nursing and Life
BIENGe;

= School of Business offering courses in
Accounting, Legistics, Office Skills,
Retail, Sport Managemeant;

* School of Engineering offering courses
in Electrical, Electronics, Mechanical
and Building Services Technology; and

= School of Infe-Comm Technology
oflering coursas in Info-Comm Tachnology,
Multimedia Technology and Wirelass
Technology.

The College sees our students as young
adults who aspre to achieve excellence in
their technical careers and to serve the
society and community. Foundational to the
tolling out of our curiculum and other
programmes are the four educational pillars
of ITE College East.

Fraciical shudias

4
-

Lif Enmcc Lab & [TE East

1 Technical Competencies and Skills

As a tachnical college, the mainstay of our
holistic educaticn philosophy will focus on
developing technical compeatencies in our
students. The four schools have identified
their own niche areas and formulated their
technology roadmap. A key strateny s to
set up Centras of Technolpgy. These ara
collaborative efforts between ITE College
East and key industry players such as Sun
Microsystems, Microsoft, ABE, just 1o name

a7



Shudenis and lecturers relaxing

a lew. Such collaboralions will prepare the
student 1o glean from  the latest
developments in industry and be trained in
theze areas so that the bamiers te entry will
be minimzed when they enter the job
market. Students who undergo these
pregrammes will receive Joint ITE-Industry
Technology Certifications besides their
Nitec or Higher Nitec certifications. Many of
them will all be given a chance bo take part
in the Sludent Internship Programmes
offerad by these indusiry parners.

In the areas of curriculum delivery, our
courses are designed to be 70% practice
and 30% theory. Our students racaive their
training in ‘real-lite’ laboratories with
industry standard equipment. Leclurers
come with industry experience and undergo
exiensive leacher training and numeraus
pedagogic and professional courses to help
them facilitate the keaming through vanous
teaching methodologies.

Beyond just acquiring the pure technical
skillz, all ITE College Easl studenis recsive

lessons in Lifeskills, called the Steps-lo-

Success programme. This programme has

five steps, developing the student from

within o serve the large goals on the
outside. They are namely:

a. Realising your potential (with an
emphasis on Personal and Interperscnal
Effectivenass)

b. Shooting for goals (with an emphasis on
Communication Skills)

c. Connecting well with others {with an
emphasis on Customer Service)

d. Being entreprenaurial (with an emphasis
on Thinking & Problem-Solving Skills
and Career Developrnent & Planning)

e Sarving the community and the Country
(with an emphasis on  MNational
Educalion)

This programme aims t0 provide tolal
learning for our students, helping them to
pe professional, primed and purposeo-
driven.

2 Character and Ethics
Of equal importance is the development of



what Gardnar calls the “personal
inteligences”. Gardner (1999:4) mentions
"We must figure out how intelligence and
morality can work together...to create a
wark? in which a greal variety of people will
wan! lo live." As a new College fostering a
néew Ccultlure, weé have designed a
framework to shape student's characler
doevelopment based on the ITE CARE
values of infegrity, Teamwork, Excelfences
and Care. Ths emphass is infused
meaningfully ino the curriculum wih
activities valued by the students This 1s
further developed into prolessional conduct
and sthical behaviours associaied with
students’ chosen technical careers.

3 Community Care and Belonging

The Collsgs balisves in senace leaming. As
our studenis are techmically incined and
are well trained n a broad spectrum of
skills. they are able to cantribute activaly in
community service both locally and in the

a8
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region. For example, our students ‘adopt’
blocks within the community and offer their
tachnical =kills to the residents in the repai
ot electncal fixtures and other household
equipment under our ‘Safe Home' project
teams. We have alsc sent a team ot
studerts to the Tsunami-batterad recions in
Sri Lanka to help them rebuild their villages
gnd schocls. This interaction with the
communily and the environmenl help
develop the naturalist intelligance of the
studenis.

Gardner states (1999:48) that this type of
nlelligence “enables human beings to
re.:ogr;is.e, categorise and draw upon
certain features of the anvironmant. |
combines a description of the core ability
wilh a characlenzation of the role that many
cultures value.”

Moving ahead, the College is developing a
Leadership Development and Survivall




Wiraless Tech & ITE Wes!

Lifesklls Developmemt Programmes to
further strengthen our studants’ capabilities

4 Enterprise and Innovation

Innovation and enlerprise  are  fast
becoming buzzwords in the educational
scene. The Student Enterprise Education &
Davelopment (SEED) Programme was
started to nurture the entrepreneurial and
creative spint amongst the ITE Callegs
East students. Based on a2 3E Learning
Model of Education, Expermantation and
Enterprise, students on this programme will
expanment with and explore theif aptitute
in running their own businesses. This pillar
is supported by an entreprensurship club in
the College and some of the potential
product development are housed al and
marketed by fthe Technopreneurship
Incubation Centre. ITE College East also
collaborates with 77th Strest Inc. 1o train
students in running a retail business. To
offer an e-platform which enables students
to access materials, leamnm and practise
business processes, a SEED Centre was
setup.

&0

We see the inculcation of enterprise and
innovation as exemplifications of a blend of
Gardner's logico-mathematical intelligence.
infrapersonal and interparsanal intelligences
and to some extent naturaiist intelligence.

The Way Forward

Siill in its infancy as a iechnical college. ITE
Collega East s exciled to be part of the
development of the dwerse educatonal
landscape in Singapore. We believe that
we offer holistic training opportunities for
our students that appeal to their different
ahilities, founded on our four educational
pillars.

Retarances

Gardrer, Howarg (1582) Frames of Mind: The Thaory of
Muttipia intalligences. Mew Yok, Basa: Books

Gardrer, Howand (1929) Dleligence Betramead. Rultipee
Intedligences lor the 278t Century, Maw Yorkc Basic
Books

Samue! Wee s the Cowrse Manager for Lifeskills ai
ITE College East. 70 Simei Ave, Smigapore 488047
Tel: 8544 9250 Erhad Samus! Weedlde eau =g



Centre for Exceptional Children:
An Alternative Choice for Children with
Special Education Needs

Noel Chia Kok f_-fneo

The Cenire for Exceptional Childran (CEC)
housed in a rented terrace house just off
Upper Thomson Road, was officially
opened on the 21st March 2003 after being
accepted as a Full Member of the National
Council for Social Serdces. A manth later it
wae accepted by the College of Teachers,
London, UK, as an institubional member.
Today, it is run by a team of three special
neads teachars and some voluntéeers led by
a prncipal and adwised by a professional
team comprising of a psychologist, a
counsellor and an educatonal therapist,
The ¢entre alse provides clinical supenizion
for trainee teachers, therapists and
counseliors who need 10 fulfill  thair
practicum requirements of the courses they
are currently undargoing. In addition, the
CEC serves as the meeling place for
members from the local study groups of two
Amarican professional  bodies: lhe
Asgociation of Educational Therapysts (AET)
and the Intermnational Assocation of
Cadnselors antd Therapists (IACT)

A Brief History of the CEC

The CEC began its tormal operalions in the
first week of January 2003 with one teacher
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Quiside the Cantre for Exceptional Children.
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and gight children: two with Prader-Willi
syndrome, three with Asperger syndrome
and three with Down syndroma. By March
before its cofficial opening day, the centre
amployed 2 special neads teachers o cater
to 18 children, aged between three and ten
years old, with varous developmental
disabidities, mainly those with autism
spactium disorders (ASD), spacihic learming
disabiities and mental retardation. Since
the day of is inception, many parents have
been raterrad to the centre by hospitals
clinics, pre-scheools, student care centres
and schools (see Figure 1), Within three
months, the number of children grew 1o
more than 50. By mid-2004, the number
wenl up to 68 (Goh, 2004). One part-time
special neads leacher was employved and 3
volunteer teachers were recruited to help
out at the centrs. However, due to the
shortiage of full-ime teachers and
professional stafle, the waiting list hacama
longer when the demand for its services
incraased

When the Pathlight School was open, high-
functioning children with ASD who met the
critaria for admission to the special schaal
were encouraged 1o go there so that others




on the waiting list could be admitted ta the
centre. Today, the CEC caters to 42
children; among them, € attend the centre
on a full-day programme, € are on half-day
programme, and reraining come for daily
1-hour imtervention sessions, sometimes
conducted by different professionals (e.g.,
cocupational therapist, speech therapist,
educational therapist, counsellor and
psychologist), who come in to help on a
specially arranged scheédule, The centre
has also begun running a home-based
therapy programme for 12 children with
very severs disabilities andior under
medication since the beginning of 2005, In
addition. the CEC also provides reading
annchment pragramme for a small group of
children, who are excepfionally bright
readers and have bean assessed with a
reading quotient abawe 100.

The founder of the CEC is Mrs Quesnie
Tan, formerly a clinical instrucior at the
Wellingtan Hospital in London, UK. Later
she roped in Mr Noel Ghia, who is currently
the only board-certified educational
therapist outside the United States to be
registered  with tha Association of
Educational Therapists. They met
sometime in May 2002 and it was Mrs Tan
who mooted the idea of opening an
aducational therapy centre for children with
learning disabilities from low-income
families, charged at a reasonable fee so
that everyone could afford it (Lee, 2003).

Besides running & trdining centre for adults
at Balmoral Plaza, Mrs Tan was then
helping a young couple to manage their
toddier bormn with Prader-Willi syndrome. Mr
Chig, on the other hand, was doing part-
time training for pre-schoocl teachers in
special educational needs. In the evening,
he visited hames to work with children with
special needs. The lwo met again in
September 2002 and decided 1o run a
smal-scale programme for such children at
Mrs Tan's training centre in Baimoral Plaza.

Soon both Mrs Tan and Mr Chia were
seriously exploring the possibility of stanting
a special needs centre. They met up
several parents, whose children have been
born with severe developmental disabilities,
to discuss and make plans deciding the
kind of intervention centra for children with
special needs. They also met other
professicnals such as a lawyer, an
accountant, a counselor, teachers and
nurses to discuss the teasibility of their plan
betore forking out nearly $50,000 to set up
the premises localed at Jalan Hari Raya
{see Goh, 2003; Lee, 2003; Yeo, 2003).
These professionals were later inviled to sil
in the Management Committee as honorary
members.

Services that the CEC provides

The CEC is not another spacial achaol and
does not intend to become oné. Its focus is

Figure 1
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Vidintr-spatal-moior fessan for the children

on threg main areas: (1) fomal and nformal
psycho-educational testing and profiling, (2)
school-based counselling and imenvention
programimes, and (3) educational therapy
oflered al four levels of mtervention, Le.,
preventive, corrective, remedial and
compensalony. Aithough the [2m educalonal
therapy is not new in Singapore and has
been in use since the early 19305, fow
people know and understand what it is all
about. According to the Association of
Educational Therapists based in Burbank,
Callornia. USA, educational therapy is “not
simply a one-to-one luxury for the few
Rather, it is both a unique intervention and a
labgratory for determinng the most
eftective techniques and interperscnal
atttudes that tacilitate lsaming” (Ungeriesder,
1991, p.1). It includes learning supgport
service, case management, collaborative
consultation with allied professionals from
ralavant disciplinea of specializalion,
counseling for parents and their chikdren
with special needs, and various forms of
creslive therapies such as music. ant, play,
drama and poelry

The CEC provides the Tollowing semnvices

* Psycho-educational diagnostic
assessments

= Synthesis of information from parents
and othar spedialists

* Professicnal advices and counseling
senvices

= Development and implementation ol
appropriate intervention programmes for
school-related leaming and behavioural
problems

» Strategies for addressing social and
emotional aspects of leaming problams

= Formation of supportve relationships
with the child and those inwolved in the
chiid’s educational development

+ Facilitation ol communicaiion between
the child, the family, the school, and
involved professionals

» Specially customized workshops for
parents, leachers and schoole

= Reading enrichment programme

= \olunieer befrienders programme

* Home wisits and home-based therapy
Socsions



All the services are delvered by qualified
teachers Irained in special needs
education, supported by a group of
volunteers and led by a principal. Three
professionals — an educational therapist, a
counselor and a psychologist who are all in
private practice - have bean invited to be
honorary advisors to the cenire and they
also sit n the CEC professional
development committea.

In addition. the centre also accapis fraines
teachers. therapists and counsellors for
praclicum attachment and charges a
nominal fes for ils clinical sugervision. This
i ocne way it raises its own funds 1o
subsidize children who come from low-
incoma families. The centre also provides
ite counselling services and intervention
programmeas in primary and secongdary
schools for a reasonable fee. In this way,
the CEC can reach out to more children
who need help.

I's playtime &y the chitdrer: in the playgeaund at mha CEC

Hesides, spacial neads profassionals from
different fields of specialization meet at the
CEC on the hrsl Sunday of each month lor
case conference. During the session. these
professionals present their casas for open
discussion and they explors the best ways
to intervene n each case study Al times,
guest speakers are invited to share their
expertise during the case conference

To date, the CEC has collaborated with
several professionals conducting single-
subject experimental sludies or small
group-based case studies. Several of its
collaborative researcn studies such as, an
irvestigative study on the effectiveness of
sentence-by-senterice  self-moniloring,
developed by Bueltner (2002), as a
strategy to improve reading comprehension
of chilgran with nonverbal learming disability
(Chia & Tan, in press), and another on the
use of scattolding interrogative method
(gsee Chia, 2002} to teach raading
comprehension to children with Asperger
syndrome (Chia & Tan, 2005], have
been published in  |ournals
overseas, Published papers are
often made available to those who
are interested in such studies during
the case conferance,

Cases at the CEC

It 15 estimaled that at least 12000
out of 50000 children (or 24%) who
antar primary schaol each yaar ara
suspected 10 experience academic
difficulty and even failure when they
do not respond to traditiona
teaching methods. While these
ndividuals often have unigque
maming styles, they are able o
progress when an appropriate
gducational programme is pul inlo
effect by a learning supper or
spacial neads teacher or therapist
in & one-to-oneé or small group
setling (Association of Educanonal
Therapists, 1989)

Most cases seen al the CEC are
referred from clinics, hospitals and



schaols, Thare are alsg
parents who made self-
referrals or have been
recommended to the
centre by friends and
relatives. There is alsa a
minarity of them who
have to be persuaded by
their children's lulors
andior teachers n seak
help at the cantra. Many
a time, the parents from
this fast group are still in
the stlate of denial, rafuss
to accept the results of
the psycho-educational
assessment, put  the
blame on the lsachers
or their spouses, anc
reluctantly send their
children to the centre for interventon. H s
most challenging for the CEC staff to waork
with such parents.

The counselling services for both parents
and their children provided by the cenlre
invoive more than just lending a listening
ear, sharing about preblems and providing
professional tips. It includes parenting skills
to manage children with spacial needs
working through gracual acceptance of a
child bom with special needs, behawviour
modification, and a wide range ol crealive
therapies such as diagnostic and
expressive art therapes, psycho-
aducational play therapy, bibliotherapy and
Aesopian therapy. Such sessions are
normally conducled by professional
counsellors and therapists. who have
experience working with children  with
special neads and their parents. These
professionals come o the cantre as =2nd
when their professional services are
requwred. This Is also another way of
keeping the fees and the cost of running the
centre low

At the CEC, each teacher, assisled by a
volunteer, handles between 3 and & cases
a day. The current teacher-1o-childran ratio
is 1:3 for the children, who attand the Full-
day programme beginning In the moming,
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A special neads leacher workmg wilh o iwsllactusily chadanged childnen

and 1:5, when childran who attend half-day
progmmme come to the centra in the
afterncan. Usually, the teacher will attand 1o
a maximum of 8 children at any one hour
when those who attend daily 1-hour
imervention sassion come to the centre.

The cases sean &l the CEC have been
classified according 10 Prolessor B.F.
Pennington's (1981) neuropsychalogical
mode! of five main leaming disorders:

Phonologcal processing deficits. e.g,
alexia and dysiexia

= Executive function deficits, e.g.
atiention deficit-hyperactivity disorder
= Spatial cognton deficits, e.g.,

dysgraphia and dyscalculia
Social cognition deficils, eq., Kanner
syndrome and Aspenger syndrome

Memory aeaficits, e.g.. working memory
delicit

In addition, the CEC also sees cases that
nciude the following:

Motor coordination deficits, e g., dyspraxia
Socio-emotional problems, & q.. low self-
esteem and poar motivation

Disruptrive behavioural problems, e.g.

bullying and obsessive-compulsive
habits

L



»  Mental retardation, 8.g., Down syndrome,
Angsiman syndrome and Prader-Willi
syndrome

Il is imeresling 0 note that since its
inception, the CEC has reporied al |east
seven successful cases, teaching
preschoolers with Down syndrome to read
through whele word approach and direct
assocation between words and their
meanings. Resulits al the end of the one-
year intervention show “a significant impact
cn their language progress and
davelopment of auddory and visual memaory
skills” (Chia, 2005a. p.L4).

More recently. the cenire has seen an
increase in the number of teenage boys
with what has beesn termed “compuler-
addiction syndrome” (also known by ather
terms like Intemet, wvirtual or cyber game
adgdiction). The findings of the Parents
Advisory Group for the Intemet (Pagi)
survey, based on a survey of about 1000
gamers, who visited the Planet Games
axhibition held at the Singapore Science
Centre last year, reported that 37% of our
one million gamers are at risk of bacoming
computer-addicted (Chia, 20056b; Chua,
2005: Leng, 2005). The intervention for
these gamers is rather challenging as many
af them do not ses themaalves as having
any problem.

The Future for the CEC

As a young institufion of special education
catering to the leaming and emotional
neads of children with special needs, the
CEC has come a long way fo fulfll its
mission. I hopes o continue offering its
services al low cost so thal low-income
families can afford 1o send their children
who reguire such services to the cenfre. Il
siso ams o educale these famihes the
importance and urgent need for early
intervention so that these exceptional
children are given a chance to build fuller
and maore independent livas
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Using Technology to Change Pedagogy

- A Nan Chiau Primary School Story

Tan Yew Lee & Hairon Salieh

Our goal ic ultimately not about tie use of techmology, but wbout changing the

culture of the cliessroom and school to support and motivate thinking and

independent learning among cur prpuls. (Tharman, 2002)

But at its core, 1&L is about o quaiitative change in the interackions ietiveen

Peachers and studentts, in and out J:,:r,'_li'ﬂ’ classroom. [t 15 aboul leaching Jess amd

learning more, about spurring indevendeni thinking and learmny, and about

encouraging students to follow their passions. It requires that we reassess the

“why and the "how' of teaching and learming. (Tharman, 2004)

Since its relocation to Senghkang in January
2001 Nan Chiau FPrnmary School has to
revisit its vision and mission in light of not
only the new community, but also the
grealer autonomy givan by the Ministry of
Education lo explore niche programmes.
Priar to this, it was the primary section of
Nan Chiau High School, which operated as
a full school at Kim Yam Road since 1947,
This article describes in summary the story
of how Nan Chiau Pramary School attempls
to develcp & niche programme in the area
of information and communication 1echnology
in the spirn of providing pupils with diverse
lsaming experiences

Baby Steps ...

The joumey of using technology to enhance
pedagogy lor Nan Chiau Primary School
started In July 2002 at the I(Topia
conference when both the principal, Nr
Chig Soo Keng, and HOD IT, Mr Nichaolas
Tan Yew Lee, attended a talk given by Dr.
Elliot Soloway concerning the use of
handheld computers to promate learning n
pupils. Dr Scloway presented on how
glementary pupils have used handheld
fools to create grealer meaning to what
they ought to leam. Handheld computers

may become an increasingly compelling
choice of technology for classrooms
because they enable a transition from the
cccasicnal, supplemental use associated
with computer lab, 1o frequent and integral
use of portable computational technology
{Tinker & Krajcik, 2001).

The upshol of the conference was a series
of informal discussions belween the
principal and HOD IT followed by
discussions with two external IT vendors
(i(Tutor P/L and iKnow P/L) and Palm
Singapcre, along with informal feedback
from pupils regarding their views on using
PDAs (Personal Digital Assistants) in
cassoom leaming. The decision fo use
PDA technoiogy in one Primary 2 class for
o003 was avantually made bhased on the
understanding that the one-year pilot
project o integrate PDA

technaology in classroom
feaching and |eaming
for English Language,
Chinese Languane,
Mathamatics and Music
would have minimal
disruption  fo the
gurriculum, and
parents were wiling to epa.
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provide social and hnancial support, In
addition to this, pupils, parents and
teachers were given lraining support in
using both hardware and software
applcations.

With favourable feedback from stakeholders
such as pupils, parents, teachers, school
leaders and researchers from Mationsl

Institute of Education, the school rolled out
twe other handheld projacts with 18 other
schools in 2004, Tha projacts, involving
more than two hundred teachers, impacred
1200 pupiis, ages nine and eleven. in the
leaming of Science and Mathemalics.

A pupd inferacting with a FDA soffwars af Sungs)
Buloh.

In project FDA-Science, the school
collaborated with four other Singapore
Hokkier: Huay Kwan schools (AiTong, Tao
Nan, Chongfu, Kong Hwa) in the use of
handheld in learming pnmary science. While
HODs for IT from respective schools
planned on the project implementation,
HODs for Science contributed in the
content and pedagogy with techrical
support from two industrial vendors. The
project, which impacted 600 Primary 3
pupils, created new ways of science
teaching for 60 science teachers of the five
schools. With customised software, pupils
used the handheld with imegraled camera
to learn the fauna and flora at Sungel Buloh
Welland Reserve. Thereafter, they shared
their outcoor leaming experence with their
peers In the classroom,
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Pugils working in 8 grovp and using & handhedd
device el a groceTy S

In the same year, the school also oak the
ad in ancther handheld project imvolving
14 schools from North 3 cluster. The
project. tiked eN3prise, sought to teach
primary 5 pupils the vielug of money through
a leaming expediticn. The project consisted
three parls. pre-trail, wrail and post-trail
activities. At the trail, in groups of four,
Primary 5 pupile wera laeked to complete
three leaming tasks (stockpiling of essential
items for emergency, purchase of
handphone subscription plan and saving
plan for terhary education) at two different
shopping centres. Armed with handheld
leaming devices, pupils who were
chaperoned by a teacher/parent volunteer
planned their roule o these shopping
centres and wirelessly surfed to access
their leaming actvhes AMHer the trail
activity. pupils shared their findings with the
rest of their classmates. The projecd. which
invalved 15 HODs, 150 eachers and parent
wvolunteers, and

- -
five industrial W
partners, had Vil ﬁ{-‘
provided F&ﬁ.i?' <3
opportunities for > ” -
600 Primary 5

pupils the value
ol moeney n a
wireless way.

Puplls intaracting usng thewr
PDAs &t Sunged Bukon

J-:
Z .

This year, the school slarted an innovative
project titled eNCee (e - enterprising in the
use of handheld learming device, Microsolt



Learning Gatewsy and  wireless
technology: NC — Nan Chiau). The project.
which engaged pupils in the use of the
nhandheld leaming device. Microsoft
Learning Gateway and wiraless technology
scught to integrate socizl constructivism
o pupll edleaming emvironmant. Twelve
FPrimary 4 classes embarked on this
programme with their subject teachers
consisting English Language, Mathematics
Chinese Language and Science. Both
teachers and pupils were trained in the use
ol hardware and software applications.
Teachers and HODs also received fraining
on action rasearch. This is to not only build
capacity of teachers 1o create seffective
lessons thal inlegrate technclogy. social
constructivism and curnculum content, but
glso provide the leaming framework for
teachers and HODs

i
Puplls baaming information from a PDA to anothar,

-

On hindsight, Nan Chiau Primary Schoaol
has come a long way in its attempt at
integrating informahtion and communication
technology (ICT) in classroom pedagogy
(Diagram 1). This does not suggest that it
has atained perfection, and on the
contrary, # is still experiencing a steep
bearning curve in maliers of ICT integration.

The amount of leaming that had taken
place from the stad of the journey is
however rewarding. I is i '
hoped that the leaming
poimts described below
will provide lessons and
insights for educators
whao wish 1o take similar
sleps  in providing
diverse  educational
pathe (o our pupils.

Learning Steps ...

1. Dare 10 try attitude. \We feel that for any
change 1o take place, educators must be
willing 0 try doing new thingz that wa
have not done belore. This suggests
going beyond ouwr comfort zones and
lnoking at possibiities and opportunities
around us. This suggests that there
might be discomfart in the infial change
process. For example, during the initial

phase of the |$nnoPDAte@P2A
opportunities  were matched  with
uncerainties,

2. Reality check. Equally wmportant to the
attitude of 'dare to try’, educators must
come to terms with the limitations and
challenges — current and future — that
may have a counter effect on the change
prajeclt, and  vice-versa  taking
opportunities of availabie rescurces and
school strengths. Healty checks also
invelve undarstanding the needs of
various stakeholders such as pupils,
parenis, teachers, senr management,
alumni and the Ministry of Education.

4. Balancing change and stability.
Paradoxical as it may seem, change and

Diagram 1 — Nan Chiau Primary School ICT Journey
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Taachas dnadirig in o kaimg
warkshop,



stability must go hand-in-hand, Change
projects without stability only jeopardise
sustainability. In other words, there must
be a balance between prassure and
support for change. For example, the
buy-in for the InnoPOAte@P2A project
was successiul because both teachers
and parents were assured that the
curriculum completion for core subjects
was net put under stress. In addition,
support in the form of fralning was glven
to cupils, parents and teachers in the
use of bhardware and software

applications.

. Start small. As change has potential 1o
disrupt stability, it is vital that change
projects start small and gradually evolve
to bigger scale projects. It makes
econamic sense to invest small when
risk or uncerainties are high, and o
imvest big when risk or uncertainbes are
low. The gradual progression from
InnoPDAte@P2A which involved one
class to eNCee which invoived one level
did help in both mindsat and practice
change.

. Communication with stakeholders.
The importance of communication —
imvodving information and discussion —
cannoct be overstated espacially when it
is & necessity to bring aboul ‘buying-in’
and consensus among vanous diverse
stakeholders — pupilz, parents, teachers,
HOD=, researchars and  industrial
partners. Communication is & basic
means where suppert from stakehoiders
is attained, and where hearts and minds
can be engaged. We find that although
communication is time demanding, it is
B0 mainly ai the beginning phases of
change projects. Furthermorz, the
ngights given in the form of feedback by
various stakehclders had been helpfu! in
the confinual improvement of changs
efforis.

. Funding. Funding is an important
aspact in contribiuting to the success of
change projects. However, what is more
important is how funds are raised and

used craatively, responsibly and
equitably. On hindsight, funds for both
hardware and software applications
were cooperatively raised by various
stakehoiders — parents, alumni, Industrial
partners and school,

. Commitment towards learning. One
identfiable objective that ran throughout
past projects is the commitment towards
pupils’ leaming. This was the central
maotivation — conscious or UNcanscious —
for all stakeholders (Hairon et al., 2004);
that the leaming of our pupils will be
enriched  using Information and
communication technology.

Fimal thoughts ...

As technology continues to adwance and
mazke positive changes to our life, schools
should mave in parallal to bring relevance
to our pupils’ lsaming. Howewver, schools
have 1o take note that all technology
explored should always gear lowards
capitalising an technology to value-add
learning and not about exploring
technology for technology sake. As quoted
by Margot Williams — ‘It is about leamning,
naot just technology.’
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Guiding the Young to Muke the Righ! Choices

Eric Koo Peng Kuan & Winsfon Lai

Introduction

Az Singapore emers il1s fortieth year of
independence as a nation state, the question
ol education becomes one ol the issues of
paramount impardance, Traditionally a2
society which placed a high value on
academic learning and examinations, with
an increasing affluence, cosmopolitan
outlook and a liberal policy of atiracting
foreign islents, the changing needs
brought about by the bewildering, dramatic
economic global developments has also
confronted the Singapore educational
system with serious challenges ahead

Hitherto, the emphasis had besn on
scientific technology with its focus on
engineering and the major hard sciences
such as medicine and physics, which
provided the engines of growth responsible
for Singapore’s spectacular economic
success since 1965, However, with
increased  globalization, many new
discoveries in technology were brought
about, such as the axciting prospects of lifa
sciences in the field of medicine, as well as
fundamental seismic shifts in the world
economy. With the emphasis on the
production of highar guality goode at evar
competitive prices, the concentration an the
established aducational formula is no
longer tenable  In keeping abreast with
economic changes in the world, Singapore
is now increasingly providing more diverse
educational choices (o studenls. This i in
the hope that Singapore would not be
marginalized but be able to find a
respectable place in the world's economic
playing field

Increasingly, to this end there seems o be
gradually grafted on the educational system
an ever wider range of different lypes of

)

courses — lethnological. commercial and
humanistic courses available at the teriary
leval, Fortunataly, Singapore as a nalion is
able o capitalize on its greatest asse! — its
well educated, skilled, arnd highly
competitive people, in shaping itself as an
educational and training hub at the ragional
level. and then possibly at the international
level in the near future.

As such, with the vast vanety of choes —
from laser disc production to the
manutacture of caramic tiles - courses




being now offerad in the Palytechnics and
other terliary institules, the education
landscaps seems to ba opening new and
exciting vistas. It is thus essential if not wital
that young students are informed of the
routes in the educational system that they
may have to take in the new millennium.

The Argument

Putting it in & nutshell, the problem is made
more complex because of the philoscphy
behind the manner in which a choice can
be selected. Professional educationalists
seem {0 be divided into two schools of
thought on the how the right choice for the
student can be achieved. On one hand the
authorities should not interfere, but respect
the young individual's right to a compiete
freedom of choice, Provided the subjsct is
of an orthodox academic pedigree, the
teacher or parent should respect the
decision of the young mind in deciding the
Issue. The second school of thought
involves the role of teachers acting as
mentors, o gude and poind the right way
forward. Being loo young, the mind of a
student may not be ready to make the
crucial decision yet with the correct amount
ot sense. Thersfore, teachers have a
responsibility in guiding their young

charges in making their choices sensible
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ones in accordance with their personalities,
academic apfitudes and interests.

Choices. choices and maore choices!

Right from the basic level, Singaporean
children are faced with a Habson choice
their parents generally choose for them the
kindergarten school, followad next by entry
io a primary school and six years of basic
education. This followed by another
crossroads of choosing a  suitable
secondary school that will educate and
prepare the child for the Cambridge GGE
‘D" Levels examinations at the required
age of 16.

With a gualification in "Q" Levels, the next
logical step would be a choice oftered by
three branches of ferbary education - fo
pursue another two years of academic
study in a local junior college, in pursuit of
the GCE “A" Lewels, and hence to the
university, or to pursue a three year
polytechnic diploma with more work related
skills being laught.

For those not o academically inclined, a
third option — that of pursuing a technical
education, with an emphasis on hands-on
practical skills, at any of the Instiutes of
Techmical Education (ITEs)}, i3 also
available. Again, excellence in perfermance
is accessed. An ITE graduate can choose
to either utilize his or her prolessional
qualifications to join the workforce, or
upgrade himself or herself academically
through entry into any of the polytechnics.

With  increased opporlunities and
possibilities of university course admission
through the tradiional academic route of
the GCE “A" Levels, or through the more
llexible polytechnic diplomas, which employ
the academic module system, competition
for entry into any of the three state
universities has become very intense,

Ower tha years of independence, Singapore
has augmented ever more available
options to its educational system. Today, &
faurth option — that of pursuing an averseas



degree, is increasingly widespread and
better known. With the onset of the Internet,
oniine degres coursas are also available for
consideration. Onlne degree coursaes,
however, to date, has not proven popular
with the younger generation, and are more
sutable for mature adults in mid-careers,
who wish to upgrade themselves.

in reality, the majorty of young
Singaporeans lry their best to cblain
gualificatons the traditional way — through
enrolmant into the local schools, and Iater,
tertiary institutes. Apart from a reputaton ol
par excellence in the local educational
system, many families, with their middie
class or lower income backgrounds, lind
that this may be the only option feasible
fimancially. The total cost of an overseas
degree course, inclusive of airfara, tuition
fees, lodging, clothing, food and other
miscellaneous costs, may well require at
least a few hundrad thousand dollars - a
colossal sum of money which many in the
working class can il afford.

However, there is now a revision ol the
educalional system. Where before, the
educatonal pathway is perceived as that of
a straight forward, one way route, now
moves owand a wide amray of branch-outs
for the young individual The view thal is
gaining strength is that the lradibonal
choice is not universally for every one. That
human beings are diverse in their
ntellectual development, as well as thair
physical endowments is a sensitive 1ssue
which is appropriate to address now. Not
only are people possessed of diflerem
lalenie, their deveiopment do not always
proceed on a predictable path Take the
example ol the great scientst Alberl
Einstein. His development was such that
perhaps, in truth, no olher educanbonal
systern throughout the workd in his time
might accept him but nevenheless, this did
not stop him trom reaching his full potential
in utilizing his talents. Similary, we need
more diverse ways in which a human
being's aplitudes can be assessed. This i
precisely, what the educational system in
Singapore IS striving towards.
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Having @ well trained mentor = vital n
guicing and charling & student’s progress.
A mentor is somaane who is well trained in
understanding the child's apliude and
capabllities, in the whole context of his
learning experience from his studies 1o
other aspects of his Iits, To this end, the role
of the mentor could bs filled by the anxious
parent, or more realistically, the classroom
leachar.

What are the necessary pre-requisites of a
mentar? Although possessing the highast
scholastc achieveméent ¢ould be an
advantage, an understanding of the student
should be the criteria for the selection of
mentor. Indeed personal academic SUCCESS
could be a dislinct disadvantage as the
mentor may nol have any inkling of the
pittalls or difficuliies that an average stucant
might face. The Emotional Quotient, or EQ,
rather than the Imtelligence Quotient, 1Q, is
more important here, than anything else.

For example, when a student has difficulties
with Mathematics, the mentor, without
doubt, must be sufficiently eguipped to
explain and teach the concepts. However, if
the student does not undersiand at the first
try and is overwhelmed by the wealth of
information, then the mentor should be in a
position fo impan his wisdom using mind
maps or other altemate leaming tools. In
reality, classroom lenchers {who &ls0
double up as mentors), use any available
physical infrastructure for teaching and
improvise whenever nacessary.

Physical teaching materals, however, are
of secondary imporance in the process of



laaming and mentaring. The character and
virtues of the teacher and mentor himself
are paramount. Without doubi, mast
teachers will definitely agree that patience
is a necessary ingredient in excellent
teaching. A teacher must take time to study
and understand the character, aplitudes,
strengths as well as weaknesses of their
students in their charge. in order 1o be a
suitable mentor. This has the same logic as
a detective investigating a murder case ora
genaral planning a military campaign.

Az a first step, il is necessary for the mentor
to establish a close rapport between himself
and the student. This is vital, as each side
then becomes aware of the student's true
academic progress. The mentor then
employs his experience in heiping the
student in overcoming obstacles along the
way, but without interfering with the learning
process. If a student is unable to express
his prablem and aspirations, that could lead
to defiance, a loss of interast in learming,
and ultimately resulting n the derailing of
goals to be achieved.

In cultures where honest or frank dialogues
between teachers and students are lacking,
ihe student 15 ofien not given a chance o
exert his own views. This 15 so in Asian
society and culture. As @ conseguence,
students often differ 1o elders in making
their decisions as to the choice of their
educational paths. Teo often, & is the
student himsell who must pay the price and
shoulder the responsibility of making the
wrong decision in dstermining his own
educational path at the earlisr siages.

Conclusion

The best thing to do. of course, is for the
schoolgoing individual, the student, o
meke his own choice, and of his own free
will, Yet it musl be mecognized that the
student must not make his awn choice at
ton early a stage, where he may well be
totally unprepared, The standard factor
used to determine responsible decision
making, is in the individual's maturity.
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We often set standards for malurity using
age. In Singapore, the traditional stint of
obligatory national service for males is used
as a measuring scale and the traditional
celebration of coming of age in the modem
context. However, such a viewpoint is
naveurate, Great men in history, such as
Abraham Lincoln, Genghis Khan, Toyotomi
Hideoyoshi or the Kang Hsi Emperor. had
mature demeanors even during their teens.
Thus the co-relation belween age and
maturity is a disputable and maoot poirt.

All too often, parents and mentors are
generally worried that their young charges
will make the wrang choices. Therefore,
they perceive themselves as shouldering
the responsibility of choice, taking the vital
decision for their young charge without the
slightes! consideration or opinion of the
student who, incidentally, will be most
affected by =uch a momentous decizion in
future and for the rest of his life.

Such a practice is, in a sense, wrong. Each
individual ie unique and has his own
aspirations and dreams. Each individual
has a right o choose. Il is the duty of the
mentor not te attempt to influence his young
charge's freedom of choice, yet still train
and eguip the student to point of being
capable of making hie own =ansible
decisicn. To this end, the mentar's role is to
act as an advisor and a source of
necessary information in helping the young
sludent dacide his own sducational path in
the future.
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Behavioural Problems: Through the Eyes of

Our Primary School Students

Maneatonufus bte Yusoff, Oh Bee Ling, Seow Enning, Rebecca, G:'nay

Zhang Qiulin

Introduction

in Semesier 2 of the academic year 2004,
we carried cut an interview lor the prescribed
module *Effective Pupll Management'. This
module is offered to pre-semvice teachers in
the degree course ol the Initial Teacher
Training Programme. Qur aim in working on
this article is not only 1o share our fieldwork
findings with feflow traince leachars and
experienced educators, but also 1o provide
an overviaw of the difference in parcaptions
towards behavioural issues between
gendars. This fieldwork is based on our
hypotheses and interview on a group of
Primary Five and Six students. The
interview was conducled with six students
(3 sludents of each gender) and we
implemented a survey on thirty students (15
stugents ol each gender) to complement L.

Rationale

At the time of this fieldwork, we had just
[Teaching

retumed from Practicum 1
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Practice), and would like to verity our
percepbons on one aspect of classroom
management. Classroom management has
always been a major concern aspecially to
frainee teachers. To dale, our analysis of the
following fieldwork has not diffared from our
felowork findings even after Practicum 2.

Hypotheses

Our perceptions of students” misbehavicur
were broadly categorised into three
hypotheses, namely:

1. Both male and female sludents undergo
the same education system hence there
should not be any CiMerence n ther
perceptions of misbahaviour.

2. The students percaplions and
definitions of misbehaviowr should be
similar to what we have come up in the
Survey,

3 The natwre of pumshment camied in
schools presently is acceptable to
sludenls as compared to those
punishments matad out in the past.

These  hypothesaa  werg
supported for or against by
means of condutted interviews
and surveys.

Procedures
1. Parental consent was
oblained fram the
interviawass
2 We ensured that the
intervieweas  themselves

consented 10 the interview

3. Intervieweas were assured
that the infermation provided
by them woukd be kept
anonymous

VOICES fromv owr Teachery...



VOICES fromv our Teachersy...

Responses

puesrion 1

How da vou find your sense of identity/befonging [secarity and acceptance] in and out ol sChool?

Interviewee 1

In the school, | 100K 10
my close friend and
leacher for security. After
school, | depend on my
family members lo
protect me.

Interviewee 4

In school, | join netball
as my CCA. Thers are
teachers arund and
they play with us. In
clags, | have many
classmates and inends,
We stay united as a
class very well, At homs,
my parents would take
care of me

fuestion 2a

interviewee 2

Friends are present in
school for our company
and play games A
sirong relationshig builds
up cver ime. Being with
a group of people gives
us strength as compared
io being alone. Quiside
school, | stil feel a
sense of belonging as |
am still wearning my
school attire,

Interviewee 5

| join basketball as my
CCA in school because
of my interest. | feel
honoured to represent
the school in
competitions. | like to
meet my friends e go
out after school hours
too. | look forward to
gning ta school bacause
of my friends, and not so
much the learming part.

Interviewee 3

| look up fo my best
fnends in or out of
school. They understand
me befter. | also join
SOCCEr a8 my passion is
10 be a football player.

Interviewee 6

'm in my netball team |
usually hang out with my
friends at the shopping
centre over a drink.

Interviewee 1

The worst problems |
can find in class inchxds
hitting the teacher and
arguing and quarrelling
With the teacner.

Interviewee 4

When recess is ower,
students do nol raise
their hands property
when lining up. When
the teacher s talking to
another teacher, the
students in the class
start to make noise,

Interviewee 2
Classmates who curse
the ieachers whom thay
hate, as if thay have
some feud with the
teachers.

Interviewee 5

Fighting and talking back
o teachers are the worst
nehavioural problems |
nave winessad.

P

Interviewee 3

Think they are defiant 1
leachers and being a
nuisance to classmates
during class.

Interviewee 6
Truancy and defiance 1o
lgachers. | have
witnessed my friend just
walking out of the class
after arguing with the
leacher



What do you thenk are the causes of the above listed behavieural problems?

interviewee 1
Parants are the oot
cause of the problems,
They oflen quarmel and
fight and children who
grow up in this kind of
environmeant will
misbahave

Interviewee 4

The students do not tee
like raising their hands
even if they see the
teacher do it.
Sometimes, the teacher
doss nol even came
about us when she is
busy.

Question 3a

In your apmion, now would you describe e nature of punishiments being carried oul in school?

interviewee 1
The punishment is strict

Intesrviewee 4
The system is fair

Interviewee 2

The student may have
failed to da an
assignment as required
by the teacher, causing
hister to flare up. This
student may also have
some attiiude problams
towards leachers,
causing himher ta bear
a grudge against the
teacher.

Interviewee 5

The students have the
wrong attitude
themselves. They may
also be facing family
problems such as
divorced parents or living
with grandparents. There
is @ lack of
commumnication with their
families, causing them to
misbehave in school.

Interviewee 2

Most teachers would
send either send you out
of class or simply deduct
your l@st marks.

Inlarvieweea 5

The system is fairly all

fight. | am immune ta it

7

Interviewee 3

The students are
annayed with the
teachers as teachers are
very sarcastic and
demanding. They always
want to pull their rank
with the studants

Interviewee 6
Students do expedience
bad days so teachar
should undersland the
students. Teachers like
to jump to conclusion or
scold studant without
thinking of their pride.

Interviewee 3

| feel it's very harsh and
at time=s very illogical.
Teachers always make
students stay back 1 or
2 hours aftar school.
They shoulkd know thal
we are very tired and got
homework 10 do. They
want us fo complete our
work on hme bul by
holding us hack, thay are
contradicting themselves.

Interviewee 6
The punishmeant is fine

VOICES from our Teachersy...
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How o you think the school can handle these problems differently?

Interviewee 1:

The school can make
tha students wash the
toilets or sweep the floor
to make them leam
these skills.

Interviewee 4
No comments 1o offer.

Do you think teacher need 10 exhibit exemplary social behaviowr [dressiny, personal grooming

Interviewee 2:

This way of handling the
problem is good as
children are already old
enough to know what is
right and what is wrong.
Persistent screaming and
scolding at them would not
serve much purpose oo,

Interviewee 5

| think if the system
remans more or less the
same, | would be happy.
But | would like the
school to scrape the idea
of making public apology
as punishment. It serves
no purpose and | feal that
none of us care whether
the person will repent. He
may not be sincere when
apologizing too.

and punctuality) for students to learn irom= Why or why net?

Interviewee 1

Yes! Teachers need to
exhibit exemplary social
behaviour or else the
students may feel that it
is unfair if they have to
listen to a teacher who
does nol even sel the

basic example.

Interviewee 4

Yes. They are older than
us so they should set a
good example for us to
follow.

Interviewee 2

Yes. Most schools require
students to wear proper
attires o school {not to
style their hair like
gangsters or Ah Bengs).
If the teacher were 1o sel
a good example, the
students would definitely
role model it. Should they
get punished for breaking
the school rule, they would
not be able to use the
excuse that if the teacher
can do so, why can't 17

Interviewee 5

MNo! We are all humans.
We tend to make
mistakes and so do
teachers. They will appear
fake in front of us if they
are overly disciplined.

78

Interviewee 3:

| think teachers should
be sensible and put
themselves in the
students’ position. If the
teacher Is good and
equipped with etiguette
values, I'm sure students
won't be defiant.

Interviewee 6

| think there should be
teacher and student
conference.

Interviewee 3

Yes but not until
teacher's social
behaviour be very fake.

Interviewee 6

Yes, some of us do look
up to teachers. If the
teachers are very harsh in
their words, it's not wrong
for us if we follow them.



Survey

Method of data collection

We used pencil-and-paper queshonnaire ¢
collact data. A total of ten guesltions on
behavioural issues were listed in the
quastionneire. Thirty respondénts were
asked to tick against a checklist with
regards 1o their ciassroom axpariances

The lindings:

Figure 1 - Is the listed behaviour considered

a misbehaviour?
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With relerence o figurs 1, we can see that
fruancy and bullying are the most
commonly classified misbehaviours. Only
26.7% of boys thought that late coming is a
misbehaviour as compared fo 60% of girls.
Boys thought that lale coming is an
unintentional act as they mighl have
axperenced it before. Less than half of the
total number of studenis surveyad
éxpressed that attention seeking is nol a
misbehaviour, which contradicts hypothesis
1. In all tha mishehaviours ksted above with
the exception of swearing and rudeness,
more girls than boys surveyed recognisad
these as behawioural problems

From figure 2, we can see that 60% of boys
agread that caning is an acceplable
punishment as compared 0 40% of giris.
This may be atlributed 1o the fact that boys
have personal experiences that caused
them to fear the rod and ba obedient. Girls
felt that copying lines would be maost
acceptable as it 1= a4 less physical
punishment. 20% more girls were receptive
to the idea of staying back during recess as
punishment than boys Students generally
dd not think that standing in class. on

Figura 2 - Acceplabla Furnishments
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tables or chairs & an acceptable
punishment as this seemed like a barbaric
act of punishment, which may endanger the
safety of the punished student.

Figure 3 - Nature of Punishmants
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in figure 3. most of the sludents (about 60-
65%) felt that punishment in schools s
harsh. None of the girs (0°) felt tha
discipline in their schoois is very lenient or
very harsh. The responses of the
nterviewees of guestion 34 supplement
this viewpoint as well,

Figure 4 - Are they behaviour pruhlt_m'? |
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In figure 4, we see that 90% of girls fell that

fighting is a behaviourzl problem while
more than 90% of boys thought that abusive
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language s a behawvioural problem. A
possible reason why students felt that
fightng and asbusive language are
bahavioural problems is because they cause
emofional, physical and psychological
damage 1o the wedl-being of the students.

Figura § = Parsan 1o blame for pupils’
miRbahavicur

|
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Figure 6 - Causes for students to disrupl
lesson
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From figure 5, we see that about 86.7% of
both ganders thought students themselves
ought 1o be blamed for their own
misbehaviour, 88.7% of bovs thought that
friends should be blamed for their
misbehaviour, while only slightly fewer
than 40% of girls though! so. Teachers and
the school played a less important
responsibility in misbehaving students.
26.7% more girls thaught that society
played a role in student misbehaviour
through the influence of media (TV

Lt Lmwiluiit iy Tektmidfiirn st Fignia Inkod
eie  mapelElonie ey pEossmsnnal

programmes. the Internet, gaming etc).
From figure 6. we see that 80% of gids
attnbuted |esson disruption to boring
lessons. Girls do nol feel engaged in the
lesson and are nol personally involved and
participating in the leaming process. 80%
of the bays believed that teachers who
act unprolessional encourages lesson
disruption. Contrastng the resulis, only 40%
of the girs felt that unprofessional teachers
would disrupt the lesson.

Concilusion

This simple lieldwork has yielded interasting
resylts as it difers from our hypolheses.
Both genders exhibit a difference In
perceplion lowards behavioural issues. The
students' definition and perception of
misbehaviow s dilferenl from that of
teachers. As such,
we swrongly Delieve
that good ragport
must be esiablished
between the leacher
and students. Teachers
must requiary interact
and communicate with
sludents o find out
about what want and
how they expect
teachers 'o handie
cerain mishahaviours
and stuaborns. Teachers
should practice what
they preach and not
meraly impose certain
threats without putting
them im0 aclion

80



Teachers should also make known explicilly
to students their expectalions so that
students know exactly what their leachars
want from them. I is important that before
we start any academic yaar or take over the
charge of any class, we state our rules and
procedures clearly o them. \We caen also
discuss the rules together as a dass and
agrea on a set of rules o be used during
lesson running times so that when they are
punished, they can accept the punishment
as it had been discussed together as a
collective agreement. Before we carry out
any form of punishment we must indicate
exacily which rule has been broken and
explain the reascn behind the pureshment
so that students wall feel justihod and
understand the rationale for the punishment.
in our teaching, we should incorporzle
Howard Gardner's Eight Aspects of Multiple
Intelligence inle our lessons lo cater to the
different. f we fully engage them in our
lassons, thoy will feel involved and have no

reasons for misbehaving in class. This
fieldwork has been an eye-cpening and
enriching experiance considering that what
we have found out from the fieldwork differs
from what is taught in theory Fresantly
teaching in the school, we are now more
awara and sensitive of students’ needs and
know how to handle students better. Before
we did this project, we were worried about
how to handle students as it really involved
a thorough understanding of tha pupils
Upon deployment 10 teach in schools, we
onfy have a short pariod of time 10 eatablish
rapport with the pupils. Thus, the need to
establish the ground rules and familiarise
owrsehlres with our studenis s essential o a
smooth career, especally for beginning
ieachers like us.

Maneslonufus ble Yusoff, Ch Bee Ling, Seow
Enning. Rebacca, Cindy Shang Oinfin are
beginning feachers ey pradualad o ZWE

VOICES from owr Teachersy...
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“Teach Less, Learn More”

Pearly Chai

| had B choica.. ... to teach or to pust
deliver. | chose to teach. For me, to
deliver means 1o give 1o my students a
package that has been prepared with all
the guidelines, textbooks and
workshests,

When | leach, | communicate with my
students and | encourage them fto
communicate with me. My students are
alive and €0 am L. | wam to know their
peinions about things, ther hopes and
fears, how they feel and how they
react 1o situations, | want them to
imeract with me and with one another.
In this way, karning becomes fun and
purposatul.

A prepared package is only a
resource, a means o an end. The
teacher musl dare to be creafive,
dare to be diffsrent and dare to try
out ideas, bearnng n mind the needs
of the students. Jill Wolf's poem, “A
Teacher's Prayer”, expresses how |
teel and is reproduced here

One way ol putting my beliefs to
practice is in the strategy of
dialogue jounal writing. | term it
‘Let's Chat using part of the fitke on
ar arbicle on dialogue joumals
(TELL Vol 12 No1, MAR 1996) co-
written with Or George M Jacobs.

Dialogue Journal writing is a two-
way communication between the
writer and one or more readers
who write their responses in the
Jjoumal. It is like what we do when
wa email someone on computer
and receive hvg gr her responses.
We ‘chat' or communicate with
each other on a topic and give our

A Teacher'y Prayer by JilL w olf

Ly M‘u} Wore
thar lessong i a book;

I want to teach thes
deepeyr gy

that people overlook

Fhe- veduwe of
@ rose i oo,
¥ g el b‘em}'. too-

A sense of curion
e "

whadt iy trues

How o think
and how to choose
the right above the, Wrong,

How to Live
Mhﬁrwmc}pdn!,

Sor Iﬂsy will 3om Eﬂﬂl
make the world,

@ brighier, better place.

ﬂfﬁim&;w -

to gove these mind o start
Upon their

down Life's m

Wy part,



cpinions and suggastions and leaming
takes place. A separate book is used for
sush communication.

When | give someone a poxs, | baliava he
or she would respond with an ‘Ouch!’ | bear
this idea in mind when | teach. | poke and
prick my students’ minds with stimulating
thoughts and questions 1o geét them to think
and respond, leading and guiding them to
the highes! they can give and achieve
They provide the ideas and suggestions
and | provide the opportunities for them to
expand on those ideas and suggestions
BEealow is an exampla of how this was done
in ‘Let’'s Chat with one of my former
Primary Two students, Jazin, (2003)
Punggol Primary School

On a certain day in the week. my pupils
move ino the “Animal’ groups they ware
allocated. to work on language based,
ability leaming activities. Jazin suggested
creating nddies as one of the actvities.

Thursday, 16 January

Parhaps we could do our Animai
Groups and paste up nodas.

Yours soeredy.
Jazin

| gave Jazin credit for his fantasiic idea. |
maodelled correct sentence struclures
through my suggestion, expanding on his,
and asked for his cpinion

Thursday, 30 January

Dear Jazin,

What a briliart idea! Perhaps you
could creale a few riddlas, wiite the
down and Wustrate them. Wa
dispiaymmmmacmamm
about that?

Yours sincerely,
Miss Chai

Each pupil was encouraged o keep a My
Own Creations' bock. The pupil would
choase a wrapper for such a book and wrap
it. | would label these words on the wrapper:

My Own Creations

Author: (Pupil’'s name)

Class: 28
| would then wrap the book with a plastic
gheet o show my interest and cara. |
wanted to 1ake the pupils through what a
writer does. Bolow was Jazin's proposal 12
my response 1o his chat

Thursday, 13 February

Dear Miss Chai,

| can do i, Miss Char. May be | can
craate & few poams foo. Shall | write it
i my Creahon Book?

Yours sinceraly,
Jazin

Jazin was encouraged o carry out his great
ea.

Monday, 10 March

Wanderful, Jazin!
Wmﬂyﬂu.‘ﬂiﬂhﬂmﬂﬂa”“
your nexi chat and a few for your
Creations Boak? | wowld love to raad
them.

Yours sincerely

Miss Chas
Jazin showed his enthusiasm. | had not
retumed his ‘My Own Creations” book
as | had yet 1o give my comments on his
ast piece of writing.

Wednesday, 26 March

Degr Miss Chsi,
Wmﬁmwmﬁww
mmm hrﬁmhﬂcan
sﬂfbm#mpaems tomorrow.

Yours sincerely,

Jazin

VOICES fromv our Teachery...
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| promised o return  Jazin's ‘My Own  Jazin's second poem after conferencing:
Creations' book and nudged him to write a

poem in hig fexlt chatl. w&unﬁﬂﬂb} 2 July
Wednesday, 2 April Dear Miss Chai,
i fry witling 2 poem with your ideas. It
Dear Jazin, goes hka this:
Yes, 'l veturn you your Creslions Book.
You can write your poems i it, It would Up and down | go,
be wonderful if you could write one in On the see-saw
youwr next chat. Would you like to oo so? Playing with my brother

Having fun togather!
Yours sincerely,

Miss Chat Thank vou far your idess.
Yours sincerely,
Jazin’'s first poem S
Wednesday, 23 April Jdazin was so enthusiastic about his now
dea. He went on to another poem.
Yes, Miss Chal. Wednesday, 2 July
Heve it s, created by me.
Dear Miss Chal,
Lock up the sky, This is anather poem that | have
; created. Here it is:
oh, | change my mind.
| see butterflies up in the sky. On the first day of sch -:tl-__
Yours sincerely, | met my friend,
Jazin We held hands together
We looked at each other,
We said,
My suggeston and guidance: “ We'll be best friends forever! ™
Friday, & June Yours sincerely,
Jazin
Dear Jazin,

That is 2 good stant. Would you hke to
iry writing another poem? You can
begin it ke this........

My praises and encouragement:

Monday, 4 August

Up and down 1 go, i like your poem, Jazini fm that

: b you are very creative, Would you Jike
¥ : !
ou can discuss this with me . e 27 It could be
Yowrs sincerely, R
M ;
iss Chai Yoo S '
Miss Chai

a4



Jazin's poem about his class:

Monday, 18 August

Dear Miss Chai
Here is ancther poam aboul 2-8,

2-8 is a class, a very, very polite
class. Helping teachers and greeting
them, and caring to their friends.

Yours sincersly,

Jazin

Another suggestion for conferencing:
Friday, 22 August

Dear Jazin,
Greail Would you like 2 see me aboul

rewiriling your poam?

Yows sincerely,
Miss Chai

Jazins masterpisce!

Friday; 14 November

Dear Miss Chai,
Here is the poen:

2-8 is a class,

A very, very polite class,

Helping teachers and greeting them,
And caring for their friends.

Yours sincerely,
JaZir

85

Students write on differem topics like how
the class is being taught, events in and out
of school, their classmates, ther family

members, places they have visiled,
questions they want answered, heair
opinions on things, poems, jokes and
riddles they want to share. The focus is on
communication. Thus, there is no overt
arror correction. | model the spelling/cerrect
spelling of the word/correct Sentence
structure in my reply and written comments.
Using such a strategy has helped my pupils
become more mature in their thoughts.
Many a time they chat with me like adulis.

" Pearly Chai (s a Semior Teantier ai Punggol Ermary
Schoml.
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Pscep Ocoonnised

Principles of Learning
& Teaching Workshop

by Dr Julianne Moss
Fri 11 March 2005

Over 60 Senior Teachers
from different Primary and
Secondary schools were
enthusiastically engaged in
a one-day intensive
workshop by Dr Moss. The
many hands-on activities
were designed to bring
across the principles of
learning and teaching. A
spin-off from the session
was the networking among
the 5Ts. Many were sharing
good practices and
exchanging ideas. It was a
day well spent with a group
of highly energised STs.
They will be bringing their
learning back to their own
schools to share with the
larger community of
teachers.

ASCD 16th Annual
General Meeting &
Lecture: Principles of
Learning & Teaching
(POLT)

by Dr Julianne Moss

Sat 12 Mar 2005
Lecture Theatre 1, TJC

This AGM lecture was
attended by 334 participants.

Differentiating

Instruction 2
Challenge and }*
Support for

Every Learner

by Ms Jennifer
Beaseley

Fri 3-4 Jun
2005, NJC

This one day workshop for
two groups of teachers was
held at "The Sanctuary’ of
NJC. Jennifer’s workshop
was timely as all classrooms
at every level face the need
to differentiate to a certain
extent. ASCD titles on
differentiating instruction in
mixed-ability classrooms

&
N

o,

s

were quickly sold out by the

end of the workshops.

B8

2005 Teachers Mass
Lecture:
Humour@Work:
Happy Classrooms,
Engaged Learners

by Michael Myers (Keynote
Speaker) and Ensemble
Performance by Wavelength
troupe

8-9 Sep 2005, Rock
Auditorium, Suntec City

Organised by MOE & ASCD

A total of one thousand five
hundred teachers attended
an unusual mass lecture
held over 4 sessions in 2
days for teachers from the
four zones. Keynote speaker,
Michael Myers gave some
pointers and hands-on
examples of
how the
classroom can
be energised
and made into a
happy learning
~  environment
—p, through
. the use
o
humour that entertains even
as it teaches. His colleagues,
Brendan, Kara and Anne,
made up the rest of the
Wavelength troupe who
shared via music, songs and
an ensemble presentation,
how the classroom can be a
funny place in which to
teach and to learn.



Events ZAOO5

Connecting Character
to Conduct: Helping
Students Do the Right
Thing

by Roberta Richin

Wed 26 Oct 2005
The Auditorium, Kuo Chuan
Presbyterian Sec. School

A Talk for ASCD members,
teachers and parents

Over 200 ASCD members
attended a free talk by
Roberta Richin on how to
nurture the right values and
help our students in
character development.
Held in the cool and
comfortable auditorium of
Kuo Chuan Presbyterian
Secondary School, the
session was well received by
our members and teachers.
Roberta’s book and other
ASCD publications were also
on sale at the venue. Sales

were brisk as teachers made

a beeline for the book
display during

the tea-

break.

Curriculum
Development &
Assessment
Workshops

by Dr Colin Marsh

10-14 Qct 2005
Teachers Network, MOE

Prof Colin Marsh from Curtin
University touched on
Curriculum Planning and
Evaluation for the CPDD
officers at this workshop.
For the principals, his
workshop focused on School
Leadership: Issues and
Directions. Topics he
covered in the workshop
included Action Research,
Concerned-Based Adoption
Model (a model to gauge the
readiness of teachers when
implementing an
innovation), and the
Development of School-
Based Curriculum and
Assessment.

&89

Principals of
Learning &

Teaching Workshops

by Dr Julianne Moss

14-18 Nov 2005 for
secondary schools

21-25 Nov 2005 for
primary schools
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Comments by Wavwve

Mike Myers
“Singapore has been an education for us even though we came lo teach. I's been great lo see
how ‘no child is lsft behind” becatise the government, parants and teachers know the goals of
the schools form the beginning of life. Bravo Singapore!”

Brendan Kelly
“The invastmant Singaporeans have made in nurturing the whole child through education is
inspiring in fts wisdom.”

a2




ngth Musical Staff

Kara Kesseiring
"Singapore! What a spectacular country with a remarkable education system. The positive

emphasis an education is iruly inspiring!”

Anne Smith

“This beautiful meiting pof has been an exciling place to visiti The structure and spirit of
education has restored my faith in the possibilities for education in the United Siates. Singapore
has set an example for the rest of the world.”

23
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Association for Supervision and

Curriculum Development (Singapore)
cfo Tele-Temps Pre Lad - 1002 Toa Pasoh Industrial Pack #06- 1475 Singapore 3149074

Tel: 6250 7700 Fux: 6357 OS] Bmail asedd® work-sal uties o ENGAPORE

MEMBERSHIP FORM

NEWAPPLICATION T  RENEWALM  UPGRADING MEMRERSHIP O
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Mame (ag in NRIC),

Mailing Address:

Y

3 ¥ Posicode: -
Contact No: {Home): {Handphene):, {Ofhce): N
(Fax): e Email:
Qrganisation'School: g
Cecupation: Sex: _ _ Mationahty:
Areas of Interest fplecase tick afl whieh appdy)
T Marivation A Cumiculum Differentiation Workshops
A Coaching Subordinates 1 Handling Dafficult Colleagues ¢ Students
1 Habitz of the Mind M Pedapogical Prictice
O Curriculum Design M Schoal Assessment / Appraisal
A Barly Childhood Education M Organisational Behaviour
71 Leadership Related Talks T Special Needs Education

1 Others ¢ plecee s

What length and type of programme do you prefer? {please tick all which apply)

1 Full day M Half Day M 2 hours 3 2 Dave Conference
0F Sawnday Morning 7 Lunch Time Talks 7 Seminars 7 Workshops
Membership Category (memberstip is rot transferable): {lecive tick againse tpe of menhership selected
Types of Membership Fees Fayahle | Please tick
ORDINARY: For those interested in supervisiom, curricilem & msteietion SS30L1K) per year
INSTITUTIONAL: For schoois. institutions, tibraries & edneationa) socteties | S3300UM] per year
LIFE: For individieds | SE500,00
My payment for ASCD (Singapuere) membership af 8% s enclosed,

Payments by CHEQUE: Please cross and make pavahle 1 ASCD (Singapore )
Payments by IFAAS (no invoice will be issued): please process the payment mmmediately.

Ensure that cither the Principal or Vice-Principal signs and rubber-stamps the application forn, indicialing that

payment is through IFAAS before forwarding it to us. Our MOE Vendor 113 is: MOED 100648

Please post to;
The Secretarial :
ASCD (Singapore) Diate Received: -
vfo Tele-Temps Pie Ltd Data Update: |
102 Toa Payoh Ind’] Park #6-1475 Oard Iesued: |

For official use only

Singapore 319074

Membership No:|

Pliatocopies of this page ave gieveptabily

O/Receipt No: [
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MEMBERSHIP WITH ASCD SIN%EORE BRINGS
BIG BENEFITS!

W

Never before has membership with ASCD Singapore been so
worthwhilel The year 2005 will bring speakers of
international renown to your doorstep. Be among the first in
this region to have Education Experts show you how to give
yourself the edge in teaching and learning.

Membership has its privileges!
In the pipeline:

Seminars and Workshops from top international and local educators
Talks specially organised for parents
AND YOU WILL
Receive the Annual ASCD Review Journal
Enjoy worthwhile discounts on books from ASCD International
Obtain substantial discounts on our event fees
Get invited to "Members Only” events
PLUS
Selected issues of ASCD Internationals Educational Leadership Journal
Access to “Ask the Expert” on our new website!

Get all these for a very reasonable membership fee. Fill in the form
fon the reverse of this page), send it together with your fees and
give yourself the edge in teaching!

For more information and additional forms, contact
ASCD (Singapere) Secretariat ;
XF C/o Tele-Temps Pte Ltd ;
1002 Toa Payoh Ind’l Park #06-1475 *
Singapore 319074 E\/%
Phone: 6250 7700 f 9681 6704

Fax: 6257 9500
,ﬂ‘? y> Ema“.;; ,a;.tcdd!'wur -solutions.com
p . '
a\ ‘E/\% s,




ASCD Courses
Available for Teachers and MOE Officers

The Ministry of Education (MOE) has acquired some ASCD courses for its officers. These are
accessible through VITAL, the e-learning portal that provides teachers and MOE officers an
alternative mode of training for their professicnal development and personal growth. MOE
officers can access the courses on the Internet (@ www vital moe.adu.£q.

= The ASCD courses on VITAL are

Title VITAL Course Code
The Reflective Educator Caong
Classroom Management:

Building Relationships for Better Learning Got1g
Multiple Intelligences Co1é
Surviving & Thriving in Your First Year af Teaching Gony
Memory and Learning Htrategies o118
Student Portfolios: Getting Started in Your Classroom o119
Differentiating Instruction Goizo
Teacher Behaviour That Promote Assessment for Learning Gor21
Effective Leadership Go122

> PMOE officers can access and register

for the ahove ASCD courses directly
through VITAL by clicking on the
register button under the General
Courses in the Course (atalogque.
Certifications of completion will be
1ssued upon successful completien of
these courses,

As VITAL is linked by an interface to
ASCD in the .5, officers wha register
for these courses are able to interact
with the ASCD trainers there as well
as participate with other international
participants in discussion on the ASCD

portal,

MOE has initially purchased soo keys
from ASCD for the o courses,. Each key
costs 3146 and allows the officer a
place in one of the above courses. The
key is valid for one year from 1 Apr
2003 — 31 Mar 2004 allowing officers a
year to complete the course.

= (Officers have to register for a course

before they can browse through the
course on VITAL. Should a decision be
made not to start on the course, they
should de-register from the course or
they will be classified as "not
completing the course”.

Officers can use the online feedback
systemn  to evaluate the courses
completed. This will help 5TB
determine whether these courses
would be offered again the following
Wear.

Should officers wish to discuss with our
local experts any issue related to any of
the above ASCD courses, they can e-
mail the Tollowing ASCD Executive
Council members, Or Ang Wal

Hoong whang@nie.edu.sg, Dr Cheah
Yin Mee lgarning@pagcific.net.sg or
Mrs Soo Kim Bee kbee@gmt.com.sg.






