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Teacher-Parent Partnership:

Educating the Whole Child

Esther Tan

The Importance of Teacher-Parent Partnership

The home is the nurturing ground for all children, their parents
being their first teachers and role models Everything that a child
learns at home — the language that he hears, the attitudes that
he cbserves and the values that are transmitted by his parents —
he will bring to school. Parents have such an influence in their
child’s learning in school and yet, as an educational resource,
they are probably the most neglected item of teacher support.
The influence they have on their children is often overlooked or,
in some cases, crudely cited as a factor in explaining poor per-
formance (Bell & Best, 1986).

There is a great deal of evidence in the literature that parent's
attributions, beliefs and values affect greatly their children's seli-
esteem and school performance. Home-school link established
through teacher-parent interactions is an important dimension
of a child's schooling. The active, involved and concemed par-
ent can function as a member of the “teaching” team, providing
support and enriching experiences for the child. If the parent
understands and endorses the educational goals and teaching
methods of the school, he will be able to reinfoerce al home what
the child has learned in school. If the teacher has a good knowl-
edge of his pupils in the light of their home background and up-
bringing, he will be able to appreciate their individual differences
and cater to their differing learning needs in school. If teachers
and parents are to work together to enhance the education of
children, they need to have similar goals and a shared vision,

The Evolution of the Singapore Education System

The Singapore education system has undergone several reform
movemenis since the country gained independence in 1965 In
the early years of nation-building in the 1960s and the 1970s,
the education system was “survival-driven” so the focus was on
the quantitative supply of education. Much time and effort was
spent on providing mass education, building social cohesion and

If the teacher has

‘a good knowledge
of his pupils in the
light of their home
background and
upbringing, he will
beableto



developing a national identity. With growing affluence amongst
the citizens, the Singapore education system entered a new
phase of development in the 1980s, characterised by efforis to
rectify deficiencies and to fine-tune the system. So streaming
was introduced to reduce educational wastage and values edu-
cation was emphasised to promote social cohesion. Also a school
appraisal system was established to bring about greater effi-
ciency in school management. This was the era of the “efficiency-
driven education” when educational policies focussed on identi-
fying what the nation wanted to achieve and seeking the best
way to achieve the goals with optimal use of resources. The
current educational initiative introduced by the Ministry of Edu-
cation is to move towards an ability-driven education system
which aims at educating the whole child. The ultimate goal is to
develop the full spectrum of talents and abilities in every child,
both academic and non-academic, and fo equip pupils with the
necessary skills and values so that they can contribute to soci-
ety in what they can do best. To realise the noble goals of the
“ability-driven” education requires a change in mindset for both
teacher and parents and a new type of teacher-parent partner-
ship in education.

Re-defining School Success

For a long time, success in school has been determined in terms
of excellence in academic performance. How well a child has
done in school is often measured by his test scores and exami-
nation results. It is no wender that traditionally, the teacher-par-
ent partnership in most Singapore schools has been geared to-
wards helping to raise the children's academic performance in
school. Remedial classes on weekends and during the school
holidays for the weaker students are a common feature in
schools. For most school going children, receiving tuition at home
before or after school has become part and parcel of their formal
education. A national survey on the Singapore family revealed
that in raising children , the greatest worry mentionad most often
by parents is problems with their children's education, especially
in terms of achieving academic excellence. Examples of the prob-
lems parents see concerning their children's education are that
their children "need to study more” or *need tuition”. (Quah, 1999).
All these need to change if current educational reforms intro-
duced by the government are o be taken seriously.

In the “ability-driven” education, the term “success in school”
takes on a new meaning. The basic belief is that every child has
some talent or ability as well as the potential to succeed and




excel in his own sphere. The nature of this unique guality may

vary from child to child and both the parent and the teacher have

an important role to play in the identification and development of

individual talents and abilities. Since these talents and abilities

could be academic or non-academic, success in schools means

mare than scoring in tests and excelling in examinations. This

are no longer valid. Excellence in academic pursuits is an indi-

cator of “success” only for children who are academically inclined.

If the educational goal is to educate the whole child, then more

appropriate indicators of school success should be the follow-

ing: —

a) the child's school experience is an enjoyable, enriching and
meaningful

b) the child's school experience enables him to discover his in-
terest and abilities

c) the child's school experience provides him with ample op-
portunities to develop his talents, build up his strengths and
enhanece his self-esteem

d) the child's school experience has adequately prepared him
in knowledge skills and attitude and values to appreciate life
and contribute to society.

The Meaning of "Educating the Whole Child”

Howard Gardner (1997) suggested that there are at least eight
types of intelligence manifested in eight kinds of abilities:

Linguistic—  the ability to read, write and use language to ex-
press ideas and thoughts.
Logical - the ability to use inductive and deductive rea-

soning, to recognise and use abstract patterns
and relationships.

Spatial — the ability to create visual representations and
understand Information with mental pictures.

Musical - sensitivity to pitch, timing and rhythm of sounds,
to appreciate create or learn through seund and
music.

Kinesthetic — using the body o communicate ideas and emo-
tions, solve problems and create products.

Interpersonal — the ability to understand and work effectively with
others.

Intrapersonal — the ability to be aware and understand one's own
feelings.

Maturalist—  the ability to recognise, discriminate, sort , clas-
sify and care about plants and animals.




These abilities may show up inacademic pursuits, in exiracur-
ricular activities or even during social or recreational events,
Parents are in the best position o identify these abilities in their
own children. Observant teachers can also spot these talents in
their pupils in and out of the classroom.

Itis a common knowledge that children need linguistic and logi-
cal abilities to excel in academic pursuits. But this does not mean
that children who do not do well in academic subjects are doomed
to fail in school and later in life. If parents and teachers are en-
lightened and keep an open eye, they will soon find that children
who are not academically inclined are endowed in other areas
such as music, art or sport.

Schoois Reaching Out to Parents

Teachers and parents share the same concem and a common
goal —educating the whole child. Ideally the teacher-parent part-
nership should be one of mutual respect, mutual support and
two-way communication. As parents and teachers monitor the
progress of children at home and in school, there should be a
full sharing of knowledge, skills and expertise in helping these
pupils develop as individuals. There may even be ocecasions for
shared decision-making with regard to making educational plans
for the children, To forge this close teacher-parent partnership,
schools need to reach out to the parents in the following man-
ner—

Making the school an inviting place for pupils and parents

In their deliberations on “Invitational Leaming®, Purkey and his
co-authors (1990) discuss the "Powerful Five Ps" of an inviting
school, namely, place, policies, programmes, processes and the
people. The authors firmly believe that a pleasant physical envi-
ronment is a major way that the school demonstrates its con-
cem for the people it sesks to serve. An inviting school is one
where the pupils feel at home and the parents feel welcomed.
There are no “Keep Out” signs to make them feel like intruders.
Instead, parents feel a sense of belonging as they have a niche
in the school, be it a cosily furnished Parents’ Room where teach-
ers and parents can meet and share in a cordial manner or some-
thing simple like a bulletin board for parents for updating and
exchanging of information.




Establishing a channel for two-way communication with
parents

To engender a feeling of partnership and mutual concemn, there
should be an on-going two-way communication between par-
ents and teachers. This could be done on a regular basis through
written communication such as newsletters and notes, or face-
to-face interaction at orientation programmes or meet the par-
ent sessions. With regard to pupils with special needs, parent
conferencing or homa visits are additional measures to reach
out to the parents in a bid to help the child.

Involving Parents in Shared Decision Making

A true teacher-parent partnership should include information
exchange and shared decision-making. Parents have a right to
information about their child's progress in school, their strengths
and weaknesses so that they can make informed decisions about
their child's schooling in matters such as choice of extra curricu-
lar activities, choice of school subjects or even choice of school.

Parents Reaching Out to Schools

Rather than waiting for the school to contact them, parents should
be proactive and take the initiative to reach out lo the schools.
Parental involvement in the school can take place in at least four
areas:—

Assisting teachers

Teachers are busy people with an increasing number of demands
made on their time and energy. If they have the time and are
willing to help, parents can assist the teachers in tasks that do
not call for professional expertise. Some examples are parents
serving as “reading moms” or helping to supervise the children
during educational tours or school outings.

Being informed about teachers’ aims and methods

Forthe teacher-parent partnership to be effective, parents must
be well-informed about school policies and teachers’ pedagogi-
cal practices. This is possible it they are briefed and kept in-
formed. This will enable them to follow up and reinforce at home
what is being faught to the children in school.



Contributing to the school curriculum

Parents can contribute to the curriculum in many ways, sharing
their interest with and demonstrating their skills to pupils. For
example, parents can help to write school newsletters, select
books for the library and organise social and recreational activi-
ties at school. As part of career guidance activities, parents who
are professionals in the various fields can conduct career talks
to enlighten the students about various kinds of careers or even
organise work experience or work shadowing for the students in
their own workplaces.

Participating in decision-making

Some working parents do not have the time to spend in their
children’s school; others may not feel comiortable in doing so.
Still, all parents wish to be involved in decision-making, espe-
cially in matters conceming their children’s education such as
choice of secondary school and subject combination in schoal.
Such decision-making is possible and effective only if the par-
ents are properly and adeguately informed about educational
policies, school policies and their children's progress in school.

Barriers to Effective Teacher-Parent Partnership

Despite good intentions of both parties, there are barriers and
limitations to an effective teacher-parent partnership. Mortimore
{1993) has identified at least four barriers to effective teacher-
parent partnership:—

Communication barriers, especially between teacher and
parents from different cultural, social or educational back-
grounds

Teachers and parenis may differ not only in their values but also
in their conceptions of childhood, parenthood, toys. play and
schooling. Teachers may assume that if parents come into the
school and see what goes on, they would appreciate its value.
This is not always the case as the parents’ perceptions and ex-
pectations are often coloured by their own upbringing and child-
hood experiences: It is therefore important for teachers to un-
derstand the thinking and beliefs of the parents, where they are
coming from and why they think and behave the way they do.




Lack of teacher preparation for work with adults

Teachers have a great a deal of knowledge and experience in
managing their pupils in and out of the classroom. However, some
may still lack the confidence and skills in dealing with parents.
This is especially true with young, beginning teachers who often

Parent-Chik tevisi

Sometimes conflict between the parent and the child may give
rise 1o tension and the teacher is caught in between the two. For
example the parent may act inappropriately towards the child in
the presence of the teacher, making it necessary for the latter to
intervene, and, in doing so, loses the neutrality of histher posi-
tion,

Fear of parental take-over

In situations where parents are actively involved with the work of
the school through parent-teacher associations or volunteering,
there may be an underlying fear that parents might “take-over”
or exert an unreasonable degree of influence over the teachers’
work. Probably most teachers could identify readily at least one
parent whom they envisage as a potential menace. Such views
may inhibit teachers’ willingness to attempt greater involvement
with parents.

Ways of Overcoming the Barriers

Research and field studies conducted in the US have found that
teacher-parent partnerships tend to decline across the grade
levels unless schools and teachers make a special effort to nur-
ture and sustain this partnership.(Epstein, Coates, Salinas, Sand-
ers & Simon, 1997).

It parents are to be encouraged to spend time in the schoaol,
then there is a need to clarify the legal position of the teacher
and the parent volunteer; to provide guidelines for parents work-
ing in schools and to provide mechanisms for monitoring such
an involvement.

Realising the importance of the home-school link, a council called
COMPASS (COMmunity and PArent in Support of Schools) has
been set up to advise the Ministry of Education on matters re-
lated to school-home-community parinership. This council hopes



to actively encourage parents and the community to work to-
gether with schools to help children learn better and be a forum
where best practices in education partnership can be propagated
and feedback from the public channelled to the relevant authori-
ties.

The Benefits of Pareni-Teacher Partnership

Teachers and parents may come from different cultural and so-
cial backgrounds but their commeon concern for the child and
consideration and respect for each other will form a strong foun-
dation for an effective parent-child partnership.

A carefully-implemented and well-sustained teacher-parent parn-
nership benefits all parties concermed. When parents have a
sense of belonging to the school, they become co-operative and
willing to offer support. They identify with the school and make
an effort to understand school policies. This helps them to ap-
preciate the problems and constraints of the school and become
partners rather than adversaries to the teachers.

On the other hand, teachers who waork closely with parents will
find that they can understand their pupils better. The partnership
also enables them to identify pupils with special needs earlier
and intervene in a more effective manner. As a result they are
empowered in their teaching.

In a true teacher-parent partnership, the real winners are the
children themselves. When their teachers are interested in them
as individuals, nurturing all aspects of their development in the
cognitive as well as affective domains, they feel special and
wanted and very “at home” in the school environment. When
their parents show a deep interest in their schooling, the leam-
ing process that has started in school will continue to be nur-
tured at home with full parental support. With their parents and
teachers working together to develop their abilities and nurture
their talents, these children will be empowered to develop their
potentials to the fullest. In this lies the true meaning of teacher-
parent partnership in educating the whole child. B
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The Outram Approach:
CREATE, CONNECT & COMMUNICATE

Chan Poh Meng

Creating the Culture:

A School Vision shared by ALL

1999 was the most exciting, rewarding and
eventful year for all of us at Outram Secondary
School. In January, the staff adopted the shared
vision of “An Intelligent School, A Caring Fam-
ily" based on a set of values which all teachers
took a year to verify. This on-going process of
verifying assumptions to constantly affirm our
beliefs in what we as a school would want to be
is a key ingredient of sustainable success,

The striking logo shown in Figure 1 is designed
by the school’s art teacher and her former pu-
pil. The light bulb represents Qutram as a think-
ing school that develops the multiple intelli-
gences of our pupils, nurturing them into indi-
viduals of integrity, strong fortitude and un-
daunted moral courage. The red heart repre-
sents Outram’s zeal to inculcate in the school
community a sense of belonging to a big, warm,
caring and cohesive family where everyone is a
valued member.

Rich Traditions

For visions to be powerful, they must be mean-
ingful and relevant not only to the school but to
the community at large, in short, all stakehaold-
ers. The school, established in 1906, has had a
very rich tradition of actively engaging the con-
tinued involvement of the parents, alumni and
the community. Currently, the three major
organisations that actively support the school
include the School Advisory Committee, the Oid
Outramians’ Association and the Parent-Teacher
Association,

12

Connecting with the Community:

Working Collaboratively with the Stake-
holders

Upon the school’s return to York Hill, the School
Advisory Committee was responsible in reno-
vating the Pool and Squash Complex. When
the school was temporarily sited at Winstedt
Road for three years for redevelopment of the
new premises at York Hill, the Pool and Squash
Complex, built in 1977, was left unattended to,
thus the need to renovate. Without the dedica-
tion and commitment of the SAC, our pupils
would not have been able to resume their swirmn-
ming programmes and water sports.

Encouragement and Appeals

In collaboration with the school, the Old
Outramians Association (O0A) is in the process
of transforming the OGOA Room into a Pupil Ac-
tivity Centre, a “home away from home” for stu-
denis after school hours. With the help of part-
time counsellors and parent volunteers to man
the centre, it was opened in January 2000.

an intelligent Sdh;'
g . ;
Caﬁﬂg Faridy

Figure 1



Together with the O0A, the
Parent-Teacher Association
has been offering annual bur-
saries and awards to needy
pupils. The two organisations
also encourage parenis and
alumni to conduet workshops,
offer counselling or volunteer
to assist in educational field
trips. The School Administra-
tion at various Meet-The-Par-
ents Sessions also reiterates
the importance of parental in-
volvement and actively >
Meeat the
sought parent volunteers to
assistin various programmes, A very significant
point made here is that parents’ services are
needed here not only for their own children but
maore importantly, for fellow parents who could
not find the time or resources to render help even
to their own. The enthusiastic response so far
speaks volumes about their commitment to and
the genuine love for the school.

The school recognises the importance of actively
engaging these three organisations as pariners
in education. The support of the home and the
community is instrumental not only in develop-
ing a child’s full potential but in shaping the
child’s character. This pivotal role cannot be
over-emphasised. Involvement is the key to

SUCCess.

| ol

1BM — Learning Villace Traming for Parants.
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Parents Session,

Communicating using technology

Working conscientiously with Industry
Partners

Qutram has also begun to work with industries
to enhance teaching and learning. The tripartite
collaboration with 1BM and Ministry of Educa-
tion in the IBM-Model Schools Project has paved
the way for innovative and creative use of tech-
nolegy to enhance communications, Outram
electronically connects with parents, stakehold-
ers and the community via the IBM-Learning
Village.

The Leamning Village is an IBM-patented appli-
cation that has been tried out in a number of
schools in the US and Canada and OQutram
Secondary School is the first school in Asia to
pilot it. Via a specially-designed
Internet site designated for the
school, parents can perform vari-
ous functions at the click of a few
buttons.

Offering Creative and Viable
Solutions

Via the Learning Village
applications (http://Ivillage.
cutramss.moe . edu.sg), parents
can check the school's calendar
of events, their child's timetable,

test scores and other planned ac-



tivities such as
remedials, enrichment
courses or extra-curricu-
lar activities, efc. They
can access the personal
homepage of the
school's teachers which
may contain information
from bio-data to teaching
strategies to actual les-
son content. They can e-
mail school staff directly
or even take part in se-
lected threaded discus-

sions involving school
matters. They can view
teacher's work, pupils' projects or assignments,
etc, in the near future,

Bringing in Parents for Training

Currently, a total of about 20 parents with chil-
dren from various levels are involved in a pilot
phase. In August 1999, they spent an evening
at the school's computing laboratory enthusias-
tically learning how to access and use various
applications. Based on their positive feedback
and pleasant experiences, the school plans to
mount training for the other parents by levels.
The LV applications are very user-friendly to the
users, teachers and the administrators. Very
minimal IT skills, on the part of the teachers,
are needed to maintain the applications. Par-
ents who are very enthusiastic not only to view
but use the LV applications, are strongly advised
to equip their homes with personal computers
and internet services. For families that may have
financial difficulties to do so, the schocl has ap-
proached community centres to open up their
computer faciliies to enhance accessibility. One
limitation of the Learning Village is that it does

Parents and Child Leaming DQGHIEF_
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niot support the use of any of the mother tongue
languages. Perhaps this is one local need that
IBM has to seriously consider in future. For the
illiterate parents, the school will keep in touch
with them using the traditional communication
channel — parents’ meetings.

Conclusion

Too often, when schools are overwhelmed by
complex demands and daunting responsibilities,
they may be tempted to view parents and the
community as serious problems rather than val-
ued stakeholders. This chasm between schools
and the community is further accentuated when
the community's views apparently conflict with
the roles and responsibilities envisaged by
teachers. A most valuable way to bridge that
chasm is to work towards a culture that aims to
create, connect and communicate for sustain-
able success.

Mr Chan Poh Meng is the Principal of Outram Sec-
ondary School.




Towards A Common Goal:
A Journey Just Begun

Tan Khar Guek

This hive of excitement and lively exchange every Wednesday is but a single account of the
multi-faceted support the members of the Parent Support Group (PSG) render to our school.

“As we move info the 21st Century and strive to achieve our vision of Thinking School
Learning Nation, the suppon of parents and the community will be ail the mare impor-
fant to ensure that our schools are able to respond effectively to the challenges ahead.”

RADM Teo Chee Hean
Minister of Education

In the Thinking Schoaol Learning Mation — A First Wave — Strategic Review, parental involvement
was identified as one of the factors that required rethinking and re-envisioning.

In our effort to transform our school to a Thinking School Learning School, the formation of a

Parent Support Group (PSG) was one of the initiatives undertaken to involve other stakeholders in
providing the best education for our pupils. Involving the whole school community would also
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generate valuable synergy to better meet the challenges of educating our pupils for the future.
Thus, we set out to explore and actively seek out the talents and expertise of our parents.

The Journey Together: The Beginning

The Principal, in partnership with the HOD (IT) who acted as the School's Liaison Officer, met
eighteen parents one evening in November 1998. The outcome of this meeting was the formation
of the PSG Committee comprising of ten members. The PSG adopted the acronym ASSIST (As-
sisting the School to Sustain Innovations for Successful Teaching and Leamning). Among the guide-
lines drawn up was the agreement to meet menthly to plan and review the activities of the PSG -
ASSIST.

In ‘rethinking and re-envisioning’ parental involvement, identifying programmes to be undertaken
by the parents was guided by the following principles:

Parental involvernent at school will increase if the school has the foresight to recruit and deploy
parent volunteers in professional rather than administrative tasks. In doing so, parents’ time,
talent and expertise are employed to direcily impact pupil learning.

Parents would be more motivated if the tasks undertaken are challenging, meaningful and
purposeful. When parents view their contribution as knowledge-based and innovative in facili-
tating school improvement and pupil achievement, maintaining momentum and high morale
will be more sustainable.

Parents and teachers will collaborate to design and plan programmes and activities. Once
these are approved by the school management, parents will work independently towards achiev-
ing the stated objectives. This close collaboration will lead to the establishment of dynamic
relationships between parents and teachers as they problem solve together. Such strong bonds
will promote as well as protect the “bridge” being built between yesterday and tomorrow as weill
as the "bridge” being built between school and family.

A setting of collaboration and purposeful work will encourage a culture of visionaries, risk-
takers and experimenters. This role modelling by the parents and teachers involved is a step
forward in creating organisational learning in the school for teachers, parents and pupils.

With these principles in mind, the specific areas identified for the PSG ASSIST are summarised in
Table 1 attached. All activities are conducted outside curriculum time,

IT P3 232 Touch typing Every 1 hour
Wednesday
Reading P3 16 in groups Reading Twice ¥ hour
of 4 comprehension Weekly each
Mathematics P& EM2 9 Solving Word Every 1 hour
Problems Saturday

The IT, Homecraft and P1 Edutainment programmes are highlighted to showcase the enthusiasm
and commitment of our parents to the school's mission to teach language skills, IT literacy and to
develop pupils into independent individuals, useful to themselves and others.
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IT = Keyboarding Skills

Lessons are conducted for P3 pupils by three par-
ents every Wednesday for an hour. Classes are
rostered throughout the year for lessons. By the
end of the year, all P3 pupils will have been trained.
This will enhance our efforts to ensure that our pu-
pils have the basic tools to hamess IT for
more effective learning. Certifi- —
cates for comple-

tion D.f course N@
are printed and M‘
awarded to pu- LG‘ ¥

gresen®® - b s, '
pils. \ 5*1""‘ W \ Keyboarding Skills -

\ "‘“‘me h Look and type.
H ft \ B
omecra , agni® AT \

: } o 5 uﬂﬁwﬂwﬂ““‘ grov™ . ;
In the planning stage, | ﬂ%,wwtu AR : \ the PSG contributed ideas
; v g . . .
and supervised the x.ﬁ ?hnﬁf;m ?"““ﬂ : 15 conversion of a “spare”
room at the canteen to e \ & 'Studio Apartment’
housin kitchen and o ini
g a kitc : a ,:;‘_r:‘ﬂ:":-.‘-ﬂ-' \ space for dining and a
bed corner. Pupils from 1\ e \ P4 and P5 are

\ gt ® \ rostered to attend a
four-lesson module to
learn self-manage-
ment skills like simple
cooking, sewing
washing and house-
keeping. These
classes are con-
ducted once a week,
for six groups weekly.
By the end of the year,
all P4 and P5 pupils
will have been in-
ducted into the
programme. Classes
for P6 are conducted after PSLE, Eight parents and two teachers are managing this programme
co-ordinated by the Subject Head, Pastoral Care. Itis a highly innovative and successful programme
to teach our pupils life-skills for personal effectiveness. Parents and pupils are very enthusiastic
work closely shoulder to shoulder to make such delicious dishes as sushi, teriyaki, and vegetarian
noodles.

Keyboarding Skills — Type, type, hype!

Edutainment @ One

While the teachers are attending Contact Time meeting on Wednesday, five parents keep the P1
pupils occupied with educational programmes on CD-ROMS, videotapes as well as story telling,
singing and fun quizzes. These activities support our English and Mother Tongue programme
through reinforcing the language skills as well as motivating our pupils to learn through a multime-

b



dia approach. The parents have also leamnt to su-

pervise 280 kids for a whole hour and they have

managed wonderfully.

The Journey Together: Work and Play
The PSG members have also assisted the school
in the following areas on an ad hoc basis:

= Accompanying pupils on excursions so that
teachers are not repeatedly rostered for duties,
* Forming the reception committee for school cel-
ebrations viz. Sports Day, Lantern Festival. They
had also assisted in reception duties at the dis-
trict inter-school rope skipping competition when
the teachers were otherwise occupied in conducting examinations at school. This had received

special mention by the chairman of the Sports Council.

Gatting ready lo celabrate!

* Organising a "Family Day” for P1 and P2 pupils and their families at the Singapore Zoological
Gardens. It was a real treat for parents to share in their children’s excitement of a first outing

with the schoal.

* Being judges for Young Innovators Competition held as part of National Day Celebrations.

* (Co-hosting our guests from cur twin-school in Bangkok.

Hil Tea.

In the true spirit of gra-
cious living, they
organised a Chinese
New Year High Tea for
other parents as well
as a lunch for teachers
to celebrate Teacher's
Day. Crowning this
close working collabo-
rative partnership was

a pleasure trip to Johor Bahru to celebrate Teacher’s Day. This gave both parents and teachers

opportunities to see each other in a different context — At Play.

The Journey Together: Benefit Quotient

In measurable terms,
the PSG's service and
contributions have di-
rectly benefited 84% of
the pupils in the school
- every pupil from P1
and P3 to P6. We be-
lieve that other pupils
have also benefited
from the presence of

Meeting in the Panthouse.
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our parents in the school. The desired outcomes of “Putting others first” and the value of volunteerism
are visibly demonstrated by these parent volunteers. Teachers now see our parents as partners-
in-education rather than as ‘interference’ to bie kept out of school. As the PSG ASSIST develops,
it is our mutual hope that the construction of the bridge started would be reinforced and strength-
ened by a shared vision, a spirit of collaboration and mutual trust,

The Journey Together: Challenges Faced

in journeying the road less travelled, the PSG ASSIST has encountered the constraints of time
schedules and physical space {as our school is a 45-year-old building). But they are mast chal-
lenged by manpower constraints. Many parents have registered to help but when contacted few
turn up. One of the reasons being that, as working parents they are unable to assist during school
hours. Nevertheless, this core group of volunteers has doubled up and involved themselves in the
many areas of assistance. They are also appealing for more help through personal contact as well
as a newsletter and a web site to be launched as part of their first anniversary to celebrate service
and learning.

Areas of ASSIST

T Keyboarding skills to P3 Every Wednesday 2
Touch Typing | facilitate IT literacy 232 pupils 4% 1 hour session
Pastoral Care | Personal P4-P& Weekly 12
Homecraft effectiveness skills 730 pupils 4 lessons x 1 hour
20 per class {madular)
Reading Motivate reluctant P3 Ewvery Tuesday 2
readers 16 pupils and Friday
4 pupils per group I hour per group
Reading Reading for pleasure | Open to all pupils Every Tuesday 2
Comer and information and Friday
2 hour session
Edutainment Pupils are kept P1 Every Wednesday 5
& One occupied with 280 pupils 1 hour session
J meaningful activities
Conclusion

Our PSG is a group of enthusiastic, energetic, resourceful and resilient parents who work dili-
gently to render every help to the school. Their accomplishments in the school can be attributed to
the dynamic leadership within the committee, the commitment and the humility of servant leader-
ship of each and every member, and most importantly their focus on our common goal: To create
an environment where learning opportunities are maximised for every pupil. We could not ask for
more. We are indeed blessed with the PSG ASSISTance. B

Mrs Tan Khar Guek is the Principal of River Valley Primary School.
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introductin

The ability to communicate and work in a team is important for students
as these are important skills which employers look for. Collaboration
between students, whether locally or overseas, on projects improves
their ability to communicate and cooperate.

Collaboration should not only be confined to collaboration amongst stu-
dents but must also extend to collaboration between the school and
parents. As partners in education, any assistance rendered by the par-
ents will undoubtedly contribute greatly towards the common objective
of providing students with the best education possible.

Diane Goh

During the past two vears, we have initiated sev-

Nl 2 ; eral such collaborative projects. A brief outline
COI Iaborative of two of these collaborative projects is set out
Projects oo

Collaborative Project with Students
v

The growth of the Internet has diminished global boundaries. Informa-
tion can now be easily exchanged within seconds. The Internet has revo-
lutionized communication and education, and will continue to do so in
ﬂwt‘nfamabl&fmum With access to this vast “net” of information and
easy communication at economical rates, the Internet is an exciting and
effective teaching tool.

In 1998, applying the information technology available to us, we initiated
several collaborative projects with overseas schools. The most signifi-
cant of which was “Virtual Zoo", a collaborative project between Radin
Mas Primary School and Futurekids Hawaii. The objectives for this col-
laborative project were: —

a. to encourage students to use computers, in particular the Internet as
a research tool and a medium of communication:

b. to encourage students to carry out further research and study of cur-
riculum topics and to arouse interest in such topics;

¢. to allow students to communicate and share their knowledge with
students from different countries, cultures etc. and:

d. to provide opportunities for students to think creatively, to make deci-
sions and to foster cooperative learning.

This project required the students to research and study animals indig-

enous to their respective countries and regions and to construct a “Vir-
tual Zoo" from the information gathered. In order to provide students
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with “hands on” experience of the animals they researched on, we
organised a field trip to Singapore Zoological Garden and Night Safari.

Apart from their general duty of gathering information, the students were
given additional duties. The students were divided into 5 teams. Each
team was in-charge of a specific facet of the whole project. The five
teams were the "Communication Team”, the "Research Team”, the “Cre-
ative Team”, the "Webmasters” and the “Editorial Team”.

The “Communication Team” was in-charge of gathering information from
pupils in Hawaii via Video Conferencing while the "Research Team” was
responsible for confirming the information gathered and preparing the
write-ups on animals indigenous to our region. The responsibility of the
“Creative Team™ was to construct the “Virtual Zoo”. The “Webmasters®
gathered all the materials prepared by the above mentioned three teams
to create hotlinks for the “Virtual Zoo. The “Editorial Team” recorded the
daily account of the work done by the various teams.

During the project, the stu-
dents were required to meet
periodically to report their
contributions and activities in
their respective teams. This
allowed the students to ex-
change and share ideas so
as to refine and improve the

project.

The project was posted onto
the Intemet after the IT Open
House 1998 which was offi-
cially opened by the Minis-
ter for Education, Rear Ad-
miral Teo Chee Hean. We
are still continuing to update and improve the “Virtual Zoo” and to partici-
pate in collaborative projects with schools overseas.

Collaboration between Radin Mas Primary and Parents

Unlike parents of primary school students in the past, most of the par-
ents of the current primary school students in Singapore have gone
through formal education. Consequently, most of them are proficient in
the English language, their respective mother tongue or both. As such,
these parenis are able to play a significant role in the education of their

children.
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Farent halping & small graup of weak readers

b

Last year, we implemented a pilot
programme “Grow With Books", a
reading programme to encourage and
motivate students to read books in the
English language. The parent volun-
teers whom we call "Reading Mums
and Reading Dads” played a signifi-
cant role in this project. These parent
volunteers attended school three times
a week to listen to students read and
discuss what was read.

The programme was a success as stu-
dents were motivated to read. We,

therefore, extended this programme to the reading of books in mother

tongue and the formation of a special programme for weak readers this
year. Under this special programme, each group of weak readers, com-
prising not more than four students, is under the charge of a parent
volunteer. This would allow the parent volunteer to give sufficient atten-

tion to each weak reader.

It is important to note that without the assistance of such parent volun-

teers, a programme of this nafure is unlikely to succeed as it is man-
power intensive. Both the school and parents are grateful to the parent

volunteers for their sacrifices and commitment in participating in the

“Grow With Books" programme,

Besides assisting us in the "Grow With Books” programme, parents also

assist us in administrative work. Their assistance in manning the school

library has allowed us to extend our school library opening hours.
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Conclusion

mmmmmm above that collaboration in what-
i | providing a good education programme for our
m;ﬁmﬂmmhﬂeﬂ collaboration allowed us
muammm is similarto a

B "F.“ I_,--I_ v

Diane Goh is a teacher in Radin Mas Primary and the Level Head for English.
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At 5t Nicholas, we strive to provide students with all the best possible
opportunities and facilities for the acquisition of an all round education.
We believe that each child is unigque and talented in her own way. Hence,
we aim at maximising each child's potential by taking a holistic approach
in enriching school life and leaming, through the involvement of parents,
alumnae and the external community, to complement the efforts of our
teachers,

Parental involvement has been part of St Nicholas as far back as the
1870s. Parents and Alumnae are a treasure trove of experience and
expertise which we tap on to provide extra training and guidance to ben-
efit all our students.

Parental involvement is not meant 1o lessen the
workload of teachers. In fact, the time spent in con-

- -
! worklng WIth tacting parents, planning, monitoring programmes

‘ P a rents an d and updating parent data-bases adds to the duties

of teachers. All the extra effort is worthwhile for the

! the community beneficiaries are not only the students but everyone

Chan Wan Mui

who is involved in the project.

Areas of parent expertise range from simple cooking

to the latest in Information Technology, from the mak-
ing of local delicacies like roti prata, ketupat and "tang yuan" to the de-
signing of WEB pages and our school building.

Though the majority of our parents and old girls have their own pressing
commitments, at home and in their workplace, they willingly and gener-
ously make time, to give us a hand in moulding the future of our nation —
their children, our students. They help equip our students with skills and
attitudes to meet the challenges of the next millennium confidently and
efficiently.

Paranis & Alumnae siting in our School Commifteas & involvad in decision making.
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Most parents are usually very willing to help out. They are just waiting to
be invited to contribute. Theretore we consciously strive to maintain an
inviting school environment. At our very first encounter with parents, we
make time to talk to them, individually or in small groups.

We invite them to school at every opportunity we have. Sometimes, we
mﬂ&aﬂmwhrmmm&rs over tea or coffee, at the times

x5

mmﬁﬂhm-m school, after school, in the morning,
- s, evenings or even in the middle of the night. Our doors and
uaﬁmmwmm

We also reach out to them through circulars, newsletters, E-mail and
our school web-site, informing them of the latest developments in school.

We acknowledge their role in the partnership publicly and repeatedly, in
school, at school functions and in our many publications. In these ways,
we give them recognition and make them feel important, even if they
can help only on a short-term basis, or in a very small way. We make
themn feel that they belong to one big family, that the school is their sec-
ond home.

We provide them with as many opportunities as possible to interact with
us and to work collaboratively together in formal and informal situations.
All these interactions help to develop a special bond between the staff,
parents and old girls. Together we help to build and maintain a climate of
mutual trust, caring and sharing.

At our Primary 1 and Secondary 1 Orientation, we make it a point to
prepare separate programmes, run concurrently, for parents and pupils.
We ask parents to tell us what they, as parents, and the school should
do to provide the best-possible education for their children. They also let
us know the areas in which they can help the school. Our schoal now
has a data bank recording such information as well the parents’ areas of
expertise and the times and days they are available to give of their ser-
vices.

We involve our parents and old girls in decision-making. One example
of this was in the choice of site for our present school building and in the
big move to our present site in Ang Mo Kic, This consultative partner-
ship involves holding many meetings with the parents and old girls and
takes up a lot more of our time and energy, but the results are very
satisfying. The brainstorming provides a large pool of ideas and repre-
sentsa mm Therefore the final decisions made
are often sound, down-to-earth and practical. Most importantly, parents
and old gﬂs mwﬁmm have played their part and feel more
committed to helping the school.




There are many occasions when they are similarly involved consultatively.
Some recent examples are :

= Project Fairs, “Synergise | and II: on Wings of Eagles”, where projects,
incorporating inter-disciplinary approaches and focusing on process
skills, were on display. Among the projects were those from parents
and old girls. They set up rooms to display their contributions, con-
duct talks, demonstrate their various skills and talents,

» Concerts to commemorate the “International Year of the Older Per-
sons” at Nanyang Polytechnic on 30 May and 1 June and at Kallang
Theatre on 23 and 24 July 99. There were altogether 8 500 guests,
with the elderly of all races from all walks of life and from various
homes, clan associations, MUIS, MENDAKI, SINDA and from all over
the world as our very important special guests. Besides multi-cul-
tural and multi-lingual items put up by both our primary and second-
ary sﬁ.}dams‘ there were items by parents, old girls and the commu-
nity, namely friends of St Nicholas. Parents, old girls and the commu-
nity were also consulted when we planned our invitation lists.

« At our 65th Anniversary “We are Family” Reunion Dinner in Suntec

City, we had more than 5000 diners gathered together. The high-

lights of the dinner again involved parents, old girls and our pupils.

Our school culture encourages the
expression of views for the improve-
ment of the school. Many parents
give us feedback via the telephone
or through the mail. Parents who are
not as comfortable communicating
their views and suggestions in these
ways make their contributions in a dif-
ferent way. They use suggestion
boxes placed in various locations in
our school.

Many of our parents and old girls also
serve as our ambassadors at times.
They are effective in convincing new
parents, and other parents and old
girls, of the value of our programmes,
having had first-hand experience. Their words carry a lot of weight and
many new parents have come to better understand and accept our school
philosophies, goals, traditions, and also the rationale behind all our
programmes.

There are endless benefits in this alliance, not only for our students and
staff, but also our parents and old girls. The parents and old girls sup-
port and motivate one another to play a greater role in the education of
their children. They generate ideas for information and training to im-




Ouir fruse partpers in education.

prove the school as wen as neir nome cimare. | neir relanonsnips witn
their daughters also become stronger.

This partnership-in-education strengthens the bond of love, of caring &
sharing, within the St Nicholas Family, It also provides the link towards
extending this bond of love towards the larger community, the nation.

The bonds that are developed in school often go on into adult life. Loy-
alty to family will be extended to loyalty to friends and to school, and this
value will be the foundation of a united community and a cohesive na-
tion. Sometimes the
friendship that thay have
established with teach-
ers and other parents
lasts a life time. Their
circle of friends is much
bigger and wider.

Our pupils too benefit
from their parents’ in-
volvement in school
programmes. They de-
velop a sense of pride
from their parents’ in-
volvement and emulate
the selflessness displayed by their own parents and the countless cther
parents whao help. These children are better behaved and have greater
self confidence too.

Their education is more complete and more well-rounded and balanced,
They see more clearly the importance and benefits of working as a team
and will not hesitate to do their pan too when their turns come in the
years ahead. They will have a stronger sense of belonging, to their fami-
lies, to their schools, and, ultimately, to ocur nation.

Parental involvement in St Nicholas is now not just a family affair—it has
become a community affair. A number of well-wishers from the commu-
nity at large have come forward and volunteered to help in our various
school furictions and activities. They tell us that they feel welcome and
enjoy the sense of belonging to a big. warm and friendly family.

Parents, alumnae and the community make powerful partners in educa-
tion, Together with teachers, they develop a synergistic relationship that
helps boost the school towards excellence in education. Together, we
can make our school a first rate, world class school. B

Mdm Chan Wan Mui is the Vice-Principal of St Nicholas Girls” School.
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introduction

“PAPA” stands for Parents as Partners in Education in Yumin Primary.
The idea of forming a parent volunteer group was initiated by the school
in February 1991, Letters were sent out to parents and a number of
parents responded and showed interest in the idea. Two months later,
32 parents met at a get-together and formed an informal group to assist
the school. In early 1992, a Chairman and a Secretary were elected. At
that time, only 12 members made up the working committee. Today,
there are 68 members in the working committee
helping in the activities and programmes jointly
organised by the school and PAPA,

Some parents are “Associate Members” meaning
that their children have already left the school but
they have stayed on to help in the committee. Many
other parents offer their services for adhoc activi-
ties or when special projects are mounted. These
parents do not have the time to sit in the working committee but will
always give support in whatever way they can for they know that when
parents help in projects, teachers will be able to give more attention to
academic matters.

Objectives of the Committee

+ To tap the expertise of parents to help the school, for the benefit of
the pupils. It is also a channel for feedback from the parents.

+ To foster a closer relationship between the school and parents for
the benefit of all pupils.

The committee meets once a month on a Saturday afternoon. Members
also give feedback on comments and suggestions from other parents
who are not in the committee. We have a fantastic group of parents who
work very well together. Probably one of the secrets of our success is
that, they all work with one heart, without any hidden agenda. No per-
sonal benefits are expected. They respect each other’s ideas and sug-
gestions and any misunderstanding is quickly resolved in a mature man-
ner. Parents of all races are welcome, regardiess of their educational or
social background. The only qualification required to join the committee
is total dedication.

Members of the committee have been and are still helping in many
projects in the school. These include:

4 Paired-Reading Programme
Three times a week, a session is run for students who are weak in
reading. They are paired off with good readers. PAPA members su-
pervise the sessions and help the weak readers too. This is to incul-
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cate a reading habit amongst the weak readers and to help them do well in their oral English
examinations.

Sports Day

Members perform duties such as track judging, scoring and preparing the refreshment. They
also help to train cheerleaders for the sporis meet.

Fun Runs & Mass Jogs

These are organised by the school to improve the physical fitness of all pupils. Members help
out as route marshals at these events.

Fund-raising

So far, they have organised three food & funfairs to raise funds. Some of the money raised was
used to help poorer students of the school. Each fair saw a bigger amount of money raised.
Annual School Camps

In the earlier years, members went to the annual camp and cooked for the students and teach-
ers. In more recent years, they are more involved in the activities of the pupils in the camp.

—

Parent Voluntger conducting Basic Skills Traiming.
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School Excursions
Members accompany pupils and teachers on the many excursions organised by the school.
Library Duties

Members help in the library.

Teachers’ Day Concert

Members organise the concert items and train pupils in the dances and drama. They also sew
the costumes and make the props for the concert.

Children’s Day Concert

Yearly, members contribute at least one item for the concert.

Basic Skills Training

This programme was initiated by the Principal in 1997. Every year, after the PSLE, members
teach Pr. 6 students the art of sandwich-making and basic sewing. For 1999 pupils will be
taught ironing skills and the making of salad or rojak.

Pr. 1 Registration Exercise

Members help out at this annual event.

Pr. 1 Pre-Orientation Programme

In this programme, new Pr. 1 pupils and their
parents are brought on a guided tour of the
school by the PAPA members in September just
after the P1 registration, This is to help the more
timid students get to know their new school so
that they can settle in the school more easily
the following year.

Pr. 1 Orientation Recess Package

Members are also present to help parents and
pupils. All new Pr. 1 pupils are provided with a

recess package during the first two weeks of
school. Members help to guide the students to
the correct tables in the canteen where food is  Soccer Ciinic with Fandi Ahmad.,

laid out for them as well as check them on table

manners.

Teachers’ Contact Time

Every Wednesday afternoon, members help to keep an eye on the pupils in the hall while the
teachers have their weekly mestings.

Computer Free Access
Room

Members do shift duties so
that the room can remain
open for pupils who need to
use the computers for their
project work.

Computer Lab

Members come to help
when there are workshops
organised for parents.

Farant halping with the collection and distribution of used tex! books,
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+ Open Dialogue Sessions
Every rrﬂm%h dialogue sessions are organised for parents to come
and give their comments, suggestions and opinions. This provides a
channel for parents to have a direct link with the school. Members
help in the organisation and note-taking.

MEMH‘W "o realise the wnpurtame of a home-school
link. We are also fortunate that we are getting tremendous support from
the school, especially from our Principal and Vice-principal. Perhaps, if
all parents do come with the sole intention of helping the school we will
all be an important asset to the school. We certainly encourage all par-
ents to be a volunteer in their children's schools. No matter how little
time or effort put in it will definitely be appreciated.

In Yumin Primary School, although the committee is known as “PAPA”,
we do have a lot more ‘mamas’ than 'papas’ in the commitiee. We are
mwm the lookout for fathers who can spare some time and share
ertise with us. It is not true that the ladies are all full-time home-
m ﬂmﬁfafe they have a lot of time on their hands. More than half
’dfhmm have full-time jobs and utilise their annual leave time to

ool. So, fathers, you are definitely needed and we are wait-

Mrs. Lydia Foo is the Secretary of the PAPA Committee in Yumin Pr and an
ardent parent supporter of the school.
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Parents as Partners-in-Education

Teo Bee Eng

Coral Primary is a new school
and it started functioning in Janu-
ary 1899 with 12 classes of pu-
pils in the afternoon session at
the holding school, White Sands
Frimary School. The school
strives to emphasize character
development and the need to
instill good discipline and a cul-
ture of care in all its pupils.

The school also believes in work-

ing closely with the parents as
strong parental involvement and
close monitoring of the children's
learning will accelerate their
achievement. With that belief,
the school works on a strong
home-school partnership.

What we have been able to
achieve in this short span of time
is only possible due to the strong

When teachers are having Contact Time. our parent volunisers incorporale
support and dedication of the  fun while instiling core values in our pupils.
parents of Coral Primary. Our
school is indeed grateful to our parents who have served and contributed to the quality of school
life of our pupils. Their support in our parent-teacher mestin gs and their presence at school events
indeed speaks well of them as committed Partners-in-Education

Our parent volunteers have rendered their services in the following areas:
* Induction Programme for Primary One (Jan 99)
* Helping out During Teachers' Contact Time
* Story telling/ Teaching of Rhymes and Songs/ Craft work
= Celebration of events: Racial Harmony Day
National Day cum Games Day
Teachers' Day
* Helping out during the Clean-up of the classrooms as part of our Community Involvement
Programme (CIP)
* Making of the backdrop/banner for the special events
* Helping out at Games Day
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» Typing duties
* Processing of courseware for IT learning
= Accompanying the pupils on field trips

Our webpage, Coral Connection, provides a platform for parents and the community lo get to
know about the schoal.

Our website is:
http:// schools.moe.edu.sg/
coralps

Qur homepage was set-up on 5
Jun 1999. It was through the sup-
port of two if our parent volunteers,
Mrs Carol Cheong and Mr Looi
Choon Poh that we could publish
this webpage. The comments and
feedback from parents on our

website have been encouraging...

Hauving fun whita haiping out during Gamas Day.

Hi, to principal and all teachers, | am happy my girl can study in this new school and
I love your website. It is interesting and informative.
Keepitup...

Elsie Lim

Excellent job! Very informative and useful. Please keep up the good work.
Rahul § Jayawant

Communication

A close working relationship with our parents in running our school activities and school events
has led to a very open communication at all levels. At Coral Primary, we are also encouraged by
the many kind words and compliments from parents. Here is an excerpt of a letter that has warmed

our hearts. ...

{ am the parent of Jeremy Cheah. | wish to commend you on how well you and your
teachers have handled the children on their 15t day of school. You have done a good
Jjob in ensuring all things went orderly throughout the day. It is assuring o know that
my child's school welfare is in good hands. Such dedication and commitment is truly
appreciated.

Mrs D Cheah

The school keeps parents informed of school events and school news through a bi-monthly news-
letter, Coral Waves. Parents are also encouraged to contact the Principal directly by phone or
e-mail, details of which are published in the Goral Waves.

Ms Teo Bee Eng is the Principal of Coral Primary School.
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Internet

In conjunction with the UN Declared Year of
Older Persons and RGS IT Week, BestCad
and Parents for RGS jointly organised an
Internet Course for Grandparents in July 1999.
The whole project began as a form of commu-
nity work for our girls. Announcements were
made to inform the students, Participanis were
not charged to attend. Those girls’ whose grand-
parents were participating, had to fill in a form
in which the grandparents indicated their areas
of interest. The information was used to guide
them to websites that would be of interest to
them. Two instructors and some student facili-
tators were on hand to render more personalised
help when needed. Most of the participants have
internet access at home so they would have
ample opportunity to put info practice what they
have learnt on the programme,

Through this course, we hope to change the
commonly held mindset that the Internet is a
domain reserved only for the young and work-
ing adults. In fact, the government has been
actively encouraging the public, both young and
old to embrace the Internet, through its afford-
able Internet classes.

The Internet revolution is set to influence our
lives and change the way we access informa-
tion. No one can afford to be ignorant. If grand-
parents become knowledgeable in this area,
they can serve as mentors, to advise and guide
their grandchildren, while they surf the net. This

for
Grandparents

AN

Celine Tan

is highly desirable considering that in Singapore,
most of the children are from dual-income fami-
lies. Internet supervision is crucial fo young surf-
ers, who may not be mature enough to be dis-
cerning with the content.

We were indeed pleased that we had the op-
portunity to introduce the Internet to our RGS
grandparents and contribute in the government's
effort to make the Internet accessible to all.
Feedback from the participants was very posi-
tive. Rebekah Lin, granddaughter of Mr Lim Jit
Onn, attended the Internet course with him, She
has this to share with us:

"My grandfather and | leamt a lot about how to
use the Internet and how to visit all those inter-
esting sites. Mow, my grandfather does his bank-
ing online! He says it's the “in" thing now. | ben-
efited greatly from the experience as it taught
me many things | never knew about the Internet,
The instructor, Miss Tan was very nice and en-
couraging, she would send a student facilitator
to help us if we had any problems. My grandfa-
ther was delighted when he received an email
in his Hotmail account! After all the hardwork,
there was tea and pastries that my grandfather
enjoyed. |t was a truly an enjoyable experience
for the both of us.”

Celine Tan iz a teacher in Raffles Girls’ School



Student facilitator explaining
the finer poinis to
net surfing ...

@ Come .. Let me show you how...

In conjunction with
the UN Declared
Year of Older
Persons and

RGS IT Week,

BestCad and Parents
for RGS have jointly
organised an Internet
Course for Grand
Parents.

Now, I can find out everything about
my favourite country ...

Can monitor my stocks and shares
through the internet ...

Wow.. no more snail mail.
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Parents as Resources
In Peixin Primary School

Irene Ho

...... it is the interaction of homes and schools
that is the key to educabifity’

(Floud, 1965).

Introduction

This quotation very aptly sums up the impor-
tance of a triangular home-school partnership
between children, their parents and teachers.
Research studies show that strong home-school
relations positively impact student achievement.
In Singapore, there has also been greater
awareness in schools that closer links with par-
ents are essential for educational advance and
parents are ‘increasingly encouraged to get in-
volved in their children's studies and in school
activities' (Lee, 1995).

The first step undertaken by the school leader-
ship, to harness parents’ involvement in Peixin
Primary School, as a creative and invaluable
resource and to strengthen the triangular rela-
tionship between children, their parents and the
school, was to embark on a WIT project.

In mid-February 1997, a WIT committae (Peixin
Pulse) was set up in the school. The project ‘Par-
ents As Resources’ grew out of a need to chal-
lenge the assumption that the extent to which
school staff and parents work together to pro-
mote student learmning correlates positively to in-
creased student achievement and school effec-
tiveness (Chrispeels and Meaney, 1989).

This project gained recognition in 1998 when
the team was rewarded with a Silver award at
MNQCC level and the school was featured over
TCS channels 5 and 8 in the series ‘When The
Bell Rings’. With this promising start, the school
integrated the following four-step process as its
implementation strategy:

Steps in A Practical Partnership Programme
Step 1: Clear School Mission

At Peixin Primary School, the Principal,
feachers, parents and pupils work in a
caring and thinking environment, grow-
ing as a family and glowing as a school.
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Peixin Primary School's mission statement was
revised in 1998 o embrace parental involve-
ment. The new philosophy clearly articulates the
school's intent and preparedness to involve par-
ents in their children’s studies and in school
activities and to foster co-operation between
parents and schools in various ways.

Step 2: Principal’s Role in Implemention
The successiul implementation of the partner-
ship programme demands effective leadership,
an informed staff and committed parents. To
strengthen the partnership, the Principal carried
out the following:

= Early collaboration and participation by par-
ents in the decision-making process to em-
power parents and teachers and to increase
their commitment (Berman & McLaughlin,
1976). Firstly, all parents were invited in
January, to volunteer their services through
a survey questionnaire, A month before the
P1 registration exercise, the principal con-
ducted talks on P1 entry skills to the public.
Parents whose children were registered with
the school subsequently were encouraged
to join as parent volunteers,

Secondly, the knowledge base of teachers
and parents was established so that both
parties acknowledged the importance of the
school policy, identified with its vision and
appreciated the crucial stake they have in
the success of the pupils. This was achieved
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in early 1998, through several informal chit-
chat sessions, Functions such as Mothers’

Day celebrations, and tea parties to celebrate
school successes served to strengthen the
vision and philosophy for strong home-school
relations.

Thirdly, the policy and school goals were
communicated to teachers and parents. At
the same time, their concerns were amelio-
rated and one sure way of ensuring this was
to establish close, consistent and regular
communication. This was secured through
workshop sessions conducted by the Princi-
pal on the teaching of reading skills, man-
agement of good discipline and IT skills.
Teachers acted as faciltators. As a result, a
strong bond was developed between staff,
parents and pupils.

Fourthly, the programme was carefully co-
crdinated to ensure continuity and to strive

toward the successful implementation of a
‘well-planned, comprehensive and long-last-
ing' programme.

Step 3: Multi-Level Structure
A muiti-level leadership team towards effective
partnership was established:

| Principal

Vice-Principal

Parent-Teacher Partnership Commitiee

{Velunteer Parents and Parent-Teacher
Parinership Co-ordinator)




Step 4: Roles Definition

The school identified various roles for these
parents to carry out. Hence, within the school,
parents assumed a variety of roles. As volun-
teers, parents acted as partners-in-education by
helping out in ECAs such as Chinese Dance,
Metball, hikes, camps, celebrations such as
MNational Education Fair (Cluster), Science Fair,
Open house, Speech Day, Children's Day., the
Hydroponics Garden, Adopt-A-Park scheme,
visits to the Sreenarayana Home and the Woody
Lodge Home. Besides accompanying staff and
children on journeys, repairing and mending li-
brary books, parents also make minor repairs
and renovations to the school building. Their
involvement was geared to a specific time and
task.

Moreover, parents served as resources in the
school's instructional programme. As volunteers,
they provide assistance in reading in the library
and in the teaching of phonics in the Learning
Support Programme, Parents are invited to con-
duct assembly talks on culture, for example, Fili-
pino, Indian lifestyles, food, festivals etc.

Framework Of Activities

The school further developed the following 9-
point programme for an effective partnership be-
tween parents and teachers in the school based
on the study of the principles proposed by
Berger (1978), Long {1986), Atkins et al (1988)
and Macbeth (1989).

1 A Welcoming System

An Open-Door Policy

The school adopts an open-door policy. This is
worked out largely by setting up a welcoming
systam. Parents are welcomed, not only when
the child is first admitted, but all the times, both
in the sense of being greeted in a friendly and
courteous manner and in the sense of encour-
aging them to feel that they are part of the school
community.

Contacts Early in the Year
Meetings with parents are held at almost all lev-
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els. The message to parents thal the school
cares is important.

Two-way Communication Throughout the Year
A two-way communication pattern is encour-
aged for school personnel to meet the children
and their parents even before a problem
emerges so that the climate is set for parents
and the school to work together on behalf of,
rather than suffer a confrontation over a child.
Parents play an active role in establishing com-
munication with the school during visits to the
school, parent-teacher conferances and involve-
ment in school activities.

Specific Events

Parents are invited for specific events, comple-
mented by an open invitation to parents to par-
ticipate in ongoing educational programs. Out-
side the classroom or just inside the door, teach-
ers display assignments for the week, and good
work by the children.

Visits to the Classroom

Visits to the classroom allow parents to become
acquainted with their child's educational envi-
ronment, the other children in the room and the
teacher. Conferences are held periodically to
continue the dialogue on the educational
progress of the child. Participation in schoaol
activities allow parents to become co-educators.

Setting up a Family Centre

Parents are provided with a place in the school
where they can meet, share information, work
and relax. A family corner is equipped and
stocked with items provided by parents such as
benches, tables, bulletin board and reading
materials.

2 Written Reports or Profiles

The result slip of each child is presented to par-
ants at least twice a yearwith detailed comments
by teachers about a child's attainment, effort and
behaviour. This report is an agenda for a con-
sultation at least twice a year, between parents
and teachers to plan the child's next phase of
learning.



3 A Private Consultation

Frivate and comfortable meeting place

To achieve open two-way communication, par-
ents and teachers talk in confidence in a pri-
vate and comfortable place, just outside the
General Office.

Quick Conferences

CQuick conferences with parents are conducted
in the Staff Lounge or the Parents’ Corner, when
parents pick up their child.

4 Class Meetings

A class meeting is scheduled every term to ex-
plain to those parents with children in the same
class, the nature of the coming term’s curricu-
lum and how parents can reinforce it in the
home.

5 A Parents’ Association

The school plans to set up a formal advisory
council whereby parents can be involved as
policymakers. The Parent Teacher Organisation
will be open to all parents with children in the
school. Instrumental to the success of the Par-
ent-Teacher Organisation (PTO) is the need to
ensure that its main concerns should be educa-
tional provision and parent-teacher links, its
main functions being consultation and informa-
tion. Materials will also be published for parents
and the PTO will be encouraged to sponsor
potluck dinners or organise camivals to promote
a community spirit. In this way, the PTO will
serve as an avenue towards greater parent-
school interaction,

6 Publications

Communication in Peixin Primary School ranges
from the simplest note sent home by the teacher
to news reports on the programmes in the school
— such as the Adopt-A-Park scheme, Science
Fair, Parents As Resources programme — in the
media. Parents know whal is happening at
school and are interested in program develop-
ment and curriculum decisions. Publications by
the school through the Peixin Pulse, to keep
parents informed, are prepared in collaboration
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with staff and parent volunteers. Forms of com-
munication include:

1) One-way communication such as simple
notices. A notice is used by the school as a
message from the Principal, or it may be sent
home by each teacher. It is a formal, but
simple form of one-way communication.

2) Spontaneous Motes and Happy-grams
Motes written by teachers, on the spur of the
moment and happy-grams or ‘Gladgrams’ in
pupils’ diaries are carried home by pupils.
They are excellent mechanisms for teach-
ers to periodically report something positive
about each child. The concept behind each
of these formats is the same — io communi-
cate with the parent in a positive manner,
thereby improving both parent-teacher rela-
tions and the child's concept.

Dialogues between the School and
Parents

Brief parent-teacher dialogues through tele-
phone calls make the welcome more personal
and encourage specific participation. An early
telephone call produces many benefits from ap-
preciative parents. Instead of contacting parents
only when something is amiss, the tradilion is
changed by setting aside a short period for
making telephone calls to parents. Notes are
also be sent to parenis to ask for convenient
times to call.

8 A System of Home Visits

Home Visits

Teachers make efforts to visit their students’
homes as a way of reaching parents who have
no telephone. Teachers who devote the time
required have found it a rewarding experience.

MNeighbourhood Visits

Visits to the neighbourhood are excellent ways
to meet parents. Rather than waiting until the
regular conference period arrives or when a
problem has arisen, teachers contact parents
early in the year,



9 Teaching as a Service to Assist Parent
Partners
Parent Education Meetings
Parents become volunteer resources for the
school through Parent Education meetings,
which teach them to be effective tutors and vol-
unteers in the school. They share their talents
or experiences with the school in activities such
as needlework, storytelling, leading dance
projects, etc. The school plans fo further engage
parents as volunteers in the following activities:
* washing and ironing school sports gear
making costumes and scenery for school
plays
general classroom help — getting up and
clearing up
getting involved in school building projects
helping with holiday play schemes
helping with a creche to enable other par-
ents to leave children and attend school func-
tions

School Programs and Workshops

The school plans to offer programs and work-
shops to explain new terminclogy in different
subjects. Parents can then plan and implement
some of the workshops. Speakers can also be
obtained from among them and projects can be
started such as bookmaking projects, etc.

Suggestion Box
A suggestion box has been employed to bring
in suggestions from parents to the school.

Learning Centres

Parents, as volunteers, are in charge of leam-
ing centres such as:

* a Reading Centre
a Science Area

an Art Project Centre

-

Conclusion

Parents are the continuous force in the educa-
tion of their children from birth to adulthood. They
represent a valuable but often unacknowledged
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resource which can be tapped to great effect in
the education of children and young people.
Peixin Primary School has structured a success-
ful 9-point programme to foster effective part-
nership with parents of my school.

An essential strategy was for the school to
recognise parents as first-line clients and strive
towards including parents as ‘active’ partners.
Parents have a clear understanding of school
goals through frequent communication. The
school shares with parents ways in which they
can help meet school goals. Ample opportuni-
ties are provided for parents and community
members to participate in school functions and
activities. Multiple means are used to commu-
nicate with parents, including a diary, newslet-
ter, notes home, telephone calls, parentiteacher
conferences, home visits, celebrations and
meetings. Parents are given information to help
their children at home.

By setting the right climate, the school has suc-
ceeded in encouraging parents to play a key
role in primary education by capitalising on the
positive potential of the ‘parent-child learning
bond' in support of teachers’ efforts.

A successful partnership in the school will lead
to: a greater willingness from both parents and
teachers to mutually intervene on the child’s
behalf; a greater confidence in tackling school-
related activities al home; a wider commitment
to the life and work of the school and a deeper
interest in the processes of education. In short,
in the words of John Coe (1984),

The finest school will be even finer when
it acknowledges the powerful contribu-
tions of every parent.’ B

Irane Ho is the Principal of Peixin Primary School.



School, Family and
Community Partnerships

Joyce L. Epstein

Caring for the Children We Share

The way schools care about children is reflected in the way
schools care about the children’s families. If educators view chil-
dren simply as students, they are likely to see the family as sepa-
rate from the school. That is, the family is expected to do its job
and leave the education of children to the schools. If educators
view students as children, they are likely to see both the family
and the community as partners with the school in children's edu-
cation and development. Partners recognize their shared inter-
ests in and responsibilities for children, and they work together
to create better programs and opportunities for students.

There are many reasons for developing school, family, and com-
munity partnerships. They can improve school programs and
school climate, provide family services and support, increase
parents’ skills and leadership, connect families with others in the
school and in the community, and help teachers with their work.
Howaver, the main reason to create such partnerships is to help
all youngsters succeed in school and in later life. When parents,
teachers, students, and others view one another as partners in
education, a caring community forms around students and be-
gins its work.

What do successful partnership programs look like? How can
practices be effectively designed and implemented? What are
the results of better communications, interactions. and exchanges
across these three important contexts? These guestions have
challenged research and practice, creating an interdisciplinary
field of inquiry into school, family, and community partnerships
with “caring” as a core concept.

Overlapping Spheres of Influence: Understanding the Theory
Schools make choices. They might conduct only a few commu-

nications and interactions with families and communities, keep-
ing the three spheres of influence that directly affect student learn-
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ing and development relatively separate. Or they might conduct
many high-quality communications and interactions designed to
bring all three spheres of influence closer together. With frequent
interactions between schools, families, and communities, more
students are more likely to receive common messages from vari-
ous people about the importance of school, of working hard, of
thinking creatively, of helping one another, and of staying in
school.

The extermnal model of overlapping spheres of influence recog-
nizes that the three major contexts in which students learm and
grow — the family, the school, and the community — may be drawn
together or pushed apart. In this model, there are some prac-
tices that schools, families, and communities conduct separately
and some that they conduct jointly in order to influence children’s
leaming and development. The internal model of the interaction
of the interaction of the three spheres of influence shows where
and how complex and essential interpersonal relations and pat-
terns of influence cccur between individuals at home, at schoaol,
and in the community, These social relationships may be en-
acted and studied at an instifutional level (e.g., when a school
invites all families to an event or sends the same communica-
tions to all families) at an individual level (e.g., when a parent
and a teacher meet in conferance or talk by phone). Connec-
tions between schools or parents and community groups, agen-
cies, and services can also be represented and studied within
the model.’

The model of school, family, and community partnerships locates
the student at the center. The inarguable fact is that students
are the main actors in their education, development, and suc-
cess in school. School, family, and community partnerships can-
not simply produce successful students. Rather, partnership
activities may be designed to engage, guide, energize, and mo-
tivate students to produce their own successes, The assump-
tion is that if children feel cared for and encouraged to work hard
in the role of students they are more likely to do their best to
learn to read, write, calculate, and learn other skills and talents
and to remain in school.

Interestingly and somewhat ironically, studies indicate that stu-
dents are also crucial for the success of schoel, family, and com-
munity partnerships. Students are often their parents’ main source
of information about school. In strong partnership programs,
teachers help students understand and conduct traditional com-
munications with families (e.g., delivering memos or report cards)




and new communications (e.g., interacting with family members
about homework or participating in parent-teacher-student con-
ferences). As we gain more information about the role of stu-
dents in partnerships, we are developing a more complete un-
derstanding of how schools, families, and communities must work
with students to increase their chances for success.

How Theory Sounds in Practice

In some schools, there are still educators who say, “If the family
would just do its job, we could do our job.” And there are still
families who say, "l raised this child; now it is your job to educate
her,” These words embody the theory of "separate spheres of
influence.” Other educators say, “l cannot do my job without the
help of my students’ families and the support of this community.”
And some parents say, 'l really need to know what is happening
in school in order to help my child.” These phrases embody the
theory of “overlapping spheres of influence.”

In a partnership, teachers and administrators create more fam-
ily-like schools. A family-like school recognizes each child’s indi-
viduality and makes each child feel special and included. Fam-
ily-like schools welcome all families, not just those that are easy
to reach. In a parinership, parents create more school-like fami-
lies. A school-like family recognizes that each child is also a stu-
dent. Families reinforce the importance of school, homework,
and activities that build student skills and feelings of success.
Communities, including groups of parents working together, cre-
ate school-like opportunities, events, and programs that rein-
force, recognize, and reward students for good progress, cre-
ativity, contributions, and excellence. Communities also create
family-fike settings, services, and events to enable families to
better support their children. Community-minded families and
students help their neighborhoods and other families. The con-
cept of a community school is re-emerging. It refers to a place
where programs and services for students, parents, and others
are offered before, during, and after the regular school day.

Schools and communities talk about programs and services that
are “family-friendly” — meaning that they take into account the
needs and realities of family lite in the 1930s, are feasible to
conduct, and are equitable toward all families. When all these
concepts combine, children experience learning communities or
caring communities.*



All these terms are consistent with the theory of overlapping
spheres of influence, but they are not abstract concepts. You will
find them daily in conversations, news stories, and celebrations
of many kinds. In a family-like school, a teacher might say, “l
know when a student is having a bad day and how to help him
along.” A student might slip and call a teacher “mom” or “dad”
and then laugh with a mixture of embarrassment and glee. In a
school-like family, a parent might say, “| make sure my daughter
knows that homewark comes first.” A boy might raise his hand to
speak at the dinner table and then joke about acting as it he
were still in school. When communities reach out to students
and their families, youngster might say, “This program really made
my schoolwork make sense!” Parents or educators might com-
ment, “This community really supports its schools.”

Once people hear about such concepts as family-like schools or
school-like families, they remember positive examples of schools.
teachers, and places in the community that were “like a family”
to them. They may remember how a teacher paid individual at-
tention to them, recognized their uniqueness, or praised them
for real progress, just as a parent might. Or they might recall
things at home that were “just like school” and supported their
work as a student, or they might remember community activities
that made them feel smart or good about themselves and their
families. They will recall that parents, siblings, and other family
members engaged in and enjoyed educational activities and took
pride in the good schoolwork or homewaork that they did, just as
a teacher might.

How Partnerships Work in Practice

These terms and examples are evidence of the potential for
schools, families, and communities to create caring educational
environments. It is possible to have a school that is excellent
academically; but ignores families. However, that school will build
barriers between teachers, parents, and children — barriers that
affect school life and learning. It is possible o have a school that
is ineffective academically but involves families in many good
ways. With its weak academic program, that school will short-
change students’ learning. Neither of these schools exemplifies
a caring, educational environment that requires academic ex-
cellence, good communication, and productive interactions in-
volving school, family, and community.

Some children succeed in school without much family involve-
ment or despite family neglect or distress, particularly if the school




has excellent academic and support programs, Teachers, rela-
tives outside the immediate family, other families, and members
of the community can provide important guidance and encour-
agement to these students. As support from school, family, and
community accumulates, significantly more students feel secure
and cared for, understand the goals of education work to achieve
to their full potential, build positive attitucles and school behav-
iors, and stay in school The shared interests and investmenis
of schools, families, and communities create the conditions of
caring that work to “overdetermine” the likelihood of student suc-
cess.”

Any practice can be designed and implemented well or poorly.
And even well-implemented partnership practice may not be
useful to all families. In a caring school community, participants
work continually to improve the nature and effects of partner-
ships. Although the interactions of educators, parents, students
and community members will not always be smooth or success-
ful, partnership programs establish a base of respect and trust
on which to build. Good partnerships withstand questions, con-
flicts, debates, and disagreements; provide structures and pro-
cesses to solve problems; and are maintained - even strength-
ened — after differences have been resolved. Without this firm
base, disagreements and problems that are sure to arise about
schools and students will be harder to solve.

What Research Says

In surveys and field studies involving teachers, parents, and stu-
dents at the elementary, middle, and high school levels, some
important patterns relating to partnerships have emerged.*

* Partnerships tend to decline across the grades, unless schools
and teachers work to develop and implement appropriate
practices of partnership at each grade level.

*  Affluent communities currently have more positive family in-
volvement, on average, unless schools and teachers in eco-
nomically distressed communities work to build positive part-
nerships with their students’ family,

* Schoois in more economically depressed communities make
more contacts with families about the problems and difficul-
ties their children are having, uniess they work at developing
balanced partnership programs that include contacts about
positive accomplishments of students.

* Single parents, parents who are employed outside the home,
parents who live far from the school, and fathers are less



involved, on average, at the school building, unless the school
organizes opportunities for families to volunteer at various
times and in various places to support the school and their
children.

Researchers have also drawn the following conclusions:

» Just about all families care about their children, want them to
succeed, and are eager to obtain better information from
schools and communities so as to remain good partners in
their children's education.

« Just about all teachers and administrators would like to in-
volve families, but many do not know how to go about build
positive and productive programs and are consequently fearful
about trying. This creates a “rhetoric rut,” in which educators
are stuck, expressing support for partnerships without taking
any action.

« Just about all students at all levels — elementary, middle, and
high school —want their families to be more knowledgeable
partners about schooling and are willing to take active roles
in assisting communications between home and school. How-
ever, students need much better information and guidance
than most now receive about how their schools view partner-
ships and about how they can conduct important exchanges
with their families about school activities, homework, and
school decisions.

The research results are important because they indicate that
caring communities can be built, on purpose; that they include
families that might not become involved on their own; and that,
by their own reports, just about all families, students, and teach-
ers believe that partnerships are important for helping students
succeed across the grades.

Good programs will look different in each site, as individual
schools tailor their practices to meet the needs and interests,
time and talents, and ages and grade levels of students and
their families. However, there are some commonalities across
successful programs at all grade levels. These include a recog-
nition of the overlapping spheres of influence on student devel-
opment; attention to various types of involvement that promote
a variety of opportunities for schools, families, and communities
to work together; and an Action Team for School, Family, and
Community Partnerships to coordinate each school's work and
progress.
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Six Types of Involvement — Six Types of Caring

A framework of six major types of involvement has evolved from
many studies and from many years of work by educators and
families in elementary, middle, and high scheools. The framework
(summarized in the accompanying tables) helps educators de-
velop more comprehensive pregrams of school and family part-
nerships and also helps researchers locate their questions and
results in ways that inform and improve practice.®

Each type of involvement induces many different practices of
partnership (see Table 1.1). Each type presents particular chal-
lenges that must be met in order to involve all families and needed
redefinitions of some basic principles of involvement (see Table
1.2). Finally, each type is likely to lead to different results for
students, for parents, for teaching practice, and for schoaol cli-
mate (see Table 1.3). Thus, schools have choices about which
practices will help achieve important goals. The tables provide
examples of practices, challenges for successful implementa-
tion, redefinitions for up-te-date understanding, and results that
have been documented and observed.
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TABLE I}

Programs of Parinership, and Sample Practices

Epstein's Framework of Six Types of Involvement for Comprehensive

Type 1 Tyvpe 2 Type 3 Type 4 Type 5 Tvpe 6
Decision Collaborating
Parenting Communicating Volunteering at Home Making With Community
Help all families Design effectve Recruit and organ-  Provide informa- Inciude paremnts in Ia‘mﬁirmm
estabiish home forma of schoal- ize parent help and  tion and ideas 1o sehaol decisions, grate rmsources and
snvisonmants 1o to-hame and support families aboud how  developing parent senices from the
supporn children home-to-school 1o help studards at laadess and mmrnmﬂlg o
as sludents Comanicatan home with home- repregentatives strengthen school
about scheal work and others pragrams, famity
programs and Iheir crarmouium-retated practices, and
children's progress actwifies, decisions, student keaming
and planing and developmant
Sampie Practices
Suggpestions for Conterences with School and class- Information for Active PTARTO Intormation for stu-
home canditions gvany parent al ra0m yolunieer families on skills or offwer parant dants and families
that support least once a year, program to help recquired far organizations, o Community
lgaming at aach with follow-ups ieachers, adminis-  students in.all achvizony councils, heaith, culiural,
grade ievel as negaed frators, students, subjects at each oF comimiflees racreational, sooal
and other parents grade (g, currculum, Support, and other
Workshops, video Language tranglat- safaty. personnel) EIOGIAMmSs of
lapes, compubir- ors assest families, Pareni room ar Infarmation on far parent leadar- SENA0S5
ized phong mes- as neaded faunily center for homework policies:  ship and partici-
sages an paranting wvalunteer work, and how ko moni- patian Information on
and child rearing Weekly or moathly  mestings, resowrces  tor and discuss community activi-
for each age and intders of student for families sehoolwons al independent advo-  ties that link to
grade laves work sent homea heme CACY Qroups to laarning skifls and
for review and Annual posteand Ity arwd work for takerts, mcluding
Parent educaton Coamments survey o identify Imformation on schonl reform and SLMIMEr programs
and olfwar coursas all avatlable talents,  how 1o assist she- improvemeants Tor studants
o training for Parant-student s, and locations.  dents to iImprove
parents {e.g., GED,  pick-up of repart af volurieers ghills on vanous District-level coun-  Senvice integration
college credt, cards, with confar- class and schood cila and committeas  through partner-
family [aracy) BMNCES on imprav- Class paren. ASsESSMEnts for family and com-  ships invobing
ing grades telephone tree, munily involvement  schood; civic, coun-
Family support or other structurés Regular schedule seling, cultural,
programs to assist Regular schedula 1o provede all fami- of hamewaork that Infermation on health, recren-
farmshes with health,  af useful noboes, ligs with neaded requites shedents schanol o boeal tican, and other
nutrition, and otber  mamos, phona Indorration to discuss and elgctions for school  agencies and organ-
SETVICRS calls, nawsletters, interact with fami- represantatives izations, and
and other com- Parent patrols or ligs an what they businesses
Home visits at munications other activities 1o are learming in class  Netwarks 10 link all
fransition points aid safety and oper- families with parent  Senice to the
i preschool, ele- Clear information ation of school Calendars with ac-  representatives COMMUnIty oy
mentary, middle, on choosing schnols  programs tivities tar parents students, familkes,
and high school; OF COUrSEs, pro- and students o do and schools {e.q.,
ngighbortaod grarms, and activi- at hame or i fha recycling, ar,
maatings o halp s wailhin schools coamamilnty music, drama. and
families understand athar activibas for
schools and tohelp  Clear infosmation Family math, science, saniors of others)
schools understand  on all school pofi- and reading activi-
families CiBs, programs, thes at school Participation of
reforms, and abumni in school
transstions Surrrar learning pragrams for
packets or activities students

Family participation
in satting student

goals each year amd
in planring for
college or work




TABLE L2 Challenges and Redefinitions for the Successful Design and Implementation
of the Six Types of Involvement

Chalienges
Type 1 Type 2 Type 3 Type 4 Type 5 Type &
Learning Decigion Collaborating
Parenting Communicating Volunteering af Home Making With Community
Prowde inlormation  Review the read-' Recruit volunteers Design and organ- Include parent Sohve turf problems
1o all families who abdity, clarity, form, wickely s0 thiat all ize a regular schad-  leaders from all of responsibdines,
need it, not just ta and frequency of all  families know that ule of interactive racial, ethnic, socio-  funds, stafl, and lo-
the few who can memes, Notices, their time and tak- hamework (8.4, economic, and cabons for cofabo.
attend workshaps and other printand  anls are walcome weakly or bi- olfar groups in rative activities
or meetings at the ronpant commune- monthly) that grees the school
school baildng cations Make flexible sched- students responsi- Infiorm families of
ules for vodunteans,  bilily for discussing  Ofer training fo commurnity pro-
Enable famifins Congidar parents assemblies, and imporiant things anable lepdars 1o grams for students,
to share informa- who do not speak events to enable they are learming, seqve BS Tepregen-  Skoh as mentoring,
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TABLE L3 Expected Results for Students, Parents, and Teachers of the Six Types of invelvement
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Charting the Course

The entries in the tables are illustrative. The sample practices
displayed in Table 1.1 are only a few of hundreds that may be
selected or designed for each type of involvement. Although all
schools may use the framework of six types as a guide, each
school must chart its own course in choosing praclices to meet
the needs of its families and studenis.

The challenges shown (Table 1.2) are just a few of the many
that relate to the examples. There are challenges — that is, prob-
lems — for every practice of partnership, and they must be re-
solved in order to reach and engage all families in the best ways.
Often, when one challenge is met, a new one will emerge.

The redefinitions (also in Table 1.2) redirect old notions so that
involvement is not viewed solely as or measured only by “bod-
ies in the building.” As examples, the table calls for redefinitions
of workshops, communication, volunteers, homewaork, decision
making, and community. By redefining these familiar terms, it is
possible for partnership programs to reach out in new ways to
many more families.

The selected results (Table 1.3) should help correct the wide-
spread misperception that any practice that involves families will
raise children's achieverment test scores. Instead, in the short
term, certain practices are more likely than others to influence
students’ skills and scores, while other practices are more likely
to affect attitudes and behaviors. Although students are the main
focus of partnerships, the various types of invelvement also pre-
mote various kinds of results for parents and for teachers. For
example, the expected results for parents include not only lead-
ership in decision making but also confidence about parenting,
productive curriculum-related interactions with children, and many
interactions with other parents and the school. The expected
results for teachers include not only improved parent-teacher
conferences or school-homes communications but also batter
understanding of families, new approaches to homework, and
other connections with families and the community.

Most of the results noted in Table 1.3 have been measured in at
least one research study and observed as schools conduct their
work. The entries are listed in positive terms to indicate the re-
sults of well-designed and well-implemented practices, It should
be fully understood, however, that results may be negative if
poorly designed practices exclude families or create greater
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barriers to communication and exchange. Research is still
needed on the results of specific practices of partnership in vari-
ous schools, at various grade levels, and for diverse popula-
tions of students, families, and teachers. It will be important to
confirm, extend, or correct the information on results listed in
Table 1.3 if schools are to make purposeful choices among prac-
tices that foster various types of involvement.

The tables cannot show the connections that occur when one
practice activates several types of involvement simultaneously.
For example, volunteers may organize and conduct a food bank
(Type 3) that allows parents to pay $115 for 530 worth of food for
their families (Type 1). The food may be subsidized by commu-
nity agencies (Type 6). The recipients might then serve as vol-
unteers for the program or in the community (perpetuating Type
3 and Type 6 activities). Consider another example: An after-
school homework club run by volunteers and the community rec-
reation department combines Type 3 and type 6 practices. Yet it
also serves as a Type 1 activity because the after-school pro-
gram assists families with the supervision of their children. This
practice may also alter the way homework interactions are con-
ducted between students and parents at home (Type 4). These
and other connections are interesting, and research is needed
to understand the combined effects of such activities.

The tables also simplify the complex longitudinal influences that
produce various results over time. For example, a series of events
might play out as follows. The involvement of families in reading
at home leads students to give more attention to reading and to
be more strongly motivated to read. This in turn may help stu-
dents maintain or improve their daily reading skills and then their
reading grades. With the accumulation over time of good class-
room reading programs, continued home support, and increased
skills and confidence in reading, students may significantly im-
prove their reading achievement test scores. The time between
reading aloud at home and increased reading test score may
vary greatly, depending on the quality and quantity of other read-
ing activities in school and out.

Consider yet another example. A study by Seyong Lee, using
longitudinal data and rigorous statistical controls on background
and prior influences, found important benefits for high school
students’ attitudes and grades as a result of continuing several
types of famnily involvement from the middle schocl into the high
school. However, achievement test scores were not greatly af-
fected by partnerships at the high school level. Longitudinal stud-
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ies and practical experiences that are monitored over time are
needed to increase our understanding of the complex patierns
of results that can develop from various partnership activities.®

The six types of involvement can guide the development of a
balanced, comprehensive program of partnerships, including
opportunities for family involvement at school and at home, with
potentially important results for students, parents, and teachers.
The results for students, parents, and teachers will depend on
the particular types of involvement that are implemented as well
as on quality of the implementation.

Action Teams for School, Family, and Community
Partnerships

Who will work to create caring school communities that are based
on the concepts of partnership? How will the necessary work on
all six types of invalvement get done? Although as a principal or
a teacher may be a leader in working with some families or with
groups in the community, one person cannot create a lasting,
comprehensive program that involves all families as their chil-
dren progress through the grades.

From the hard work of many educators and families in many
schools, we have learmed that, along with clear policies and strong
support from state and district leaders and from school princi-
pals, an Action Team for School, Family, and Community Part-
nerships in each school is an essential structure. The action team
guides the development of a comprehensive program of part-
nerships, including all six types of involvement, and the integra-
tien of all family and community connections within a single,
unified plan and program. The trials and errors and the efforts
and insights of many schools in our projects have helped iden-
tify five important steps that any school can take to develop more
positive school-family-community connections.’

Step 1: Create an Action Team

A team approach is an appropriate way to build partnerships.
The Action Team for School, Family, and Community Partner-
ships can be the “action arm” of a school council, if one exists.
The action team takes responsibility for assessing present prac-
tices, organizing options for new partnerships, implementing
selected activities, evaluating next steps, and continuing to im-
prove and coordinate practices for all six types of involvement.
Although the members of the action team lead these activities,
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they are assisted by other teachers, parents, students, adminis-
trators, and community members.

The action team should include at least three teachers from dif-
ferent grade levels, three parents with children in different grade
levels, and at least one administrator. Teams may also include
at least one member from the community at large and, at the
middle and high school levels, at least two students from differ-
ent grade levels. Others who are central to the school's work
with families may also be included as members, such as a caf-
eteria worker, a school social worker, a counselor, or a school
psychologist. Such diverse membership ensures that partner-
ship activities will take into account the various needs, interests,
and talents of teachers, parents, the school, and students.

The leader of the action team may be any member who has the
respect of the other members and has good communication skills
and an understanding of the parinership approach. The leader
or at least one member of the action team should also serve on
the school council, school improvement team, or other such body.
if one exists.

In addition to group planning, members of the action team elect
(or are assigned to act as) the chair or co-chair of one of six
subcommittees for each type of involvement. A team with at least
six members (and perhaps as many as 12) ensures thal respon-
sibilities for leadership can be delegated so that one person is
not overburdened and so that the work of the action team will
continue even if members move or change schools or positions.
Members may serve renewable terms of two to three years, with
replacement of any who leave in the interim. Other thoughtful
variations in assignments and activities may be created by small
or large schools using this process.

In the first phase of our work in 1987, projects were led by “project
directors” (usually teachers) and were focused on one type of
involvernent at a time. Some schools succeeded in developing
good partnerships over several years, but others were thwarted
if the project director moved, if the principal changed, or if the
project grew larger than one person could handle. Other schools
took a teamn approach in order to work on many types of involve-
ment simultaneously. Their efforts demonstrated how to struc-
ture the program for the next set of schools in our work. Starting
in 1990, this second set of schools tested and improved on the
structure and work of action teams. Now, all elementary, middie,
and high schools in our research and development projects, and




in other states and districts that are applying this work, are given
assistance in taking the action team approach.

Step 2: Obtain Funds and Other Support

A modest budget is needed to guide and support the work and
expenses of each school's action team. Funds for state coordi-
nators to assist districts and scheols and funds for district coor-
dinators or facilitators to help each school may come from a
number of sources. These include federal, state, and local pro-
grams that mandate, request, or support family involvement, such
as Title |, Title 11, Title VII, Goals 2000, and other federal and
similar state funding programs. Besides paying the state and
district coordinators, funds from these sources may be applied
in creative ways to support staff development in the area of
school, family, and community partnerships; to pay for lead teach-
ers at each school; to set up demonstration programs; and for
other partnership expenses. In addition, local school-business
partnerships, school discretionary funds, and separate fund-rais-
ing efforts targeted to the schools’ partnership programs have
been used to support the work of their action teams. At the very
least, a school's action team requires a small stipend (at least
$1,000 per year for three to five years, with summer supple-
ments) for time and materials needed by each sub-committee to
plan, implernent, and revise practices of partnership that include
all six types of involvement.

The action team must also be given sufficient time and social
support to do its work. This requires explicit support from the
principal and district leaders to allow time for team members to
meet, plan, and conduct the activities that are selected for each
type of involvement. Time during the summer is also valuable —
and may be essential — for planning new approaches that will
start in the new school vear.

Step 3: Identify Starting Points

Most schools have some teachers who conduct some practices
of partnership with some families some of the time. How can
good practices be organized and extended so that they may be
used by all teachers, at all grade levels, with all tamilies? The
action team works to improve and systematize the typically hap-
hazard patterns of involvement. It starts by collecting informa-
tion about the school's present practices of partnership, along
with the views, experiences, and wishes of teachers, parents,
administrators, and students.
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Assessments of starting points may be made in a variety of ways,
depending on available resources, tima, and talents. For ex-
ample, the action team might use formal questionnaires® or tele-
phone interviews to survey teachers, administrators, parents,
and students (if resources exist to process, analyze, and report
survey data). Or the action team might organize a panel of teach-
ers, parents, and students to speak at a meeting of the parent-
teacher organization or at some other school meeting as a way
of initiating discussion about the goals and desirad activities for
partnership. Structured discussions may be conducted through
a series of principal’s breakfasts for representative groups of
teachers, parents, students, and others; random sample phone
calls may also be used to collect reactions and ideas; or formal
focus groups may be convened to gather ideas about school,
family, and community partnerships at the school.

What questions should be addressed? Regardless of how the
information is gathered, the following areas must be covered in
any information gathering:

= Present strengths. Which practices of school-family-commu-
nity-partnerships are now working well for the school as a
whole? For individual grade levels? For which types of in-
volvement?

* MNeeded changes. Ideally, how do we want school, family,
and community partnerships to work at this school three years
from now? Which present practices should continue, and
which should change? To reach school goals, what new prac-
tices are needed for each of the major types of involvement?

* Expectations. What do teachers expect of families? What do
tamilies expect of teachers and other school personnel? What
do students expect their families to do to help them negotiate
school life? What do students expect their teachers to do to
keep their families informed and involved?

* Sense of community. Which families are we now reaching,
and which are we not yet reaching? Who are the “hard-to-
reach” families? What might be done to communicate with
the engage these families in their children's education? Are
current partnership practices coordinated to include all fami-
lies as a school community? Or, are families whose children
receive special services (e.g., Title |, special education, bilin-
gual education) separated from other families?

* Links to goals. How are students faring on such measures of
academic achievement as report card grades, on measures
of attitudes and attendance, and on other indicators of suc-
cess? How might family and community connections assist




the school in helping more students reach higher goals and
achieve greater success? Which practices of school, family,
and community partnerships would directly connect to par-
ticular goals?

Step 4: Develop a Three-Year Plan

From the ideas and goeals for partnerships collected from teach-
ers, parents, and students, the action team can develop a three-
year outline of the specific steps that will help the school progress
from its starting point on each type of involvement to where it
wants to be in three years. This plan outlines how each subcom-
mittee will work over three years to make important, incremental
advances o reach more families each year on each type of in-
volvement. The three-year outline also shows how all school-
family-community connections will be integrated into one coher-
ent program of partnerships that includes activities for the whole
school community, activities to meet the special needs of chil-
dren and families, activities to link to the district committees and
councils, and activities conducted in each grade level.

Besides the three-year outline of goals for each type of involve-
ment, a detailed one-year plan should be developed for the first
year's work. It should include the specific activities that will be
implemented, improved, or maintained for each type of invoive-
ment; a timeline of monthly actions needed tor each activity; iden-
tification of the subcommittee chair who will be responsible for
each type of involvermnent; identification of the teachers, parents,
students, or others (not necessarily action team mambers) who
will assist with the implementation of each activity; indicators of
how the implementation and results of each major activity will be
assessed; and other details of importance to the action team.

The three-year outline and one-year detailed plan are shared
with the school council and/or parent organization, with all teach-
ers, and with the parents and students. Even if the action team
makes only one good step forward each year on each of the six
types of involvement, it will take 18 steps forward over three
years to develop a more comprehensive and coordinated pro-
gram of school-family-community partnerships.

In short, based on the input from the parents, teachers, students,

and others on the school's starting points and desired partner-
ships, the action team will address these issues.
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« Details. What will be done each year, for three years, to imple-
ment a program on all six types of involvement? What. spe-
cifically, will be accomplished in the first year on each type of
involvernent?

« Responsibilities. Who will be responsible for developing and
implementing practices of partnership for each type of involve-
ment? Will staff development be needed? How will teachers,
administrators, parents, and students be supported and rec-
ognized for their work?

» Costs. What costs are associated with the improvement and
maintenance of the planned activities? What sources will pro-
vide the needed funds? Will small grants or other special
budgets be needed?

= Evaluation. How well have the practices been implemented
and what are the effects on students, teachers, and families?
What indicators will we use that are closely linked to the prac-
tices implemented to determine their effects?

Step 5: Continue Planning and Working

The action team should schedule an annual presentation and
celebration of progress at the school so that all teachers, fami-
lies, and students will know about the work that has been done
each year to build partnerships. Or, the district coordinator for
school, family, and community partnerships might arrange an
annual conference for all schools in the district. At the annual
school or district meeting, the action team presents and displays
the highlights of accomplishments on each type of involvement.
Problems are discussed and ideas are shared about improve-
ments, additions, and continuations for the next year.

Each year, the action team updates the school's three-year out-
line and develops a detailed one-year plan for the coming year's
work. It is important for educators, families, students, and the
community at large to be aware of annual progress, of new plans,
and of how they can help.

In short, the action team addresses as the following questions:
How can it ensure that the program of school-family-community
partnerships will continue to improve its structure, processes,
and practices in order to increase the number of families who
are partners with the school in their children’s education? What
opportunities will teachers, parents, and students have to share
information on successful practices and to strengthen and main-
tain their efforts?
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Characteristics of Successful Programs

As schools have implemented partnership programs, their ex-
perience has helped to identify some important properties of
successful partnerships,

INCREMENTAL PROGRESS

Progress in partnerships is incremental, including more families
each year in ways that benefit more students. Like reading or
math programs, assessment programs, sports programs, or other
school investments, partnership programs take time to develop,
must be periodically reviewed, and should be continuously im-
proved. The schools in our projects have shown that three years
is the minimum time needed for an action team 1o complete a
number of activities on each type of involvement and to estab-
lish its work as a productive and permanent structure in a school.

The development of a partnership is a process, not a single event.
All teachers, families, students, and community groups do not
engage in all activities on all types of involvement all at once.
Mot all activities implemented will succeed with all families. But
with good planning, thoughtful implementation, well-designed
activities, and pointed improvements, more and more families
and teachers can learn to work with one another on behalf of the
children whose interests they share. Similarly, not all students
instantly improve their attitudes or achievements when their fami-
lies become involved in their education, After all, student learn-
ing depends mainly on good curricula and instruction and on the
work completed by students. However, with a well-implemented
program of partnerships, more students will receive support from
their families, and more will be motivated to work harder.

CONNECTION TO CURRICULAR AND INSTRUCTIONAL
REFORM

A program of school-family-community partnerships that focuses
on children’s learning and development is an important compo-
nent of curricular and instructional reform. Aspects of partner-
ships that aim to help more students succeed in school can be
supported by federal, state, and local funds targeted for curricu-
lar and instructional reform. Helping families understand, moni-
tor, and interact with students on homework, for example, can
be a clear and important extension of classroom instruction as
can volunteer programs that bolster and broaden student skills,
talents, and interests. Improving the content and conduct of par-
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ent-teacher-student conferences and goal setting activities can
be an important step in curmicular reform; family support and family
understanding of child and adolescent development and school
curricula are necessary elements to assist students as learners.

The connection of partnerships to curriculum and instruction in
schools and the location of leadership for these partnership pro-
grams in district departments of curriculum and instruction are
important changes that move partnerships from being periph-
eral public relations activities about parents to being central pro-
grams about student learning and development.

REDEFINING STAFF DEVELOPMENT

The action team approach to partnerships guides the work of
educators by restructuring "staff development” to mean col-
leagues working together and with parents to develop, imple-
ment, evaluate, and continue to improve practices of pariner-
ship. This is less a “dose of inservice education” than it is an
active form of developing staff talents and capacities. The teach-
ers, administrators, and others on the action team become the
“experts” on this topic for their school. Their work in this area
can be supported by various federal, state, and local funding
programs as a clear investment in staff development for overall
school reform. Indeed, the action team approach as outlined can
be applied to any or all important topics on a school improve-
ment agenda. It need not be restricted to the pursuit of success-

ful partnerships.

It is important to note that the development of partnership pro-
grams would be easier if educators came to their schools pre-
pared to work productively with families and communities.
Courses or classes are needed in preservice teacher education
and in advanced degree programs for teachers and administra-
tors to help them define their professional work in terms of part-
nerships. Today, most educators enter schools without an un-
derstanding of family backgrounds, concepts of caring, the
framework of partnerships, or the other “basics” | have discussed
here. Thus, most principals and district leaders are not prepared
to guide and lead their staffs in developing strong school and
classroom practices that inform and involve families. And most
teachers and administrators are not prepared to understand,
design, implement, or evaluate good practices of partnership with
the families of their students, Colleges and universities that pre-
pare educators and others who work with children and families
should identify where in their curricula the theory, research, policy,




and practical ideas about partnerships ars presentad or where
in their programs these can be added.”

Even with improved preservice and advanced coursework, how-
ever, each school's action team will have to tailor its menu of
practices to the needs and wishes of the teachers, families, and
students in the school. The framework and guidelines offered in
this chapter can be used by thoughtful educators to organize
this work, school by school, B
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at the Cemter on School, Family, and Community Partnerships, John
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“If you promise not to believe
everything your child says happens at
this school, I'll promise not to believe
everything he says happens at home.”

English teacher, in a note fo parents

“| do not simply teach the mind, |
reach the heart, and when | reach the
heart, | touch the soul.”

Zev Schosack

“The only reason | always try to meet and
know the parents better is because it
helps me to forgive their children”

0 @ Louis Johannot
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Association for Supervision and Curriculum Development (Singapore)

MEMBERSHIP FORM
NEW APPLICATION [ | RENEWAL ] UPGRADING MEMBERSHIP _
if thie appiication s for renewal or upgrading, please provide previous Membership No: . Thank You
Name (As in l/c) —
Mailing Address: ___ S
Postcode:
Telephone: (Home): (Office): Fax:
Organisation / School: z
Qccupation: _ Sex; |5 Race:
Membership Category: (puase tick against type of membership selected)
Types of Membership Fees Payable Please tick
Ordinary Membership 5%30.00 per annum
Far those interested In superision, curmcwlum and instruchion,
Institutional Membership S$300.00 per annum
For sohoals, institutions, Tbares or sducational sociehes
Life Membership S5500.00
For ingividuais
Payment: (msase tick one)
Payment by cheque:
Enclosed, please find my cheque number _of 8% in payment
for membership in ASCD Singapore.
Payment by Wisa Card:
Please charge membership fees of 5§ to my Visa Card.
Card holder's name (in block letters):
Account Number: - - - Expiry Date:

e B T ——— e ———————

Signature: Date:
Please make payment to "ASCD Singapore” and return completed form to:
The Treasurer
ASCD Singapore Secretariat Office
c/o Tele-Temps Pte Ltd
1002 Toa Payoh Industrial Park #06-1475
Singapore 318074
Tel: 250 7700
For official use only: Remarks:
Date Receved: O/Receipt Mo
List Updated Membership No
Computer Updated Card lssued
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The ASCD (Singapore) REVIEW
Committee seeks original articles on
teaching and learning...

A Call for Articles...

Manuseripts should be between 2000-2500 words, typewritten
(preferably Microsoft Word document) and submitted in the
form of a hard copy together with a 312 inch diskette.
Photographs would be appreciated. Contributions may be
addressed to:

Mrs Soo Kim Bee

ASCD (Singapore) REVIEW Committee
¢/o ASCD Secretariat Office

Tele-Temps Pte Ltd.

1002 Toa Payoh Industrial Park #06-1475
Singapore 319074 Tel: 250-7700

The themes for the forthcoming issues are:

Vol. 9 No. 2: Into the New Millennium
Deadline for articles: 15 April 2000

Vol. 9 No. 3: Teacher Training & Professional Development
Deadline for articles: 15 May 2000







